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To 
 
Prof. G. Mary Sunanda 
Head, Department of Education 
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Empowerment, Department of Empowerment of Persons with Disabilities (Divyangjan), 
Govt. of India vide approval No F. No.7-16 (253)/2022-RCI Dated 08/09/2022 conducted 
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Ref. No. 955/Edu                                                               
           GURU NANAK DEV UNIVERSITY AMRITSAR
                                                                                           School of Education
           PANDIT MADAN MOHAN MALAVIYA NATIONAL MISSION ON TEACHERS AND TEACHING MoE, Govt. of India

organizes

Two Weeks Online Workshop
on

“Preparing Research Proposals”
This is to certify that Dr./Mr./Ms. KURIMETI DAYAKAR , Designation RESEARCH SCHOLAR , 
Department/Institute University College of Education, Department of Education  Osmania University, 
Hyderabad  has successfully completed the workshop from 11 February to 24 February, 2021.
                                                                      

CERTIFICATE OF COMPLETION

Place: AMRITSAR
Dated:March 03, 2021 Prof. Dr. Jaspal Singh Sandhu

VICE CHANCELLOR, Guru Nanak Dev University, Amritsar

Prof. Dr. Amit Kauts
PROJECT COORDINATOR, SOE, PMMMNMTT,

MoE, Guru Nanak Dev University, Amritsar.

Dr. Deepa Sikand
HEAD, DEPARTMENT OF EDUCATION,

Guru Nanak Dev University, Amritsar
Note: This certificate is issued on the basis of information provided by the candidate in the application form. The institution/recruitment body should verify the relevant documents.
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Abstract 
This study investigates teacher educators' understanding and attitudes of Open Educational Resources 
(OER) integration in Telangana teacher education programs, with a focus on variances in educational 
qualifications and teaching experience. A descriptive survey design was employed, with data acquired 
via an organized survey from 150 teacher educators at six state universities utilizing stratified random 
sampling. Results showed that 66% of teacher educators had medium to high OER awareness, though 
34% reported inadequate awareness. ANOVA analysis identified considerable variations in the 
consciousness based on educational credentials (F = 7.687, p =.006), with UGC-NET/Ph.D.-qualified 
educators performing better. However, teaching experience had no significant influence on perceptions 
(F = 1.666, p =.199). The study results emphasize the role of advanced academic credentials in OER 
adoption and highlight the need for targeted training to improved integration, particularly among 
educators who have inadequate qualifications, to advance equitable and innovative professional 
competencies and skills required for 21st century. 
 
Key words: Attitude, awareness, Open Educational Resources (OER) 
 
Introduction 
Open Educational Resources (OER) are increasingly being referred to around the world for promoting 
access, equity, and quality improvements in education (UNESCO, 2019). For teacher education 
programs, OER can potentially offer affordability, flexibility, and up-to-date instructional materials. 
Successful adoption, however, rests largely on the perception and attitude of teacher educators, who 
occupy a key position in the implementation of curriculum (Hilton, 2020). Previous research analyzing 
OER adoption in higher education has focused mostly on the broader context, and very little attention 
has been paid to teacher educators' perspectives, especially regarding pre-service teacher training. To 
fully understand their attitudes, it is necessary to know that reluctance or misconceptions would impact 
OER integration and thus its benefit fully possible from future teachers. The study explores teacher 
educators' perceptions and attitudes toward OER in teacher education programs, with both trends in 
adoption and institutional preparedness as gaps being addressed. The results highlight the enablers and 
barriers so as to inform policy and practice within a more sustainable OER ecosystem in teacher 
education. 
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Conceptual Framework 
This study is theoretically framed through a hybrid construct of the Technology Acceptance Model 
(TAM) (Davis, 1989) and Rogers’ Diffusion of Innovations (DoI) theory (2003). Together, both TAM 

and DoI provide a perspective on the assessment and adoption of new technologies by individuals. 
Perceived usefulness (PU) and PEOU comprise what TAM considers to be the critical inputs affecting 
technology adoption, while DoI focuses on compatibility, relative advantage, and complexity as 
innovation uptake attributes. Hence, both theories, as applied to OER integration, concentrate on 
shaping teacher educators' perceptions through their own assessments of OER's relevance for achieving 
their pedagogical goals, ease of application, and compatibility. Another dimension captured within the 
framework is institutional isomorphism, where DiMaggio and Powell (1983) discuss coercive (e.g., 
policy mandates), mimetic (e.g., peer modeling), and normative (e.g., professional standards) 
organizational pressure influences on educators' attitudes. The pedagogical aspect builds in 
constructivist learning theory (e.g., Vygotsky, 1978), seeing OER as tools for collaborative, adaptive 
knowledge-building, thus linking acceptance by educators to their pedagogical beliefs. What arises 
from the intertwining of these theories is that they explain how individual factors, institutional factors, 
and pedagogical factors interact together to shape teacher educators' readiness to adopt OER, thereby 
providing a comprehensive lens to analyze barriers (e.g., resistance to change) and enablers (e.g., 
institutional support). 
 
Related Literature 
Even when effective in democratizing knowledge and the lowering of costs (Mishra and Singh 2021), 
research on OER adoption in higher education does not ignore challenges in conforming to pedagogical 
practices (Hilton 2016). Studies note that acceptance of OER on the part of educators depends on 
whether it is believed to be useful and easy to use, along with institutional support (Otto 2020; Tang & 
Bao 2023). When you say that this conforms to the Technology Acceptance Model, created as per 
(Davis 1989), there is an example. For instance, Jhangiani et al. (2016) discovered that faculty 
members perceiving OER as able to adapt to their teaching needs were likely to adopt it, while 
resistance comes from concerns over quality and time constraints (Belikov & Bodily, 2016). 
Kasinathan et al. (2018) noted that cultural and institutional rules, such as rigid curricula or lack of 
training, stop OER integration in teacher education and relate this to DiMaggio and Powell's (1983) 
concept of institutional isomorphism. In addition, Tlili et al. (2020) mentioned how OER is consistent 
with constructivist pedagogies, such as co-working resources, which builds critical thinking skills 
among pre-service teachers, referring to social learning theory by Vygotsky (1978). However, gaps 
remain in understanding how teacher educators negotiate these factors. While global surveys (Cox & 
Trotter, 2017) map infrastructural barriers (e.g., limited technical access), few studies explore the 
interplay between educators’ pedagogical beliefs and institutional policies in shaping OER adoption 

(Wiley et al., 2017; Jung et al., 2021). This study extends prior work by examining these 
interconnections within teacher education, addressing calls for context-specific OER research 
(Zancanaro & Amiel, 2022). 
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Identified Gaps 
While existing research broadly explores OER adoption in higher education, three critical gaps emerge 
in the context of teacher education. First, despite acknowledging institutional and cultural barriers 
(Kasinathan et al., 2018; Cox & Trotter, 2017), few studies focus on the unique role of teacher 
educators as gatekeepers of pre-service training curricula, whose perceptions directly influence OER’s 

scalability (Zancanaro & Amiel, 2022). Second, while TAM and DoI frameworks explain individual 
adoption behaviors (Davis, 1989; Rogers, 2003), there is limited investigation into how pedagogical 
beliefs (e.g., constructivist practices) interact with institutional pressures (e.g., policy mandates) to 
shape OER integration (Jung et al., 2021). Third, though OER’s alignment with collaborative learning 

is theorized (Tlili et al., 2020), empirical evidence remains scarce on how teacher educators reconcile 
OER’s adaptability with discipline-specific or accreditation-driven demands (Wiley et al., 2017). These 
gaps underscore the need for context-specific studies that bridge individual attitudes, institutional 
dynamics, and pedagogical philosophies in teacher education precisely the focus of this research. 
 
Theoretical Foundations 
A. Open Education Theory 
Open Educational Resources (OERs) are those materials used for teaching, learning, and research that 
are freely accessible to everyone with no restrictions on their usage (UNESCO, 2012). Open Education 
Theory primarily highlights the democratization of knowledge since OERs overcome educational 
barriers to free access and reuse. In addition, another significant aspect stressed in their theory is 
collaborative knowledge production, where participatory creation and sharing thrive. 
 
B. Constructivism and Social Learning 
Constructivism emerged from the works of Piaget (1936) and Vygotsky (1978). In this model of 
pedagogy, learning is considered active construction of knowledge by the learners who are interacting 
with resources and peers. The constructivist learning process calls for OERs to greatly aid localized, 
contextual, and customizable content to meet the diverse needs of learners.  
 
C. Capability Approach  
The Capability Approach as propounded by Amartya Sen (1980) and Martha Nussbaum (1990) aims to 
increase the abilities of individuals to live a life they value. Open Educational Resources (OER), in 
education, are an avenue to enhancing capabilities through access to quality education and 
empowerment for the marginalized, like rural learners and women. Lack of finances and structure has 
thus given OER users space for their skill-building and personal growth.  
 
D. Critical Pedagogy  
Critical pedagogy, as conceived by Paulo Freire (1970), questions the traditional hierarchy of the 
teaching situation in which students is perceived as passive recipients of knowledge. On the one hand, 
OER relate to learner agency, the decolonization of curricula, and the awakening of critical thinking.  
The most prominent characteristics of OER are their compliance with the 5R Permissions framework 
developed by David Wiley that essentially delineates the freedoms that constitute open education. The 
5Rs (Retain, Reuse, Revise, Remix, Redistribute)  are complemented by the principle of Open Access, 
which ensures OER are freely available online without barriers such as pay walls or subscriptions, thus 
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democratizing access for learners irrespective of their socioeconomic standing. This is legally 
supported by Open Licensing, most often through Creative Commons (CC) licenses, which explicitly 
specify the permissions granted for reuse. For example, the CC BY (Attribution) license permits all 
uses as long as credit is given to the original authorship, while CC BY-SA (Share Alike) requires that 
any derivative works be licensed under the same terms. In contrast to standard copyrighted works, the 
licensing of OER removes the problem of legal ambiguity so that educators and learners can 
understand without fearing infringement as to what actions they may want to engage-in such as 
adapting a textbook or remixing multimedia. Thus, these features-encompassing openness, flexibility, 
and legal clarity-earn OER the title of an innovative apparatus for equitable, participatory, and 
sustainable education. 
 
OER in Teacher Education 
In India, Open Educational Resources (OER) have gained traction as a tool to address systemic 
challenges in education, including high costs of materials, regional language diversity, and unequal 
access to quality teacher training. Government initiatives like the National Digital Library of India 
(NDLI), SWAYAM (online courses), and DIKSHA (digital infrastructure for teachers) promote OER to 
democratize education, aligning with the National Education Policy (NEP) 2020’s emphasis on 

technology-integrated, inclusive learning. In teacher education, OER offers adaptable resources for pre-
service and in-service training, enabling educators to address localized needs (e.g., multilingual 
content, contextual pedagogies) and model innovative practices for future teachers. Challenges include 
infrastructural gaps (limited internet access in rural areas), uneven awareness of OER’s potential, and 

institutional inertia in moving beyond traditional textbooks. However, grassroots efforts by 
organizations like NCERT (e.g., e-Pathshala) and collaborations with global OER platforms (e.g., Khan 
Academy partnerships) showcase progress. By integrating OER into teacher education curricula and 
fostering institutional support (training, policy incentives), India can empower educators to co-create 
and share resources, bridging gaps in quality and equity while preparing teachers for 21st-century 
classrooms. 
 
Objectives 
1. To examine teacher educators’ awareness and perceptions of Open Educational Resources 
2. To study teacher educators’ awareness and perceptions of Open Educational Resources in relation 

to educational qualification and teaching experience 
 
Hypotheses 
Based on theoretical and empirical evidences the following hypotheses were formulated: 
3. There is a significant difference in teacher educators’ awareness and perceptions of Open 

Educational Resources (OER) with respect to their educational qualifications. 
4. There is a significant difference in teacher educators’ awareness and perceptions of Open 

Educational Resources (OER) with respect to their teaching experience. 
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Methodology 
Design of the study  
According to the objectives this study was employed a descriptive survey research design to explore 
awareness and perceptions of Open Educational Resources in Teacher education Institutions of 
Telangana State. This approach is suitable for capturing the current status of teachers' awareness and 
perceptions. The survey design allows for the collection of both quantitative and qualitative data, 
providing a comprehensive view of the issue. 
 
Sample of the study: For the present study, proportionate stratified random sample technique was 
adopted. The present study employed a stratified random sampling technique to ensure proportionate 
and representative selection of teacher educators from various universities offering B.Ed. programs in 
Telangana. The total population included 2,642 teacher educators working in 195 B.Ed. colleges 
affiliated to six state universities: Osmania University, Telangana University, Kakatiya University, 
Palamuru University, Satavahana University, and Mahatma Gandhi University. From this population, a 
sample of 150 teacher educators was drawn. To maintain proportional representation, the sample was 
stratified according to the number of teacher educators in each university, and simple random sampling 
(lottery method) was employed within each stratum. This method ensured that the sample accurately 
reflected the composition of the total population, thereby enhancing the reliability and generalizability 
of the study findings. 
 
Research tool 
Research tool was developed by the researcher for obtaining information on identified variables of the 
study. The tool was developed for the purpose of procuring as much information as possible on each 
specific item from teacher educators. Survey method was used to assess the level of perceptions and 
attitude on OER integration in teacher education. 
Teacher’s attitude and perception scale on OER integration in teacher education was constructed by the 

investigator after referring to some of the available standardized tools. The motivation for developing a 
new tool is expert’s suggestions and the researcher’s belief that the previous tools are inadequate for 

some reasons and not completely cover the dimensions under present study. 
The Technological Pedagogical Content Knowledge (TPACK) framework (Mishra & Koehler, 2006) is 
adopted to structure the "Teacher’s Attitude and Perception Scale on OER Integration," as it 
holistically addresses teachers’ interplay of technology (OER platforms), pedagogy (instructional 
strategies), and content mastery (subject expertise). TPACK’s emphasis on contextual integration 
aligns with key OER adoption challenges, such as adapting resources to pedagogical goals 
(Technological Pedagogical Knowledge) and enhancing subject delivery (Technological Content 
Knowledge).  
 
Validity of the data collection tool 
The validity of the "Teacher’s Attitude and Perception Scale on OER Integration" was ensured 

through content validity and construct validity. Content validity was established by aligning the tool 
with the Technological Pedagogical Content Knowledge (TPACK) framework and incorporating 
feedback from experts in education and OER to ensure relevance and comprehensiveness. Construct 
validity was supported by grounding the questionnaire in established theories (e.g., TAM, DoI) and 
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prior empirical studies, ensuring it accurately measured awareness and perceptions of OER. While the 
tool demonstrated logical coherence with theoretical constructs, further validation through factor 
analysis could strengthen its psychometric robustness in future studies. 
 
Reliability  
To assess the internal consistency of the 70-item scale, Cronbach’s Alpha was calculated. The analysis 

yielded a Cronbach’s Alpha coefficient of 0.776, indicating a good level of reliability, suggesting that 

the items have relatively high internal consistency and are measuring the same underlying construct. 
Despite the medium correlation between the two halves of the scale observed in the split-half reliability 
(with Spearman-Brown and Guttman coefficients at 0.424), the overall alpha value supports the 
reliability of the scale as a whole. Therefore, the 70-item scale can be regarded as a reliable instrument 
for data collection in this context. This high alpha value indicates that the awareness and perceptions of 
Open Educational Resources Questionnaire is a reliable instrument for measuring teachers' awareness 
and perceptions towards the integration of OER in Teacher Education. However, to enhance the 
generalizability and robustness of the scale, it is recommended that the instrument be further 
standardized and validated using a larger and more diverse sample. 
 
Procedure 
The researcher developed a structured Teacher’s attitude and perception on OER integration in teacher 

education Questionnaire using Google Forms as the research tool for data collection. The link to the 
online questionnaire was shared with teachers from six selected Telangana State Universities through 
email and official university/college communication channels, along with clear instructions for 
completion. Before data collection, the researcher established rapport with the teachers through virtual 
interactions and explained the purpose of the study. Participants were assured of confidentiality and 
informed that their responses would be used solely for research purposes. Once the responses were 
received, the data were downloaded in spreadsheet format and analyzed using SPSS version 20. 
Descriptive statistics and the F-test were applied, and the results are presented in the following tables. 
 
Results 

Table-1: 
Teacher Educators’ Awareness and Perceptions of Open Educational Resources (OER) 

Awareness and Perceptions of (OER) Frequency Percentage 
Low 51 34.0%% 
Medium 49 32.7% 
High 50 33.3% 
Total 150 100% 
 
Out of 150 teacher educators, 51 (34.0%) had low, 49 (32.7%) had medium, and 50 (33.3%) had high 
levels of awareness and perceptions of Open Educational Resources (OER). This indicates that a 
majority (66%) of teacher educators demonstrated medium to high levels of awareness and perceptions, 
while a smaller proportion (34%) showed low levels. Thus, it may be concluded that most teacher 
educators are moderately to highly aware of OER and its integration into teacher education 
programmes. 
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Hypothesis-1: There is a significant difference in teacher educators’ awareness and perceptions of 
Open Educational Resources (OER) with respect to their educational qualifications 
The F-test was conducted to test the hypothesis. 
 

Table-2: 
Showing Teacher Educators’ Awareness and Perceptions of Open Educational Resources (OER)-

Educational Qualification wise 
 
Teacher 
Educators’ 

Awareness 
and 
Perceptions 
on OER 

Educational 
Qualifications 

N Mean Std. 
Deviation 

F Sig. df 

PG with M.Ed. 39 215.4615 12.8305 6.892 .001  
 
2, 
147 

UGC-NET with 
Ph.D. 

54 226.1481 16.0945 7.665 .006 

PhD without NET 57 223.5263 12.6068 6.096 .015 

Total 150 222.3733 14.5613 7.687 .006 

 
Table-2 presents the analysis of teacher educators’ awareness and perceptions of Open Educational 

Resources (OER) based on their educational qualifications. The mean scores indicate that educators 
with UGC-NET and PhD (M = 226.15) have higher awareness and perceptions, followed by those with 
PhD without NET (M = 223.53), and PG with MEd (M = 215.46). The ANOVA results show a 
statistically significant difference (F = 7.687, p = .006) among the groups. Hence, the hypothesis (H1) 
is accepted, indicating that educational qualifications significantly influence teacher educators’ 

awareness and perceptions of OER. 
This finding is supported by the findings of Orr, D., Rimini, M., & Van Damme, D. (2015),  Belikov, O. 
M., & Bodily, R. (2016), Cox, G., & Trotter, H. (2016). But contradicting from the findings of Rolfe, V. 
(2012),  de los Arcos, B., Farrow, R., Perryman, L.-A., Pitt, R., & Weller, M. (2014), Allen, I. E., & 
Seaman, J. (2014) that no significant difference in teacher educators’ awareness and perceptions of 

Open Educational Resources (OER) with respect to their educational qualifications. 
H2: There is a significant difference in teacher educators’ awareness and perceptions of Open 

Educational Resources (OER) with respect to their Teaching experience 
The F-test was conducted to test the hypothesis. 

Table-3: 
Showing Teacher Educators’ Awareness and Perceptions of Open Educational Resources (OER)-

Teaching Experience wise 
Teacher 
Educators’ 

Awareness 
and 
Perceptions 
on OER 

Teaching 
Experiences 

N Mean Std. 
Deviation 

F Sig. df 

Upto 10 yrs 59 220.2373 16.0100 3.758 .026  
2, 
147 

11 to 20 yrs 61 221.3279 13.2573 6.966 .009 
Above 21 yrs 30 228.7000 12.6549 5.850 .017 
Total 150 222.3733 14.5613 1.666 .199 
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Table-3 presents the awareness and perceptions of Open Educational Resources (OER) among teacher 
educators based on their teaching experience. The mean scores indicate a positive trend: educators with 
over 21 years of experience reported the highest awareness (M = 228.70), followed by those with 11–

20 years (M = 221.33), and those with up to 10 years of experience (M = 220.24). 
Although there is an increasing pattern in mean scores with years of experience, the overall result (F = 
1.666, p = .199) is not statistically significant at the 0.05 level. This suggests that the observed 
differences in awareness and perceptions of OER among different experience groups may be due to 
random variation rather than actual differences related to teaching experience. 
This finding is supported by finding of Mtebe and Raisamo (2014), Hatakka (2009).. But the findings 
of Rolfe (2012) and Harish and Belawati (2020) revealed no significant difference in teacher 
educators’ awareness and perceptions of Open Educational Resources (OER) with respect to their 

Teaching experience 
 
Discussion  
Another major goal of the present study was to examine the awareness of and perceptions toward OER 
among teacher educators and to see if they largely differ with regard to educational qualifications and 
experience in teaching. The findings show that OER awareness was fairly distributed among the 
teacher educators, with 66% having medium to high levels of awareness and 34% falling under low-
awareness. This means OER and their possible integration in teacher education programs are not 
entirely new to teacher educators in the study. On the other hand, the existence of one-third of the 
population with low awareness underscores the importance or need for further sensitization and 
training programs. 
With regard to educational qualifications, the study found that a statistically significant difference in 
awareness and perception existed in the case of OER. Teacher educators holding UGC-NET and PhD 
qualifications formed the highest OER awareness group, followed by PhD but not NET, and then PG 
and MEd. This confirms the hypothesis that higher educational qualifications would relate positively to 
understanding and engagement with OER. One might conclude that educators with research training 
and more academic exposure are also more likely to explore and adopt innovative educational 
resources. In relation to teaching experience, on the other hand, OER awareness was observed to 
increase gradually with increased years of experience, but differences were not significant statistically. 
This may indicate that teaching experience by itself is not a strong determiner for OER awareness and 
perceptions. Rather, the extent to which one interacts with OER may stem more from reliable recent 
training, institutional culture, or personal initiative than the number of years within the profession. 
 
Conclusion 
The study concludes that whereas most teacher educators were noted to have medium to high 
awareness levels and perception of Open Educational Resource (OER), there existed significant 
differences when considering educational qualifications: the greatest awareness always belonged to 
those with higher academic credentials. Teaching experience has no significant impact on OER 
awareness. This finding, therefore, implies that targeted CPD for the enhancement of OER integration 
is vital across the board to all educators. 
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ABSTRACT 

This study examines job satisfaction among secondary school teachers, focusing on the 
variables of age and teaching experience. By analyzing the responses of a diverse group of 
teachers through survey, the research aims to identify patterns and factors influencing job 
satisfaction. The findings reveal that both age and teaching experience significantly impact 
job satisfaction.  

The present study included 50 teachers from the secondary schools in Nalgonda District, 
Telangana. The researcher used a Job Satisfaction Tool to capture data for the study. 
Descriptive and inferential statistical analyses were done using Mean and F-test at 0.05 level 
of significance. The findings revealed that senior and experienced teachers were more 
satisfied compared to less experienced teachers. 

KEYWORDS: Job Satisfaction, Age, Teaching Experience, Secondary School Teachers 

INTRODUCTION 

Job satisfaction is a crucial element in the professional lives of teachers, influencing not only 
their personal well-being but also their teaching effectiveness and the overall performance of 
the educational institution. High levels of job satisfaction among teachers have been linked to 
better student outcomes, increased teacher retention, and a positive school environment. This 
study aims to explore how age and teaching experience affect teachers’ satisfaction at their 
work environment. By identifying the factors that contribute to job satisfaction, educational 
institutions can develop targeted strategies to improve teacher retention and performance. 

Work satisfaction is a person’s affective and cognitive response while at the workplace. 
Subsequently, it is the correlation between people’s expectations of what they deserve and 

what people actually get. When the professional contentment of the teachers is attained, they 
develop interest to teach their students. The above result holds if the teacher perceives 
teaching as satisfying, since the teacher performs to a maximum extent. Therefore, work 
satisfaction is a significant phenomenon in each field, but in the teaching fraternity it plays an 
immense role. 

The favorable circumstances at work improve work and productivity thus, a contented 
teacher performs more towards every advancement. However, this term does make sense 
when used concerning the varying facilities and the prospects that the school has to offer. 
Work satisfaction, as far as an individual is concerned, occurs when he or she receives good 
working conditions, good salary, employment of one’s talents, motivation in the work done, 

flexible environment etc. These aspects contribute in altering the perception of teaching 
positively and enhance the quality of work life. 

NEED AND SIGNIFICANCE OF THE STUDY 
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Job satisfaction is therefore a critical destination of teacher, organizational productivity and 
general well-being as it affects the results of the students and quality output of schools. 
Knowledgeable of how age and teaching experience influence job satisfaction is crucial for 
studying high lapse of teachers, for formulating proper professional development programs as 
well as for the crafting and sustaining a good faculty work environment that would enhance 
the wellness and satisfaction of teachers. Hence, the following demographic aspects are 
identified for consideration in this study: Through understanding these demographic 
concerns, it is expected that policymakers and school administrators will find this research 
useful in coming up with policies that will improve teachers’ retention, support, and 

performance. Thus the findings will help in designing specific frameworks for support 
mechanisms, mental health, and work-life balance that are appropriate for teachers at 
intermediate and advanced levels of their profession. In the end, the implementation of the 
positive environment for the teachers will translate into better students’ performances and a 
more efficient education system, citing the general importance of the research. 

Age and Job Satisfaction: Previous studies findings suggest that age dimension can greatly 
affect job satisfaction among teachers. Dinham and Scott (2000) have observed that “the level 
of job satisfaction rises with age and older teachers seem to be more satisfied than the 
younger ones”. They explained that those results were due to more stable employment, 
acquired experience, and enhanced feelings of relevance. In the same regard, Klassen and 
Chiu (2010) found that “mid-aged teachers who are within 31-40 years of age are more Job-
satisfied compared to the others due to set roles stress coping strategies”. This is in consonant 
with other observations that show that “teachers in this age group lead more settled 
professional lives and are happier with their jobs” (Dinham & Scott, 2000). 

Teaching Experience and Job Satisfaction: This is another factor that has a significant 
influence on job satisfaction; teaching experience. Sirgy et al. (2004) study reveals that “the 
levels of job satisfaction reported by experienced teachers are comparatively higher than the 
newly experienced ones”. Such observations are in line with the conclusions made by 
Zeigler, (2007) who explained that “teachers with higher working experience are likely to 
organize work and personal life better than less experienced teachers because the former have 
more comprehensible job requirements and better coping strategies”. This accumulated 
experience enhances the “level of perceived self-efficacy and job satisfaction as compared to 
new teachers because experienced teachers are in a better position to be able to address the 
demands of this profession” (Bohen et al., 1981). 

The primary objective of the study was to evaluate teachers' job satisfaction in relation to 
their age and tenure or length of service. 

HYPOTHESES 

Considering the review of the related literature done, the hypotheses for the study: 

1. There is no significant difference in the job satisfaction of teachers with respect to their 
age. 

2. There is no significant difference in the job satisfaction of teachers with respect to 
teaching experience. 

METHODOLOGY 

To achieve the study's objectives, a descriptive survey method was utilized. 
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SAMPLE 

Due to this study’s focus, teachers who teach 8th, 9th, and 10th classes were selected through 
random sampling. Thus the target population of the study was 5785 secondary school 
teachers in Nalgonda District out of which 50 teachers were randomly selected through the 
lottery method. These teachers were selected from 5 different schools and only 10 teachers 
each were selected from each of them randomly. Hence, the number of teachers, who were 
included in the study, was 50. 

VARIABLES 

In the present study, the independent variables were age and teaching experience, while the 
dependent variable was job satisfaction. 

TOOL USED FOR THE STUDY 

Two tools were used in this study. 

JOB SATISFACTION TOOL 

The investigator identified several standardized tools on Job Satisfaction Prepared a 
Teachers’ Job Satisfaction Tool after analyzing standardized job satisfaction tools. The new 

tool consists of 50 statements and it was developed according to the ideas of experts on the 
inadequacy of the previous tools to embrace all aspects of this study, and the investigator’s 

conviction regarding the same. The following tools were referenced before designing the new 
job satisfaction tool: the Work-Life Balance Questionnaire designed by Zeigler in year 2007, 
the Work Life Balance Scale by Sirgy and his partners in year 2004 and the Work Life 
Questionnaire by Bohen, Viveras and Long in year 1981. 

RELIABILITY  

The investigator constructed the Job Satisfaction Tool and the pilot study was carried out in 
order to refine the tool as well as its credibility. The findings of this pilot study were obtained 
from two schools in Hyderabad district and five teachers were selected randomly from each 
school. The job satisfaction was collected from 10 teachers and before filling the tool, the 
teachers were explained about it. 

As a result of the split-half method, it was possible to assess internal consistency of the tool. 
The method used in this test was a technique called half-half equivalence where the test is 
divided into two and the scores from the two halves are compared. Cronbach’s alpha 

coefficient was used to estimate the internal consistency reliability of the tool giving an 
Alpha value of 0. 85. Therefore, it could be validly concluded that the instrument named Job 
Satisfaction Tool was indeed reliable. 

PROCEDURE 

The investigator visited five schools to collect data, first establishing rapport with the 
teachers before beginning the process. The job satisfaction tool was distributed, and 
instructions were read aloud. The investigator clarified any difficult statements and stayed 
with the teachers until they completed the tool. The collected data were analyzed using the 
SPSS-20. Descriptive statistics and F-test were applied, and the results are discussed in the 
following tables. 
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RESULTS 

Hypothesis- 1: “There is no significant difference in the job satisfaction of teachers with 
respect to their age.” 

The F-test was conducted to test the hypothesis.  

Table 1: 

Showing F- Test for Job Satisfaction by age 

Job 
satisfaction 

 

Age N Mean SD 
F- 

Value Sig. df 

25-31yrs 7 19.86 2.116  
 

.706 
 
 
 

 
 

.553 
 
 
 

3,46 
 

32-38yrs 7 21.14 1.215 
39-45yrs 10 20.60 1.430 

46yrs & above 26 20.46 1.726 

Total 50 20.50 1.657 

a. Predictor: Age 

b. Dependent Variable: Job satisfaction 

The F-test was used to examine differences in job satisfaction among teachers in four age 
groups: 25-31 years, 32-38 years, 39-45 years, and above 46 years. The findings revealed that 
teachers aged 32-41 years had comparatively higher job satisfaction (mean score of 21.14). It 
was observed that job satisfaction increased with age; however, this relationship was not 
statistically significant (p > .05). 

Hence the hypothesis-1: “There is no significant difference in the job satisfaction of teachers 
with respect to their age.”- was accepted. This finding was consistent with the findings of 
Dinham, S., & Scott, C. (2000). 

Hypothesis- 2: “There is no significant difference in the job satisfaction of teachers with 
respect to teaching experience.” 

The F-test conducted to test the hypothesis. 

Table 2: 

Showing Job Satisfaction by teaching experience 

Job 
satisfaction 

 

Age N Mean SD F- 
Value 

Sig. df 

upto 10 yrs 21 20.33 1.653 

.687 .508 3,46 11 to 20 yrs 12 20.25 1.658 
21 & above 17 20.88 1.691 

Total 50 20.50 1.657 
a. Predictor: teaching experience 

b. Dependent Variable: Job satisfaction 

The F-test was used to examine the differences in job satisfaction among teachers with 
varying levels of teaching experience. The mean scores obtained were 20.33 for Junior 
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Teachers (up to 10 years), 20.25 for Senior Teachers (11 to 20 years), and 20.88 for Senior-
most Teachers (21 years and above). These scores indicate a low and homogeneous response 
across the groups. The F-value was 0.687 with a df of 3, 46 which was not statistically 
significant (p > .05). However, the mean scores suggest that senior-most teachers had slightly 
higher job satisfaction compared to the others. Consequently, the Hypothesis -2 stating that 
there is no significant difference in job satisfaction based on teaching experience was 
accepted. This finding aligns with the research of Klassen, R. M., & Chiu, M. M. (2010). 

DISCUSSION 

This study investigated job satisfaction among secondary school teachers, focusing on how it 
correlates with age and teaching experience. Teachers in the study were between the ages of 
25 and over 45. The results showed that teachers aged 32-45 years reported slightly high 
levels of job satisfaction compared to other age groups. Moreover, those with more teaching 
experience generally exhibited greater job satisfaction than their less experienced 
counterparts. 

Hypothesis 1: "There is no significant difference in job satisfaction among teachers based on 
age." Teachers in the 32-45 age group demonstrated higher job satisfaction than those in 
other age. Job satisfaction is essential for teachers' effectiveness and efficiency. Teachers who 
are content with their roles are more likely to succeed professionally and positively influence 
their students. 

Hypothesis 2: "There is no significant difference in job satisfaction among teachers based on 
teaching experience." senior and experienced teachers were more satisfied compared to other 
teachers. Those who find greater fulfillment in their profession are more likely to contribute 
effectively to teaching and support the broader educational objectives of the country. 

CONCLUSION  

The study highlighted that job satisfaction differs with age, with teachers aged 32-45 years 
showing greater satisfaction than others. Overall, the findings indicate that both age and 
experience play a role in determining job satisfaction among secondary school teachers. 
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Revolutionizing Teacher Education in India: 
Overcoming Challenges through Technological 

Integration 

Dr. Dayakar Kurimeti* 

Introduction 

Abstract 
This paper discusses the fundamental issues and challenges of teacher education in India, particularly with regard to how technology integration in teacher education can address these issues. The article provides an overview of the current status, highlights major challenges, and recommends innovative approaches to improve the quality and efficiency of teacher training programs. The article also tries to analyze the problems of teacher education in India and suggests some solutions through integration with technology. These strategies are linked to the NEP 2020 goals, highlighting how technology can transform teacher development. The article tries to investigate issues, innovations, and policy similarities. 
Keywords: Technology Integration, Teacher Education, 
Educational Reforms 

The problems plaguing the higher education system in India are 
many: Teacher education in particular has many challenges such 
as poor infrastructure and outdated curricubum 

*dssistant Professor, Department of Education, Dr. B. R. Ambedkar Onoy 
niversity, Hyderabad, Telangana, e-mail: aabraou2022@gmail.com 
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As scholars (Smith, 2018; Jones & Patel, 2019) have noted, "These issues 

hinder adequate teacher training and require new approaches. Teacher 

education in India has evolved significantly over the years". Historically, 

the system was 

largely influenced by colonial education policies and traditional Indian 

pedagogy. Post-independence, India recognized the importance of teacher 

cducation in nation-building, leading to the establishment of various 

institutions and regulatory frameworks aimed at improving the quality of 

teacher preparation. 

Types of Teacher Education Institutions (TEIs): 

District Institutes of Education and Training (DIETs): These institutes 

focus on pre-service and in-service education for elementary school 

teachers. DIETs play a crucial role in rural areas by providing locally 

accessible training. 

Colleges of Teacher Education (CTES): These institutions cater to pre 

service teacher education, particularly for secondary school teachers. 

Institutes of Advanced Study in Education (LASEs): They are involved 

in research and innovation in teacher education and provide advanced 

training for teacher educators and administrators. 

Private Colleges: A significant number of private institutions also 
offering teacher education programs, contributing to the diversity and 
reach of teacher education across the country. 

National Council for Teacher Education (NCTE): Established in 1995, 
the NCTE is the statutory body responsible for overseeing standards and 
quality in teacher education. It sets norms and guidelines for teacher 
education programs, accredits institutions, and ensures compliance with 
regulatory standards. 



National Education Policy (NEP) 2020 The NEP 2020 marks a major shift in the education landscape, with a strong emphasis on teacher education reforms. It proposes the establishment of multidisciplinary institutions offering four-year integrated B.Ed. programs, aiming to ensure a holistic and rigorous teacher education process. 

Improving teacher education is critical for India for several reasons: 

Ouality of Education: Teachers have a direct impact on student leaming outcomes. Well-trained teachers can employ effective teaching strategies, manage classrooms efficiently, and address diverse student needs, leading to better academic performance. Imoroved teacher education equips teachers with modern nedagogical skills, enabling them to foster critical thinking, creativity, and problem-solving abilities in students. Teachers who are well-versed in contemporary educational practices can deliver the curriculum more effectively; ensuring that educational objectives are met. Trained teachers can adapt the curriculum to suit Jocal contexts and student needs, making learning more 
relevant and engaging. 
National Development: Quality education, facilitated by 
competent teachers, produces a skilled workforce that can drive 
economic growth and innovation. Education is a powerful tool for social mobility. By improving teacher education, the quality of education Improves, giving all students, regardless of their 
background, the opportunity to succeed. Educated individuals are 
ue ikely to be employed and productive, contributing to the nation's GDP. A strong educational foundation fosters Sa culture of reSearch and innovation, essential for a competitive global economy. 
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Policy 
implement Implementation: Trained teachers are better positioned to 

national educational policies effectively, ensuring that 
policy goals are achieved. Teachers play a crucial role in 

feedback on 

to: 

providing on policy implementation, helping to refine 
and improve teacher 
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education, India can meet and exceed international educational 
standards, enhancing the country's global competitiveness. High-

economic gains. 

quality education education systems attract international students 

educational strategies. By improving teacher 
collaborations, contributing to the country's soft power and 

t 

Improving teacher education is essential for enhancing the quality 
of education, driving national development, promoting equity and inclusion, integrating technology, fostering professional development, and effectively implementing educational policies. It is a cornerstone for building a prosperous, innovative, and inclusive society 

and 

The aim of this research is to explore and propose strategies for revolutionizing teacher education in India by overcoming existing challenges through the integration of technology. This study seeks 

education 

1. Provide a comprehensive analysis of the challenges faced by the teacher education system in India, Including issues related to quality, infrastructure, faculty, curriculum, and technological integration. 

current 

2,. Examine various technological tools and methods that can be employed to address these challenges, with a focus on improving the quality and effectiveness of teacher 
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3. Investigate the potential impact of these technological 
interventions on teacher preparedness, student outcomes, and 
overall educational quality. 

4. Offer policy recommendations to educational policymakers, 
institutions, and stakeholders to facilitate the adoption and scaling 
of technological innovations in teacher education. 

To achieve the research aims, an exploratory approach was employed. 
This methodology consisted of an exploratory approach to identify 
existing challenges in teacher education and the potential 
technological solutions. 

Research Design 

Researcher has conducted a thorough literature review to identify 
existing challenges in teacher education and successful technological 
interventions in similar contexts. The researcher developed 
theoretical framework based on the literature review to guide the 
research. The exploratory phase of this study involves conducting 
thorough literature review to identify the existing challenges in teacher 
education and to explore successful technological interventions in 
similar contexts. This phase is crucial as it establishes the theoretical 
foundation for the research and helps in identifying gaps in the 
body of knowledge. 

Methodology 
For the present study the researcher reviewed Academic Databases for 

peer-reviewed i journal articles, conference papers, and dissertations using 

databases; Government Reports, Policy Documents, Reports, and White 

Papers from the Ministry of Education, National Council for Teacher 

Education (NCTE), and other relevant government bodies. 



The researcher adapted Inclusion Criteria for Studies published 
ithin the last 10-15 years, relevant to teacher education and 

technology integration, and available in English and 
Evelusion Criteria for studies focusing solely on secondary 
sducation without a teacher education component, or those 
lacking empirical evidence. 

Theoretical Framework 
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The theoretical framework for this study is grounded on the 
integration of emerging technologies within teacher education, 
drawing upon various educational theories and empirical research 
to address the multifaceted challenges and opportunities presented 
by the National Education Policy (NEP) 2020 in India. 

Technological Pedagogical Content Knowledge (TPACK) 
Framework: The TPACK framework emphasizes the integration 
of technology, pedagogy, and content knowledge in teacher 
education. It provides a comprehensive model for understanding 

how teachers can effectively integrate technology into their 

teaching practices. 

Diffusion of Innovations Theory (Rogers): Rogers' Diffusion of 

Innovations theory explains how new ideas and technologies 

spread within a society. The theory identifies key factors 

influencing the adoption of innovations, including relative 
and compatibility, complexity, trialability, 

advantage, 
observability. 

Constructivist Learning Theory: Constructivist learning theory 
posits that learners 

knowledge. 

construct knowledge through experiences and 

interactions with their environment. It emphasizes the importance 

of active learning, collaboration, and real-world application of 
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Review of Related Literature 

According to Sharma and Rani (2020), "the shift towards technology. 
enabled cducation aims to enhance teaching effectiveness and provide 
broader access to resources" (Sharma & Rani, 2020). One of the primary 
challenges in integrating technology into teacher education is inadequate 
infrastructure. Many educational institutions, especially in rural areas,. 
"lack the necessary hardware and internet connectivity" (Kumar et al. 
2021). This digital divide hampers the implementation of technological 
tools and platforms (Kumar et al., 2021l). Effective use of technology 
requires comprehensive training for educators. However, "there is often a 
gap in professional development programs that equip teachers with the 
skills needed to leverage technology effectively" (Gupta and Sinha, 2022). 
Professional development needs to be ongoing and tailored to the specific 
technological tools being introduced (Gupta and Sinha, 2022). Resistance 
to change is another significant barrier. Many educators are accustomed to 
"traditional methods and may be hesitant to adopt new technologies 
(Reddy and Verma, 2021 ). Addressing this resistance involves creating a 
supportive environment that demonstrates the benefits of technological 
integration" (Reddy and Verma, 2021 ). "E-learning platforms have gained 
prominence as tools for teacher education. These platforms provide acceSS 
to a wide range of resources, including online courses, interactive contenl, 
and forums for discussion" (Singh and Kaur, 2020). The availab1lty 
digital resources, such as educational videos. simulations, and interactive 
modules, has enriched teacher training programs. According to Patel 
Desai (2023), these "resources can enbance teachers' understanding o 
complex concepts and improve their instructional practices" (Patel ao 
Desai, 2023). 

The Digital Infrastructure for Knowledge Sharing (DIKSHA) platform is 
a notable initiative in India that provides digital resources and training 
materials for teachers. According to the National Council of Educational 



Descarch and Training (NCERT, 2022), "DIKSHA has instrumental in enhancing the quality of teacher education by offering a wide range of content and tools" (NCERT, 2022), The 
Swachh Bharat Mission (SBM) has also incorporated technological solutions to promote sanitation education. 
Challenges in Teacher Education in India 
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Outdated Curricula: Many teacher education institutions (TEIs) 
still follow traditional curricula that do not align with modern 

educational needs. Theoretical content 

Inconsistent Quality: There is a wide disparity in the quality of 
teacher education across different institutions and states. While 

some institutions offer high standards of training, many others lag 
behind, lacking the resources and qualified faculty needed to 
provide a quality education. 
Inadequate Facilities: Many TEls, especially in rural areas, 
suffer from a lack of basic infrastructure such as well-equipped 

classrooms, libraries, and laboratories. This hampers the ability to 

provide comprehensive teacher training. 

Digital Divide: The lack of digital infrastructure, including 

internet access, and educational software, is a 
computers, 
significant barrier to integrating technology into teacher 

education. 

Shortage of Qualified Faculty: There is a critical shortage of 

well-trained and qualified teacher educators. This 

teaching methodologies. quality of instruction and the ability to introduce innovative 
impacts the 

professional 
Limited 

Professional Development Opportunities: Continuous 
development is essential for teachers to keep up with 

tent dominates, with 
insufficient emphasis on practical and experiential learning. 
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new educational trends and technologies. However, opportunities for such 
development are often limited, particularly in rural and underserved areas 

Theory-Oriented Curriculum: The teacher education curriculum is often 
heavily theoretical, with limited opportunities for practical application and 
hands-on experience. This disconnect between theory and practice 
undermines the effectiveness of teacher training. 

Lack of Modern Pedagogical Techniques: There is insufficient 
emphasis on modern pedagogical techniques such as experiential learning. 
competency-based education, and student-centered learning approaches. 
Inconsistent Accreditation: The accreditation process for TEIs is 
inconsistent, leading to a wide variance in the quality of teacher education 
programs. Many institutions operate without proper accreditation, 
reducing the credibility and recognition of their qualifications. 

Poor Assessment Practices: Assessment practices in teacher education 
often fail to evaluate the practical skills and competencies required for 
effective teaching. 
Bureaucratic Hurdles: Effective implementation of educational policies 

is often hampered by bureaucratic inefficiencies and lack of coordination 
among various stakeholders. 

Resistance to Change: There is often resistance to change within 
educational institutions, making it difficult to implement new policies ad reforms effectively. 
Innovative approaches to improve the quality & efficiency of teacue training programs 
In teacher education, it is essential to address these challenges to provide 
quality teaching in schools. Therefore, institutions, policy makers and 
academics should work together for innovative measures such as faculty 
development programs, curriculum reforms, infrastructure Improvement 
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approach, 

(Government of India, 291). The approach describes the shift 
in education 

towards experiential learning as it isa modern teaching trend (Jha and Kapoor, 2021). 

E-learning platforms: online modules and virtual classrooms (Johnson and Brown, 2019) provide flexible learning environments that support the digital literacy goals of the NEP. 
Simulation techniques : Gupta, Sikander et al. (2021) utilize 
virtual environments with the aim of bringing theory and practice 
together more holistically; resulting in students' ability to engage 
hands-on learning that aligns well with what NEP intended to 
achieve. 

Collaborative platforms: Smith and Patel (2020) noted that 
"according to community learning, online forums and 
collaborative tools can align the NEP's policy framework of 
holistic education. By providing a learning environment for 
trainee teachers to discuss and debate ideas and reflect on 

resources and experiences using collaborative platforms thronoh 

discussions within discussion boards. 

Innovations in Teacher Education 

VEdellabs and simulations: National Educational Policy -2020 

focuses upon a multidisciplinary and experiential approach to 
learning to account 

environments (Kumar and Gupta, 2018). 
for the latest emerging technology driven 
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4R and VR Integration: U Under the NEP vision, immersive 
can be viewed as a mcans to develop numerous classroom scenarios that 
help students enhance their practical skills in one way or another. 

Gamification: Gamification in learning (Mishra et al., 2019) 
e�ucation is made exciting, which corresponds to the intention of NEP for 
pleasure and pleasant teaching,. Using technology in teacher education, based on the goals of NEP 2020 
innovation and India can address these current issues to create a better 

strong more vibrant future for education. This transformational process 
not only ensures the readiness of teachers to a changing cultural 

background, but also allows for reaching the NEP goal vision-complete 
and dynamic learning environment with help from technologies. 

technologies 

Project Based Learning: Project-based learning enhances hands-on 
experience and real-world situations. It allows trainee teachers to apply 
their theoretical knowledge in real-life situations; they have been 
cooperating together as a team, while finding solutions for the 
problems. Integration of a project-based approach intoa learning proces 
will enable them to learn critical aspects that they need to improve for 

establishing a dynamic student-centered classroom setting. 

Blended learning: Blended learning is an instructional method that 
involves the application of both traditional face-to-face teaching and 
online components. This form allows flexibility, enhanced opportunities 
for the student teachers to interact with technology resources Ust 
blended approaches while teacher education programs are 
implemented through technology integration. 
Professional learning comnunities: Construction of the learmie 

professionals in order to continue teacher training. Student teachers form 
communities can happen through the involvement of academic 

professional learning communities, where they could COoperate, share 
what they already know and leam from reflection. of professional 



learning communities in academic setings helps build a congenial learning environment and promotes collaboration; preparing them to be lifelong learners away from classroom learning. 
Conclusion 
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The research highlights several key findings regarding the current state of teacher education in India, the challenges faced, and the potential of technological solutions: Teacher education in India is characterized by a wide disparity in quality and standards across different institutions. Significant challenges include outdated 
curricula, inadequate infrastructure, a shortage of qualified 
faculty, limited professional development opportunities, and 
inconsistent accreditation processes. Many teacher education 
institutions (TEls) lack the necessary digital infrastructure, 
exacerbating the challenges faced in modernizing teacher training. 

Digital platforms and tools, blended learning models, MO0Cs, 
online courses, interactive technologies, mobile learning, and data 

analytics offer promising solutions to improve teacher education. 

These technologies can address key challenges by providing 

flexible. accessible, and engaging learning opportunities for 

teachers. 

Revolutionizing teacher education in India through technological 

integration is notjust a possibility but. a necessity for the country's 
educational future. By addressing the Significant challenges faced 

by teacher education institutions and leveraging the power of 
India can ensure that its teachers are well-prepared, technology, India 

equipped to provide high-quality 
continuously learning, and equipped 

education to all students. This research underscores the potential 

of technology to transform teacher education, promoting equity, 

access, and excellence in education. It is imperative for 
policymakers, educators, and stakeholders to collaborate and 
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drive these changes, paving the way for a brighter and more inclusive 
educational landscape in India. The direction of teacher education ie 
innovation, adaptability and commitment to student-centered teaching. Through personalized learning journeys, adoption of innovative 
technologies, international partnerships and ongoing professional 
development teacher education can equip educators equip educators to address the 
complexities of tomorrow. These perspectives define the path toward 
more adaptive, diverse, and effective teacher education system that will 
enable educators to influence future generations of students. By 
transforming teacher training and using creative methods, India can 
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ABSTRACT 

In the modern approach to education, psychological considerations are essential for enhancing 
students’ productivity. With increased focus on the issue’s significance, promoting teachers’ 

emotional well-being should lead to better educational performance and teacher satisfaction. The 
purpose of this research is to establish the relationship between monthly income and age on the 
emotional health of secondary school teachers. Maintaining proper emotional health is essential for 
overall success in today’s progressive educational environment. Based on the data collected from 50 
teachers, the study revealed no variation in teachers’ responses related to their emotional state based 

on their income status and age. From these findings, it is arguable that other factors might have a more 
profound effect on emotional well being among teachers. 

KEYWORD: Emotional wellbeing, Monthly Income, Age  

INTRODUCTION 

The emotional health of teachers is recognized as important to the efficient running of the educational 
system. Secondary school teachers in Telangana experience numerous factors that affect their 
emotional wellbeing, these are teaching related factors such as workload, administrative tasks, 
students’ behavior, and socio-economic factors. This research seeks to identify these challenges and 
postulated ways through which the emotional wellbeing of elderly people can be enhanced. Telangana 
being the newest of all the states in the union of India has not been very negligent in offering 
education. However, the teachers teaching in the secondary schools in the region experience several 
stressors that have implications for their emotional health. It is important to know these stressors to 
ensure that measures to prevent the worsening of the work environment can be implemented properly. 

A new state in India, Telangana was carved out in 2014; the state has witnessed growth in different 
areas, education inclusive. The government to this effect has had a clear vision in the improvement of 
quality of education especially in secondary schools through its various activities and policies. 
Nonetheless, teaching profession in Telangana like most of other parts of the world is not without 
challenges that affect the psychological health of teachers. Teachers in secondary schools of 
Telangana are those who are closely associated with reforms of young generation. Teachers are 
charged with not only the task of educating their students academically but also with their character. 
Unfortunately, these teachers work under a lot of stress due to working conditions such overloaded 
tasks, administrative responsibilities, students’ management in classroom, and socio-economic 
challenges. Teachers’ mental health is one more determinant that defines their efficiency, work 

satisfaction, and quality of life. 

The emotional wellbeing of secondary school teachers is fundamental to the success of the educational 
system. Emotional wellbeing encompasses the ability to manage stress, maintain a positive outlook, 
and build resilience against the challenges faced in both professional and personal lives. When 
teachers are emotionally healthy, they are more likely to be engaged, motivated, and effective in their 
teaching roles, which directly benefits student outcomes. Despite the recognized importance of 
emotional wellbeing, there is a paucity of research specifically focusing on secondary school teachers 
in Telangana. Existing studies on teacher stress and emotional health in India often generalize findings 
across various states without addressing the unique context of Telangana. 

NEED AND SIGNIFICANCE FOR THE STUDY 
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This paper underlines the importance of teachers’ emotional state for the improvement of the 

educational process. There are socio-economic and cultural issues inherent to secondary school 
teachers of Telangana that affect their stress and emotional wellbeing. Knowledge of these matters is 
important in order to design pertinent strategies for helping them. Teacher stress and burnout may 
lower the teachers and students’ productivity, raise turnover rate, and affect the overall quality of 
education. Although there is empirical evidence on teacher wellbeing, studies concerning Telangana’s 

secondary school teachers are scarce. This study seeks to address this gap to reveal insights about 
teachers’ emotional difficulties and suggestions for localized recommendations. The results will thus 
assist in defining stress indicators and defining areas demanding support, including counseling, 
professional development, and workload management. Hence, through enhancing the emotional 
stability of the teachers, the study seeks to enhance job satisfaction, teaching performance and 
consequently the student performance. The findings will also be useful to the policymakers and 
educational administrators in Telangana to enhance the policy and practice for supporting the teachers. 
The first research question focused on determining the current state of teachers’ emotional wellbeing 

based on their age and monthly income. 

REVIEW OF RELATED LITERATURE 

Teacher Happiness associated with promoting both the quality of learners as well as the quality of 
teachers on service. Among them are stress, occupational satisfaction, and psychological well-being. 
Studies show that “happy teachers are easier to teach, content with their jobs, and are better equipped 
in terms of the work expected from them” (Collie et al. , 2015). Teacher stress refers to “the pressure 
that teachers experience because of factors such as work overload, disciplinary issues, and 
bureaucracy among others”. Stressors according to Kyriacou (2001) comprised of time pressures, 
pupils’ misconduct, and workload. Stressors mentioned can result in burn out which is described as a 

state of frequent exhaustion, aloofness and reduced sense of accomplishment (Maslach & Jackson, 
1981). Indian literature has explored “teacher stress and their psychological health and looked at these 
aspects with concern”. Reddy and Poornima (2012) also reported that “job demands stress was 
positively related to stress and job resources stress was positively related to stress among teachers” in 
Karnataka. Likewise, Nagra and Arora (2013) pointed out “work life balance in Punjab Indian state. 
Teachers who are employed at the secondary school level in Telangana experience certain 
characteristics in view of socio-economic and culture related issues”. Babu & Reddy (2013) identified 
some of the challenges of rural teachers as poor infrastructure and professional isolation while on the 
other hand, “urban teachers face full class and pressure from parents as well as administrators” 
(Siddiqui, 2017).  

Therefore, just like physical health, emotional health is a crucial aspect of individuals, affects the 
wider educational community. Thus, “Teachers with better emotional health care will have better and 
positive interactions with students, create appropriate classroom climates and can better handle stress 
and strains” (Jennings & Greenberg, 2009). This does not only help improve students’ performance 

but also builds a healthier school environment. This is where interventions aimed at enhancing 
teacher’s wellbeing are critical; this may mean; professional development, stress management 

workshops, and support groups. According to Bakker and Demerouti (2007), “it is possible to reduce 
job demands and increase wellbeing due to resource supply”. In addition, implementation of 
mindfulness based approaches has been recognized in the promotion of pupil’s and teacher’s stress 

decrease and the betterment of their feeling status (Roeser et al. , 2013). 

HYPOTHESES 

H₁: There is a difference in emotional wellbeing among secondary school teachers based on their 
monthly income. 

H₂: There is a difference in emotional wellbeing among secondary school teachers based on their age. 
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METHODOLOGY 

RESEARCH DESIGN 

This study was employed a descriptive survey research design to explore the emotional wellbeing of 
secondary school teachers in Yaddadri Bhongir district of Telangana. This approach is suitable for 
capturing the current state of teachers' emotional health and identifying stressors. The survey design 
allows for the collection of both quantitative and qualitative data, providing a comprehensive view of 
the issue. 

SAMPLE 

The study employed a stratified random sampling technique to select participants from secondary 
schools in the Yadadri Bhongir district of Telangana. The sample consisted of 50 secondary school 
teachers. Focusing on teachers of 8th, 9th, and 10th classes, the target population included 2,940 
secondary school teachers in Yadadri Bhongir district. Using the lottery method for random selection, 
50 teachers were chosen from five different schools, with 10 teachers selected from each school. Thus, 
the total number of teachers participating in the study was 50. 

EMOTIONAL WELLBEING SCALE  

The researcher developed an Emotional Wellbeing Questionnaire and conducted a pilot study to 
enhance its effectiveness and reliability. This preliminary study involved two schools in the 
Hyderabad district, with 10 teachers randomly selected from each school. The questionnaire was 
administered to a total of 10 teachers, who were briefed on the purpose and structure of the tool before 
completing it. 

RELIABILITY 

To determine the internal consistency of the questionnaire, the split-half method was employed. This 
technique involves dividing the test into two equal halves and comparing the scores from each half. 
Cronbach's alpha coefficient was calculated to estimate the reliability of the tool, yielding an alpha 
value of 0.83. This high alpha value indicates that the Emotional wellbeing Questionnaire is a reliable 
instrument for measuring teachers' emotional health. 

PROCEDURE 

The researcher visited five schools to collect data, first building rapport with the teachers. The 
Emotional wellbeing Questionnaire was distributed to the teachers, and instructions were read aloud. 
The researcher clarified any ambiguous statements and remained with the teachers while they 
completed the questionnaire. The collected data were then analyzed using SPSS-20 software. 
Descriptive statistics and the F-test were applied, and the results are presented in the following tables. 

RESULTS 

Hypothesis- 1: “There is a difference in emotional wellbeing among secondary school teachers based 
on their monthly income.” 

The F-test was conducted to test the hypothesis.  

Table 1 

Showing F- Test for Emotional Wellbeing by Monthly Income 

Emotional 
wellbeing 

 

Monthly Income N Mean SD F-Value Sig. df 
Upto 12,000 7 42.86 1.952 

1.495 .235 2,47 12,001- 24,000 7 42.67 .577 
24,001 & above 10 41.13 2.911 

Total 50 41.46 2.772 
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The mean emotional wellbeing scores for the income range of upto Rs. 12,000, Rs. 12,001-24,000, 
and above Rs. 24,001 were 42.86, 42.67, and 41.13, respectively. These scores suggest that responses 
are generally above average and consistent across income groups. An F-value of 1.495 with degrees of 
freedom of 2,47 was calculated, which was not statistically significant. Although the mean scores 
indicated a slight decline in emotional wellbeing with higher income, the difference was not 
significant enough to support the hypothesis. 

Therefore, Hypothesis 1: "There is a difference in emotional wellbeing among secondary school 
teachers based on their monthly income" was rejected. 

Hypothesis- 2: “There is a difference in emotional wellbeing among secondary school teachers based 
on their age.” 

The F-test was conducted to test the hypothesis.  

The obtained mean score of the teachers whose age was 26-30 years, 31-35years, 36-40 years, and 
above 41 years was 42.43,42.29, 41.20 and 41.08 respectively, indicating above average and 
homogeneous responses. The obtained F value .673 with a df 3, 46 was found to be statistically not 
significant.  

Table 2: 

Showing F- Test for Emotional Wellbeing by age 

Emotional 
wellbeing 

 

Age N Mean SD F-Value Sig. df 
26-30yrs 7 42.43 2.440  

 
.673 

 
 
 

 
 

.567 
 
 
 

3,46 
 

31-35yrs 7 42.29 2.289 
    36-40yrs 10 41.20 3.490 
41yrs & above 26 41.08 2.712 

Total 50 41.26 2.772 

 However, the difference in mean scores suggests that teachers' emotional wellbeing tends to decrease 
with advancing age. Hence the Hypothesis-2 stating that “There is a difference in emotional well-
being of teachers with respect to their age”- was rejected. 

DISCUSSION 

The analysis of emotional wellbeing among secondary school teachers with respect to monthly income 
and age provided some insights but did not support the hypotheses. There was a slight downward trend 
showing emotional wellbeing with higher income, this difference was not statistically significant. This 
implies that, within the scope of this study, higher the monthly income lower was the teachers' 
emotional health. Although there was a marginal trend suggesting that emotional wellbeing might 
decrease with age, the difference was not significant. This indicates that age does not significantly 
influence the emotional wellbeing of teachers in this study. 

CONCLUSION 

The study sought to investigate whether monthly income and age are significant factors affecting the 
emotional wellbeing of secondary school teachers. The findings reveal that neither monthly income 
nor age has a statistically significant impact on teachers' emotional wellbeing. Despite a trend towards 
better emotional wellbeing with low income, the statistical analysis did not support a significant 
difference across income levels. Similarly, while there was a slight indication that emotional wellbeing 
might not improve with age, the differences observed were not statistically significant. These results 
suggest that factors other than income and age may play a more critical role in determining the 
emotional wellbeing of secondary school teachers. Future research might explore other variables or a 
combination of factors that could provide a more comprehensive understanding of emotional 
wellbeing in this context. 
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Respected Readers!

At the outset let me wish you a great and joyous Christmas
and a grace-filled New Year 2022. May the coming year bring
us more meanings and happiness to our lives; let it also offer
us fruitful challenges so that we grow as a human community.

Glancing the programme schedule of teacher education,
we could see, the TEIs in Tamil Nadu have sent in their
prospective teachers to various schools for teaching
internships. Internships in the schools, an integral part of
teacher education, have the major aims of practicing the
steps of newly taught pedagogy and classroom
management.While applying the theory, the prospective
teachers undergo a sea change in their perception of
students, the senior teachers, parents and the management,
in their understanding of the effects of pedagogy, in their
ability to create the strategies in the classroom to inculcate
the content, and the effective use of social intelligence.
Though the time limit for internship seems to be a long
stretch, number of dimensions of the prospective teachers
seem to be growing apart from the academic development;
Especially, the affective domain seems to be gaining its
momentum, allowing the prospective teachers to be making
an inner-reading of the person.

The internship offers an experience where the prospective
teacher is expected to interact with school students of
individual differences,not merely in terms of academic, but
also economic, social and cultural that the person is exposed
to a new society of various humans. Encountering with
different kinds of people has always its advantages, leave
alone the risk involved but think of new thoughts and
refreshment of your knowledge. Ultimately what happens to
the prospective teacher is the shaping of the personality; a
new person is created, sharpened in social and emotional
intelligence as per the needs of the society.

It is interesting to note that some of our prospective
teachers had their internship online; this means to say,
teaching -learning occurred through different learning
management systems, duly organised by the schools as well
as the students. Albert Einstein says, “In the midst of every
crisis, lies great opportunity” (University News,59(48), 2021,
p.23). Difficulties are there but they open up new horizons
for blended learning and flexible learning platforms.On the
whole, every event in pre-service programme of any
discipline, should always mould the person so as to fit him /
her for the future mission.

In this issue, we have twelve papers on various themes
including emotional intelligence, well-being, job satisfaction,
mobile learning, and so on. Theses articles and research
papers have brought out a number of findings which would
certainly, I hope, influence the thinking of educationists and
help design a new pattern in our teaching-learning process.

Again, wising you a happy Christmas and prosperous
New Year 2022.

Editorial Board
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Respected Readers!

At the outset let me wish you a great and joyous Christmas
and a grace-filled New Year 2022. May the coming year bring
us more meanings and happiness to our lives; let it also offer
us fruitful challenges so that we grow as a human community.

Glancing the programme schedule of teacher education,
we could see, the TEIs in Tamil Nadu have sent in their
prospective teachers to various schools for teaching
internships. Internships in the schools, an integral part of
teacher education, have the major aims of practicing the
steps of newly taught pedagogy and classroom
management.While applying the theory, the prospective
teachers undergo a sea change in their perception of
students, the senior teachers, parents and the management,
in their understanding of the effects of pedagogy, in their
ability to create the strategies in the classroom to inculcate
the content, and the effective use of social intelligence.
Though the time limit for internship seems to be a long
stretch, number of dimensions of the prospective teachers
seem to be growing apart from the academic development;
Especially, the affective domain seems to be gaining its
momentum, allowing the prospective teachers to be making
an inner-reading of the person.

The internship offers an experience where the prospective
teacher is expected to interact with school students of
individual differences,not merely in terms of academic, but
also economic, social and cultural that the person is exposed
to a new society of various humans. Encountering with
different kinds of people has always its advantages, leave
alone the risk involved but think of new thoughts and
refreshment of your knowledge. Ultimately what happens to
the prospective teacher is the shaping of the personality; a
new person is created, sharpened in social and emotional
intelligence as per the needs of the society.

It is interesting to note that some of our prospective
teachers had their internship online; this means to say,
teaching -learning occurred through different learning
management systems, duly organised by the schools as well
as the students. Albert Einstein says, “In the midst of every
crisis, lies great opportunity” (University News,59(48), 2021,
p.23). Difficulties are there but they open up new horizons
for blended learning and flexible learning platforms.On the
whole, every event in pre-service programme of any
discipline, should always mould the person so as to fit him /
her for the future mission.

In this issue, we have twelve papers on various themes
including emotional intelligence, well-being, job satisfaction,
mobile learning, and so on. Theses articles and research
papers have brought out a number of findings which would
certainly, I hope, influence the thinking of educationists and
help design a new pattern in our teaching-learning process.

Again, wising you a happy Christmas and prosperous
New Year 2022.

Editorial Board
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WELL-BEING AMONG SECONDARY SCHOOL TEACHERS WITH

RESPECT TO CATEGORY AND MONTHLY INCOME

ABSTRACT

Well-being includes human strengths and positive psychological outcomes which enable human beings

to maintain healthy relationships to be happy, healthy, harmonious, satisfaction with one’s life experiences

and one’s role in the world of work, belongingness, curiosity and capability to use abilities and talents to

the maximum extent, and sense of achievement, and no distress, dissatisfaction, and worries. The descriptive

survey method was adopted for this study. The present study consisted of 48 secondary school teachers of

Nalgonda, Yadadri Bhongir, and Suryapeta Districts, Telangana, during 2017-2018. The well-being tool

developed by the investigators was used for the present study. For statistical analysis and hypothesis

testing, Mean and F-test were applied. The findings revealed that the category of the teachers does not

influence teachers well-being. Teachers monthly income of the teachers does not affect well-being.

Keywords : Well-being, Category, Income, Secondary School Teachers.
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Former Dean, Faculty of Education,
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Dr.KURIMETI DAYAKAR
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Introduction

Progress of any nation predominantly depends on

the health, wellness, quality of life and life satisfaction

of its citizens. A teacher plays a significant role in the

advancement of society. Students’ character building,

growth and success also largely depends on the role

played by the teacher. It is the teacher who provides

learning experiences and opportunities. Teachers also

play a pivotal role in shaping an ideal and knowledgeable

emerging society; their health, wellness, personality,

character, qualities, attitude, aptitude and lifestyle are

valuable and essential for moulding the excellent and

ideal citizen and thereby contributing to creating a better

nation. The National Commission on Teachers (1983-

85) emphasised teachers important and crucial role in

nation-building. “The wellness of teachers is a matter

of concern to all as teachers accomplish a significant

role of preparing the students to be future citizens and to

face the present and future challenges.” (p.17). The

Kothari Commission (1964-66) was rightly emphasised

ideal society citizen and that “the destiny of India is

now being shaped in her classrooms.” (p.2)

Managing optimal health and well-being are

prerequisites for the teaching-learning process. Teachers

play a significant role in the success of any educational

process, and the success depends upon the teacher’s

mental health, well-being, guidance, and teaching.

National Curriculum Framework for Teacher Education

(2009) emphasised that “it is the teacher in the classroom

who inspires, cultivates, and motivates learning.”

Undesirable pressure of competitiveness in today’s

society,  teachers are expected to serve additional

working hours daily to be effective and productive to

reach the maximum extent and face challenging

circumstances.  The concept of well-being has become

increasingly prominent since acknowledging health

rather than the absence of disease is actualised.

The history of well-being dates back to Aristotle's

period when Eudaimonia (the Greek word for happiness)

was coined and defined. Aristotle’s views on

Eudaimonia was that ‘human flourishing associated with

living a life of virtue, or happiness based on a lifelong

pursuit of meaningful, developmental goals, was the key

to a satisfying prosperous life.’ Bradburn (1969)

emphasised how psychological well-being (translated

to as happiness) was the factor that stands out as being

generally transformed as well-being. Aristotle believed

this “lifelong pursuit of happy and prosperous life is to
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be the universal goal of human actions” (Bradburn, 1969,

p.9). As expounded in the Indian scripture principle of

life, es, especially the Bhagavad Gita, is beneficial for

well-being (happiness) and personal growth. Mahatma

Gandhi has also acknowledged the Indian great scripture;

Bhagavad Gita is a proven rich source of mental peace

or well-being (Amareshwaran, 2018).  In the early days,

experts in positive psychology agreed and supported the

hedonic thought, which believes that ‘subjective well-

being and happiness both were used synonymously’. On

the other hand, most of the other scholars’ perspectives

aligned with Aristotle’s views on Eudaimonia; they

society ideal citizen and believed that well-being and

happiness are not interchangeable with the meaning. In

this context, eudaimonia is comprised of three main

aspects; flourishing (which is also referred to as well-

being), happiness and meaning are given in the following

formula,  Well-being = happiness + meaning.

Teachers’ well-being

To emphasise performing daily responsibilities

effectively, teachers need to be fit, well, and healthy.

The teachers are expected to be adequately enthusiastic

to face the rapid changes, societal pressures and

difficulties. They also play a crucial role in nurturing

all the characters and personalities of students, including

attitudes, habits, values, manners etc.

It is a fact that “an education system of any country

built on the premises of quality and equity is central to

sustainable success in the emerging knowledge

economy”. (Some Inputs for draft NEP, 2016, p.5)

Maintain standards of education; ensure quality

education become a significant concern globally. The

major contributing factor and the principal source of the

nation’s development is its quality education, mainly on

teacher qualities. The quality of life and stature of any

individual depends primarily upon the quality of

education they get.  Quality education is seemed to be

the most effective instrument to meet present as well as

future challenges. The purpose of ensuring quality

education is not only in helping individuals’ physical as

well as mental growth but also meet societal needs and

expectations.

Well-being can be defined as the extent to which

an individual experiences happiness with satisfying

basic needs, sense of meaning and purpose of life,

satisfaction with life, social connectedness, feeling of

belongingness; they can also utilise their abilities and

talents to the maximum extent.

There are multiple dimensions

to well-being. To be ‘well’, each

individual must actively strive to

improve them within each size (Well-being in the

Classroom: Education Conference Report 2012, p.7).

For the present study, well-being comprises six

dimensions. They were; (i) Physical well-being:

expressed ag safe, sheltered, and sound health. (ii)

Emotional well-being: expressed the ability to manage

feelings, actions. (iii) Social well-being: expressed

connectedness and belongingness to society and healthy

relationships with all. (iv) Spiritual well-being: can be

viewed that beliefs and values of an individual and sense

meaning, the purpose of life and peace. (v) Professional

well-being: expressed as an ability to manage a perfect

equilibrium between professional activities and leisure

time, able to address conflicts at work, stress, and

building healthy relationships. (vi) Financial well-being:

expressed as a state of being wherein an individual can

meet to the maximum extent present and ongoing

obligations, can feel satisfied, secure in their financial

future.

Need & Significance of the study

Teachers are critical assets and play a crucial role

in every society as they are the backbone for national

development. The Report of Commonwealth Conference

on Teacher Education (1974) has clearly stated that “the

teachers have a major role in educational progress,

whether active or passive contribute to work. Education

development can be influenced by ignoring innovative

practices or merely remaining quiet in the face of a

growing need for reform.” (p.23)

Based on the above exciting issues and the

importance of teachers’ well-being, an idea was

conceptualised to study the status of well-being among

teachers. Hence various issues need passive addressed

which are related to teachers' well-being. Except for

periodical types of research where the efforts have been

directed to study the variables in different combinations

of dimensions, most of these have been investigated to

some extent and thus not adequate in giving a clear

picture of the phenomenon of well-being. Moreover,

there is a need for such research evidence referring to

newly formed Telangana state secondary school teachers.

Considering the status of well-being among teachers from

selected educational institutions of Telangana state, the
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present study intends to find out the well-being of

teachers. The study findings would be helpful to the

educational planners and policymakers in recommending

and providing strategies to the teachers so that they may

be able to manage and improve their well-being and

give quality education to the system and nurture the best

talent among students.  Thus there is a need to study the

well-being of school teachers. Hence it is worthwhile

to undertake a research problem entitled “Well-being

among Secondary School Teachers”.

Literature Review

Parveen Grover (2006) found that senior and

experienced secondary school teachers exhibit higher

levels of physical, mental, social, emotional, spiritual

and total well-being. Rajesh Kumar (2011) revealed that

age was positively correlated with well-being and home

adjustment. Uppal (2011) study showed that teachers

who were satisfied with their job taught effectively.

Meena Devi (2012) explored the significant difference

in the level of well-being with respect to the marital

status of high school female teachers. Paul Boreham,

Jenny Mahmud Moein Addin, Shahnaz Nayebzadeh

&Zahra Bahonar (2013) have argued that teachers’ age,

education, gender, and school-level found no relationship

with the teachers’ financial well-being. Rajkumar

Malakappgol (2015) found that females showed higher

overall well-being. The higher age groups were found

to have higher well-being than their counterparts.

Objectives

1. To study the well-being among teachers in relation

to their category.

2. To study the well-being among teachers with respect

to monthly income.

Hypotheses

Considering the review of literature done, the

hypotheses for the present study framed are:

1. There is no significant difference in the well-being

of teachers with respect to their category.

2. There is no significant difference in the well-being

of teachers in relation to their monthly income.

Methodology

According to the objectives, a descriptive survey

method was adopted for the study.

Sample

Teachers teaching 8th, 9th

and 10th classes were selected for the

study. A random sampling technique was used for the

selection of teachers. The total number of secondary

school teachers in the three districts was 12,710

(Educational Statistics, Telangana, 2014-15). Out of

5785 teachers, 240 teachers were selected from

Nalgonda, out of 2940 teachers, 96 teachers from

Yadadri and out of 3985 teachers, 144 teachers from

Suryapet in the ratio of 5:2:3. The standardised sample

was taken from 40 schools. From each school, 12

teachers were selected randomly by lottery method.

Therefore the total number of teachers selected for the

study was 480.

Variables

In this study, independent variables were a

category and monthly income, and the dependent variable

was well-being.

Tools used

Personal datasheet

Personal data sheet was constructed to obtain

demographic data of the teachers. It consisted of the

following items: Teacher Name, Age Gender, Category,

Location of the school, Management, Medium of

Instruction, Educational Qualification, Teaching

Experience, Teaching Subject, Monthly Income.

Well-being Tool

The investigator constructed the teacher’s

well-being tool after referring to some of the available

standardized tools on well-being. The motivation for

developing a new tool is the experts’ suggestions and

the investigator’s belief that the previous tools are

inadequate for some reasons and do not entirely cover

the dimensions under the present study.  The following

tools were referred to before designing well-being tools

for teachers. Scales of psychological well-being by

Carol Ryff (1989), WHO well-being scale by Heun et

al. (1999), Well-being Scale by Jagsharanbir Singh and

Asha Gupta (2001), General well-being measure

prepared by Dr Santosh K. Verma, and Ms Amita Verma

(2009), Well-being Scale by Kalia and Deshwal (2011),

General Well-being Scale by V. L Chauhan and R.K.

Didwania (2015), Teacher well-being Index 2018

(Julian Stanley).
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N Mean S.D

Calculat

ed ‘F’ 

value

Up to 

Rs10,000
120 233.48 13.679

Rs10,001 

to 20,000
97 235.87 14.714

Rs20,001& 

above
263 237.11 14.363

Total 480 235.95 14.317

Monthly 

Income

df (2,477)

p-

value

2.659 0.07

Well-

being

As the P value is (P>.05) the hypothesis-2, “There

is no significant difference in well-being of teachers in

relation to their monthly income.” is accepted. Result of

‘F’ test revealed that teachers with above Rs 20,001

monthly income appear to be relatively better in

wellbeing.

Discussion

The research aimed to study the well-being among

secondary school teachers in relation to their category

and monthly income. The sample consisted of teachers

belonging to OC, BC, SC and ST categories. Monthly

income particulars of the teachers i.e., upto Rs.10,000

(Low income), Rs.10,001 to Rs.20,000 (middle income)

and above Rs.20,001 (high income) were collected. The

study indicated that teachers’ well-being does not alter

with respect to their category and monthly income. H1:

There is no difference in well-being of teachers with

respect to category. ST teachers seem to be

comparatively better than others in well-being. H2:

There is no difference in well-being of teachers

in relation to their monthly income. Teachers with high

Categ

ory
N Mean S.D

OC 115 236.61 13.92

BC 254 236.15 14.95

SC 99 234.6 13.29

ST 12 236.67 13.11

Total 480 235.95 14.31

Well-

being

df (3,476)
Calculat

ed ‘F’ 

value

p-

value

0.401 0.753

Hypothesis-2 : There is no significant difference

in the well-being of teachers in relation to their monthly

income

Table 2

Showing well-being among teachers with respect to

monthly income

Reliability

Well-being tool was developed by the investigator.

A pilot study was conducted to finalise the items in the

tools and establish validity & reliability. A pilot study

was conducted in 2 Schools of Ranga Reddy district.

From each school, 15 teachers were selected.  To find

out the internal consistency of the teacher well-being

tool, split-half reliability was done. The reliability found

to be for the well-being tool was 0.893(Cronbach’s

alpha). Thus the reliability of the tool was established.

Procedure

The investigator visited 40 schools for data

collection. The investigator developed a rapport with

the teachers before commencing the data collection. The

well-being tool was distributed to the teachers, and

instructions were read out. The investigator clarified

the difficult statements to the teachers and remained with

them till the completion of the questionnaire. The

obtained scores were analysed with Statistical Package

for Social Sciences (SPSS-20). Descriptive statistics

one way ANOVA was applied. The obtained results were

discussed in the following tables.

Results

Hypothesis -1. There is no significant difference in the

well-being of teachers with respect to their category.

Table 1

Showing well-being among teachers with

respect to the category

The one-way analysis of variance (ANOVA) has

been employed to find out the difference in well-being

among OC, BC, SC and ST teachers. As the p value is

(P>.05) the hypothesis-1, “There is no significant

difference in the well-being of teachers with respect to

their category”,-is accepted.

The difference in the mean score

indicates that ST teachers seem

to be  comparatively better than others

in well-being.

Continued on Page 27
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income (above Rs.20,001 monthly income) appear to

be relatively better than others in their well-being.

Conclusion

Teacher training institutes, policy makers and

Government need to develop and organize the programs

to newly appointed and junior teachers about how to

manage and improve their well-being. The study shows

that category of the teachers does not influence their well-

being. However ST teachers seem to be comparatively

better than other category teachers. Teachers with high

income (Rs.20,001 monthly income) appear to be

relatively better than others in their wellbeing.
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Abstract 

Managing a harmonious balance between daily family/life responsibilities and duties, 

pressures at work place become difficult to every individual. Perfect maintenance of quality 

work life of teachers is now becoming top priority in school settings. Work-life balance is 

managing daily activities at work and home; to achieve a sense of perfect balance between 

professional activities and family life. The expression of “work-life balance” is to explain the 

three main aspects: work, personal life and the balance. It can be defined as maintaining 

perfect harmony, integration and equilibrium between the work domain and individual life 

domain both not influence with one another. Method: The Survey method was adopted for 

this study. The present study consisted of 480, secondary school teachers of Nalgonda, 

Yadadri Bhongir, and Suryapeta Districts, Telangana during the academic year 2017-2018. 

The work-life balance tool developed by the investigator was used for the present study. For 

statistical analysis and hypothesis testing, Mean and F-test were applied. Findings: The 

findings revealed that senior teachers were significantly better than others in family/life 

satisfaction. There was also a significant difference between the work satisfaction scores of 

teachers with respect to management. 

Keywords: Work-life balance, Age, Management, Secondary School Teachers 
 

Introduction 

In the fast running era of human life, people failing to maintain a perfect balance between the 

professional pressures and the responsibilities at home; either they are men or women. In 

most organizations especially in school settings, teachers find it more difficult to balance 

multiple roles at work and family life emphasis on work-life conflict. Maintain a perfect 

harmony and balance between work and individual life is increasingly becoming top priority 

by teachers and other professionals but might be inversely dependent on how much one 

earns. The responsibilities in school are different, organizing and involvement in 

extracurricular, finding novel techniques to improve students‟ learning etc. Thus, teachers 
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Work-Life Balance among Secondary School Teachers with respect to Age and Teaching Experience 
Abstract 

Satisfaction with profession is a combination of emotional and mental experience, which can 

enhance the productivity and effectiveness. Adjusting refers to the individuals’ behavioral process. A 

highly satisfied and well-adjusted teacher contributes maximum productivity and effectiveness to their 

profession and to the nation. Work satisfaction and adjustment largely contributes to the managing balance 

between different pressures at profession or workplace and responsibilities at family. Work-life balance 

can be defined as maintaining perfect harmony, integration and equilibrium between the work domain and 

individual life domain both not influence with one another. Method: In this survey study, the researcher 

has selected a sample of 480 secondary school teachers of Nalgonda,  
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Yadadri Bhongir and Suryapeta Districts of Telangana State during the academic year 2017-2018  

by proportionate stratified random sampling technique. The work-life balance tool developed by the 

investigator was used for the present study. For statistical analysis and hypothesis testing, Mean and F-test 

were applied. Findings: The findings revealed that teachers with 31-40 yrs of age appear to be 

comparatively better than others in work satisfaction. Senior most teachers (21yrs & above teaching 

experience) seem to be marginally better than others in adjustment. 

       Keywords: Work-Life Balance, Age, Teaching Experience, Secondary School Teachers 
 

 
Work-Life Balance among Secondary School Teachers with respect to Age and Teaching Experience 

In the fast running era of human life, people failing to maintain a perfect harmony between the 

professional pressures and the responsibilities at home; either they are men or women. In school settings, 

teachers find it more difficult to balance multiple roles and responsibilities at work and family life 

emphasis on work-life conflict. Maintain a perfect harmony and balance between work and individual life 

is increasingly becoming top priority by teachers and other professionals but might be inversely dependent 

on how much one earns. The responsibilities in school are different, organizing and involvement in 

extracurricular, finding novel techniques to improve students’ learning etc. Thus, teachers need to be 

energetic, enthusiastic and have patience in order to cope difficult situations. Moreover, the teacher must 

come out with a creative way of teaching in order can stimulate students to involve actively in teaching-

learning, attentive and enjoy the subjects. All the above conditions manifest the stress among teachers and 

cause work-life conflict. Professional pressures like high expectations, myriad demands can also lead to 

conflict between work and life domains. Teachers need to provide learning experiences according to the 

needs of learner and there are societal demands in addition to work pressures leads to imbalance between 

work and life also affect their teaching efficiency. Human life has become more complex and stressful is 

due to many rapid changing economic conditions, advancements in every domain of his/her life and 

myriad social demands have changed enormously the nature of work all over the world. As part of society, 

teachers are also vulnerable to issues like maladjustment, work-life imbalance and stress. Several factors 

related to personal and profession that impact the behavior of teachers to make considerably influences 

their teaching.  
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So, work-related stress, dissatisfaction heavily influences various aspects of teachers’ career, family, and 

personal life.  It is found that “the imbalance of work and life caused by working extra-long hours and 

overbearing of workloads” (Jones and Bright, 2001). According to Kofodimos (1993), “an imbalance 

between work and life has been reflected as a problem that harms individual lifestyle and well-being.” 

This imbalance causes improper planning of teaching, timing, and physical and mental health problems. 

These may lead to absenteeism and other psychological problems. 

Most frequently used word in the context of work settings is work-life balance, but nowadays 

teaching profession also reporting overburden due to work-related strain and career issues (Hakanen et al, 

2006).  Many efforts have been directed to study the different combinations of dimensions of work-life 

balance by many experts.  Kirchmeyer (2000) also defined a “balanced life as achieving satisfying 

experiences in all the domains of life. Spending and allocating time, utilize energy and commitment to the 

work are contributing factors and well distributed throughout all the dimensions that are helpful in 

achieving satisfying positive life.(p.81) Subsequently, Clark (2000) improvised the definition as 

“satisfaction and good functioning at work and in the family with a minimum level of role conflict.” 

(p.751)   

For the present study work-life balance comprises four dimensions: They are i) Work satisfaction, ii) 

Family/Life satisfaction, iii) Institutional commitment and iv) Adjustment. 

i.Work Satisfaction: A teacher, who satisfied with teaching, get interested and perform to the maximum 

extent. Hence satisfaction in work is a vital component to all working professionals, especially teachers 

need to be satisfied with their profession. This term is generally used with regard to the resources and 

provisions available at the school. Flexible and conducive working conditions, adequate salary, 

opportunities to utilize ones’ talents, motivation for the task accomplishment, and chances for professional 

development can make the individual satisfied. These positive conditions are very much helpful in 

improving a positive attitude towards teaching and help in adding to the good quality of work- life.  Better 

and effective teaching-learning process requires the ability to maintain quality work-life, which now 

become a prime issue. Experiencing higher level of satisfaction with teaching results better quality 

teaching that helps students. (Collie et al., 2012; Griva et al., 2012; Demirtas, 2010). According to 

Ingersoll (2001) & Ostroff (1992) “teacher job satisfaction can affect the teacher absenteeism, workforce, 

income, and school effectiveness.”   
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ii. Satisfaction with family/life: ‘Satisfaction with family and self-life’, is a must to maintain a perfect 

and satisfying balance between work and life. An individual those who able to allocate and spend a good 

amount of time to both his family and profession can feel satisfaction on both. The resources for work and 

family may vary from person to person; individual well-being improves when he/she associates closely 

with family and living conditions improve with work involvement. Consequently, one can assume that 

one’s level of satisfaction with personal life and professional life may be critical to the level of satisfaction 

and happiness in general.  Hill (2005) argues that “family satisfaction contributes a significant role in 

improving individual’s wellness and it can also influence employees' work performance. Higher the family 

satisfaction better would be work satisfaction and productivity at work.” 

iii. Institutional commitment: Commitment with an institution tells about the extent to which an 

employee’s desire to association with the institution. Commitment acts as a motivational force that 

stimulates and inspires teachers to perform better to improve success among students. It also helps in 

reducing absenteeism. This encouragement stimulates teachers to seek ways to enhance the efficiency and 

establish an effective teaching-learning environment to allow students to achieve their goals. According to 

Cohen, (2003) commitment is “a strong binding force that holds any person to a course of action of 

relevance to one or more targets” (p. 11). According to Porter et al. (1974), “it is a sense of attachment to 

the institution, characterized by willingness to abiding in it; taking the institutional values and goals to 

his/her own; readiness to perform effort on behalf of the institution”(p.604).  The Business Dictionary 

(2013), defines organizational commitment as “strength, sense of responsibility and duty mindedness that 

an employee possess towards the mission of an organization and its goals”. 

iv. Adjustment: Teaching is goal oriented has become challenging task both physically and mentally. 

Teacher need to be enthusiastic and energetic to perform daily responsibilities in the school as well as with 

personal and family. The adjustment refers to the behavioral process of balancing between conflicting 

needs to be challenged by difficulties arise at working environment. Overcoming adjustment problems is 

crucial to achieve a high quality of life.  Sound knowledge of teacher adjustment processes is very much 

needed under the current situations, not only in order to enable a teacher to perform better but also, in 

order to accommodate the way for a better adjustment and healthy progress of students. Teachers, who are 

adjusted, could be efficient and would bring improvement in education system. A highly adjusted teacher 

reported high efficiency in his/her teaching. (B.P.Singh, 2014)  Measuring the status of work-life balance 

needs to study critically at many factors either they may be subjective or objective, and exploring different 

types of conflicts that are arise between activities that individual want or have to do in their everyday lives. 
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Literature Review 

Karsli & Iskender (2009) concluded that higher job satisfaction was found among branch teachers.  

Benni (2011) revealed that age, education, length of service, income increases the level of role conflict 

decreases. Rajashree (2011) found that Primary and Secondary teachers have low adjustment than the 

higher secondary and graduate level teachers. Neetu Dahiya (2011) showed that experienced teachers were 

found to possess significantly higher adjustment. Devi et al. (2011) argued that, no significant relationship 

was found between experience and punishment for the working place, family type, and work-life balance. 

Majority of them were doing school work at their home. Rambabu Dharavath (2012) found no significant 

difference among teacher educators with reference to the age. Christopher Raj (2014) concluded that 

unaided management showed higher institutional commitment and Government school teachers were 

found to be having a higher level of job satisfaction. Vasireddy Laxmi Rajyam (2014) explored that 

teaching experience had an impact on job satisfaction. 

Need and significance of the study          

Perfect harmony between work and life dimension is prime issue for a teacher to be more efficient, 

productive, fruitful, effective, and successful. Most of the people, especially teachers struggle to maintain 

smooth, satisfying and healthy quality work-life balance. Stress and overburden not only affect teachers at 

work place but also extend to their home so as to get well prepared for the following day, apart from 

monitoring, maintain all the records and attending to all school related  requirements.  

Relative to working professionals in other sectors, teachers experience significantly more issues 

like stress, dissatisfaction and suffer more often from psychological problems. Except for periodical types 

of research where the efforts have been directed to study the variables in different combinations of 

dimensions, most of these have been investigated to some extent and thus not adequate in giving a clear 

picture of the whole phenomenon of work-life balance. Moreover, there is a need for such research 

evidence referring to secondary school teachers of newly formed Telangana state. Keeping in mind the 

significance of the manage work-life balance among teachers; an idea was conceptualized to study the 

status of work-life balance among teachers.  

The study findings would be helpful to educational planners and policy makers in providing 

effective work-life strategies to teachers, which are useful in minimize work-life conflicts so that they may 

be in a position to manage and adjust daily activities to acquire a perfect harmony between profession and 

family. Thus there is a need to study the work-life balance among school teachers. Hence it is worthwhile 

to undertake a research problem entitled “Work-life balance among Secondary School Teachers”. 

Objectives 

1. To study the work-life balance among teachers with respect to age. 

2. To study the work-life balance among teachers with respect to teaching experience. 
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Hypotheses 

Considering the review of the related literature done, the hypotheses for the present study: 

1. There is a difference in the work satisfaction of teachers with respect to their age. 

2. There is a difference in the adjustment of teachers with respect to teaching experience. 

Methodology 

According to the objectives, descriptive survey method was adopted for the study. 

Sample 

Teachers teaching 8th, 9th and 10th classes were selected for the study. The random sampling 

technique was used for the selection of teachers. The total number of secondary school teachers in three 

districts was 12,710. (Educational Statistics, Telangana, 2014-15)  Out of 5785 teachers, 240 teachers were 

selected from Nalgonda, out of 2940 teachers 96 teachers from Yadadri and out of 3985 teachers 144 

teachers from Suryapet in the ratio of 5:2:3. The teacher sample was taken from 40 schools. From each 

school, 12 teachers were selected randomly by the lottery method. Therefore the total number of teachers 

selected for the study was 480. 

Variables: In this study, independent variables were age and teaching experience and the dependent 

variable was work-life balance. 

Tool: Two measures were used in this study. 

1. Personal data sheet: The personal data sheet was constructed to obtain the personal data of the teachers. 

It consisted of the following items: Teacher Name, Age, Gender, Category, Location of the school, Type 

of the school (management), Medium of Instruction, Educational Qualification, Teaching Experience, 

Teaching Subject, and Monthly Income. 

2. Work-Life Balance Tool: Teachers' work-life balance tool was developed by the investigator after 

referring to some of the available standardized tools on work-life balance.  For the present study ‘work-life 

balance’ comprises four dimensions: They are: i) work satisfaction ii) Family/life satisfaction iii) 

Institutional commitment and iv) Adjustment. The motivation for developing a new tool is the experts’ 

suggestions and the investigator’s belief that the previous tools are inadequate for some reasons and not 

completely cover the dimensions under the present study. The following tools were referred before 

designing a work-life balance tool for teachers: Work-life questionnaire by Bohen, Viveras & Long 

(1981), Work-life balance scale by Sirgy et .al (2004), Measure of work-life balance and its covariates by 

Dex and Bond (2005), Work-life balance questionnaire by Zeigler (2007), Work-life questionnaire 

developed by A. Rashida Banu & K.Duraipandian (2014)  

Reliability: Work-life balance was developed by the investigator. A pilot study was conducted to finalize 

the tool and establish validity & reliability. The pilot study was conducted in 2 Schools of Ranga Reddy 

district. From each school, 15 teachers were selected.   

The International journal of analytical and experimental modal analysis

Volume XII, Issue VIII, August/2020

ISSN NO:0886-9367

Page No:2231



 

The work-life balance tool was distributed to 30 teachers in two schools. The tool was explained to the 

teachers and collected the data from the teachers. In the pilot study, the split-half method was adopted. To 

find out the internal consistency of the teacher work-life balance tool split-half reliability was done. It was 

estimated by dividing a test into two equivalent halves and correlating the scores on the two halves. 

Internal consistency of reliability of the work-life balance tool was estimated by Cronbach’s alpha. For the 

total items of teachers' work-life balance tool an alpha of 0.851 was obtained. Hence the reliability of the 

tool was established. 

Procedure: The investigator visited 40 schools for data collection. The investigator developed a rapport 

with the teachers before commencing the data collection. The work-life balance tool was distributed to the 

teachers and instructions were readout. The investigator clarified the difficult statements to the teachers 

and remained with them until the completion of the questionnaire. The obtained scores were analyzed with 

the Statistical Package for Social Sciences (SPSS-20). Descriptive statistics, one way ANOVA was test 

was applied. The obtained results were discussed in the following tables. 

Results 

Hypothesis- 1: “There is a difference in the work satisfaction of teachers with respect to their age.”    

To test the above hypothesis, one way ANOVA (Analysis of Variance) has been employed. Results of the 

statistical computations were presented in Table 1 

a. Predictor: Age 

b. Dependent Variable: Work satisfaction 

One way analysis of variance has been employed to find out the difference between teachers age 

i.e., 25 to 30 yrs, 31 to 35 yrs, 36 to 40 yrs and above 41 yrs of age with respect to work satisfaction. 

Results of the statistical computations are presented in Table-1. The obtained F value is 1.734 with a df 

3,476 was found to be statistically not significant. However the difference in the mean scores indicates that 

teachers ‘work satisfaction’ was observed to be comparatively becoming better with advancement in age. 

This was statistically not significant. (p> .05). 
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TABLE I 

Showing Work-Life Balance among Teachers with respect to Age 

Dimension Age N Mean Std. 
Deviation 

F- 
Value 

Sig. df 

Work satisfaction 
 

25-30yrs 104 19.61 2.556 
1.734 

  
  
  

.159 
  
  
  

 
 
 
 
 
 
 
 
 
 
 

3, 
476 

 
 

31-35yrs 98 20.12 1.645 

36-40yrs 100 20.21 1.849 
41yrs & above 178 19.98 2.024 

Total 480 19.98 2.054 

Family/Life 
satisfaction 

 

25-30yrs 104 49.82 5.992 

4.085 
 

.007 
 

31-35yrs 98 51.85 4.724 
36-40yrs 100 52.03 4.883 

41yrs & above 178 51.60 5.007 
Total 480 51.35 5.207 

Institutional 
commitment 

 

25-30yrs 104 21.87 2.155 
  

.991 
  
  

  
.397 

  
  

31-35yrs 98 22.34 1.827 
36-40yrs 100 22.18 2.086 

41yrs & above 178 22.02 2.180 
Total 480 22.08 2.087 

 
 

Adjustment 
 

25-30yrs 104 34.75 3.638 

.051 .985 

31-35yrs 98 34.82 3.489 
36-40yrs 100 34.80 2.961 

41yrs & above 178 34.67 3.609 
Total 480 34.74 3.455 

Overall 
work-life balance 

25-30yrs 104 126.04 10.733 
  
  

2.400 
  

  
  

.067 
  

31-35yrs 98 129.12 8.372 
36-40yrs 100 129.22 8.631 

41yrs & above 178 128.27 10.219 
Total 480 128.16 9.714 

 

Hence the hypothesis-1: “There is a difference in the work satisfaction of teachers with respect to 

their age.”- was rejected.  

Hypothesis- 2: “There is a difference in adjustment of the teachers with respect to teaching 

experience.”  

To test the above hypothesis, one way ANOVA was employed. Results of the statistical computations 

were presented in the following Table 2 

a. Predictor: Teaching Experience 

b. Dependent variable: Adjustment 

The obtained F value 1.272 with a df 2,477 was found to be statistically not significant. However, 

the difference in the mean score indicates that ‘teachers’ adjustment’ was seem to be marginally better 

with experience (p> .05). Hence the hypothesis-2, “There is a difference in adjustment of teachers with 

respect to teaching experience”- was rejected. 
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TABLE II 

Showing Work-Life Balance among Teachers with respect to Teaching Experience 

Dimension Teaching Experience N Mean Std. deviation F 
value Sig. df 

Work 
satisfaction 

Upto 10 yrs 255 19.80 2.090 

1.448 .236 

 
 
 
 
 
 

2, 
477 

11 to 20 yrs 137 19.94 1.973 
21 & above 88 20.22 1.803 

Total 480 19.91 2.009 
Family/life satisfaction Upto 10 yrs 255 50.87 5.326 

2.966 .052 11 to 20 yrs 137 51.75 4.902 

21 & above 88 52.28 5.063 
Total 480 51.38 5.181 

 
Institutional commitment 

Upto 10 yrs 255 22.02 2.081 

6.756 
 

.777 11 to 20 yrs 137 22.12 2.038 

21 & above 88 22.19 2.196 
Total 480 22.08 2.087 

 
Adjustment 

Upto 10 yrs 255 34.80 3.416 

1.272 
.281 

 
11 to 20 yrs 137 34.39 3.398 

21 & above 88 35.13 3.641 
Total 480 480 3.455 

Overall work-life balance Upto 10 yrs 255 254 9.30754 

1.872 
 

.281 
 

11 to 20 yrs 137 137 9.78627 
21 & above 88 88 10.39401 

Total 480 479 9.66923 

 

DISCUSSION 

The research aimed to study work-life balance among secondary school teacher with respect to age 

and teaching experience. The teachers’ age was from 25 yrs to above 41 yrs. The findings of the study 

indicated that teachers between 31-40 yrs of age appear to be comparatively better than others in work 

satisfaction. Senior most teachers (21yrs & above teaching experience) seem to be marginally better 

adjusted than others. 

H 1. There is a difference in work satisfaction of teachers with respect to their age. Teachers 

between 31-40 yrs of age appear to be comparatively better others. The teachers should be satisfied with 

their work in order to function efficiently and also effectively. Teachers, who receive great satisfaction 

from their profession, largely contribute towards effective teaching and finally helping the country to 

achieve the educational aims.   

H 2. There is a difference in adjustment of teachers with respect to teaching experience. Senior 

most teachers seems to be marginally better adjusted than others but statistically not significant. 

Committed, well-adjusted teachers who are satisfied with profession, family, and life can succeed in their 

lives, and enlighten their students. 

 

 

 

The International journal of analytical and experimental modal analysis

Volume XII, Issue VIII, August/2020

ISSN NO:0886-9367

Page No:2234



 

CONCLUSION 

The study showed that work satisfaction scores of the teachers did not differ significantly with 

regard to age. Teachers between 31-40 yrs of age appear to be slightly better than others in work 

satisfaction. It is also found that senior most teachers seem to be marginally slightly better adjusted than 

others.  A balance should be established between family/life and workload distribution, time and extra-

curricular activities so as to inculcate efficiency among teachers. Findings of the current study revealed 

that work satisfaction and adjustment will largely contribute in work-life balance. 
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EDUCATIONAL IMPLICATIONS 

Teacher training institutes, policy makers and Government need to develop and organize the 

programs to all the teachers about how to manage family/life & work-life and how to attain satisfaction 

with their teaching. 
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Abstract 
Well-being is the extent to which an individual experiences happiness, feeling of comfort, satisfaction with one’s 

life experiences and one’s role in the world of work, belongingness, curiosity and ability to use talents to the 

maximum extent, and sense of achievement, and no distress, dissatisfaction, and worries. Method: The Survey 
method was adopted for this study. The present study consisted of 480, secondary school teachers of Nalgonda, 
Yadadri Bhongir, and Suryapeta Districts, of Telangana State during the academic year 2017-2018. The well-being 
tool developed by the investigator was used for the present study. For statistical analysis and hypothesis testing, 
Mean, Standard Deviation and t-test were applied. Findings: The results show that the different dimensions of 
well-being are not differing significantly on gender and location i.e., there was no significant difference between 
social well-being, spiritual well-being, professional well-being and financial well-being and total well-being scores 
of men & women; rural &urban secondary school teachers. 

 

Keywords: Well-being, Men, Women, Rural, Urban Secondary School Teachers 

Progress of any nation largely depends upon its citizens’ health, wellness and their life satisfaction. If the 

individuals of a nation are with physical, mental, social and spiritual well-being, then only there would be 
possibility for the entire intellectual, creative, educational and socio cultural uplifment. Teachers’ efficiency and 

effectiveness largely depend upon their well-being in all aspects. A teacher plays major role in the progress of 
society. Students’ character building; growth and success also largely depends on the role plays by the teacher. It is 

the teacher, who provides learning experiences and opportunities. The National Commission on Teachers (1983-85) 
emphasized the important and crucial role of teachers in nation building. “The wellness of teachers is a matter of 

concern to all as teachers accomplish a significant role of preparing the students to be future citizens and to face the 
present and future challenges.” (p.17) The Kothari Commission (1964-66) was rightly emphasized that “the destiny 

of India is now being shaped in her classrooms.” (p.2)  
Maintaining good health and well-being is a prerequisite for learning. As emphasized by the ‘National 

Education Policy, draft, it’s an established fact that “an education system built on the premises of quality & equity 

is the core source for the success in the emerging knowledge economy and thereby to sustainable development” 

(Ministry of HRD, Govt. of India Some Inputs for Draft NEP 2016). The success of an educational process is 
determined to a large extent by its teachers; and success of students also depends upon the teacher’s health, well-
being, guidance, and teaching. Teachers should be aware, how significance of health and well-being in the 
education system. In fact, most of the teachers know about the importance of health and well-being, but little efforts 
are made to implement this. Heavy workload, stress are the frequently reported by teachers, which are seem to be 
major contributors to illness as well as a cause for health problems. National Curriculum Framework for Teacher 
Education (2009) emphasized that “it is the teacher in the classroom who inspires, cultivates, and motivates 
learning.”  Undesirable pressure  of competitiveness in today’s society,  teachers are expected to be serve additional 

working hours daily to be effective and productive  to face challenging circumstances.  The concept of well-being 
now has become increasingly prominent since the acknowledgment that there is more to health than the absence of 
illness. Well-being includes human strengths and positive psychological outcomes which enable human beings to 
maintain healthy relationships for the purpose of being happy, healthy, and harmonious.  

The history of well-being dates back to Aristotle's period when the term Eudaimonia (the Greek word for 
happiness) was coined and defined. Aristotle’s views on Eudaimonia was that ‘human flourishing associated with 

living a life of virtue, or happiness based on a lifelong pursuit of meaningful, developmental goals, was the key to a 
satisfied prosperous life.’ Bradburn (1969) emphasized how psychological well-being (translated to as happiness) 
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was the factor that stands out as being generally transformed as well-being. Aristotle believed this “lifelong pursuit 

of happy and prosperous life is to be the universal goal of human actions” (Bradburn, 1969, p.9). Some efforts 

made by Ross (1967) and Copper (1997) to eliminate the discrepancy between the meaning of eudaimonia and 
happiness, and due to inadequate capture the meaning and translation of the Greek word Eudaimonia (happiness). 
They proposed two new terms; which are ‘well-being’ and ‘flourishing’ (Walker & John, 2012. p.22). An employee 

who is happier flourished would act more productive (Spector et al., 2004; Moorman, 1993). In this regard, well-
being can be understood that, an individual experiences a feeling of comfort, happiness, contentment, and curiosity 
and is able to engage to the maximum extent with what is going on around him /her. Human basic needs can be 
fulfilled by achieving good health, well-being and quality of life which has been a major concern in every society. 
A principle of life as expounded in the Indian scriptures, especially the Bhagavad Gita is very much beneficial for 
the well-being (happiness) and personal growth. Well-being means individuals' ability to enjoy life and efforts to 
achieve psychological resilience. Mahatma Gandhi acknowledged the Gita is a proven rich source of mental peace 
or well-being (Happiness). Gita Nishkama Karma echoes Abraham Maslow's Meta motivation; the four motives of 
Kama, Artha, Dharma, and Moksha are like Maslow's hierarchy of needs. The four motives according to Gita, 
Kama, Artha, Dharma and Moksha echoes as Abraham Maslow’s hierarchy of needs i.e., Nishkama Karma echoes 

Abraham Maslow’s meta motivation. 
In early days experts in the field of positive psychology agreed and supported the hedonic thought which 

believes that ‘subjective well-being and happiness both were used synonymously’. On the other hand, most of the 

other scholars’ perspectives were in coherence with Aristotle’s views on Eudaimonia; believed that well-being and 
happiness are not interchangeable with the meaning. In this context, eudaimonia is comprises of three main aspects; 
flourishing,(which also referred to as well-being) happiness, and meaning are given in the following formula,  
Well-being = happiness + meaning. 

Teachers’ well-being 
Human life has become more challenging, complex and stressful due to many unavoidable rapid changes 

and advancements in every domain of life. As a part of society, teachers are also vulnerable to issues like 
maladjustment, feeling of overburden and high stress. In order to perform daily responsibilities affectively, teachers 
need to be in a state of fit, well and healthy. The teachers are expected to be adequately enthusiastic to face the 
rapid changes, societal pressures and difficulties. They also play a crucial role in nurture all the character and 
personality of students including attitudes, habits, values, manners etc. High student-centrism in instruction, societal 
demands, and high expectations, in addition to professional pressures may impact adversely on teaching. Teachers’ 

competency and effectiveness influenced by many factors related to their work and personal domains. These factors 
also influence the behavior and personality of the teacher. 

Previous studies found that; inequity among teachers leads to stress (Van Horn, Schaufeli & Enzmann, 
1999; Kyriacou, 2001). Another interesting research finding revealed that higher level of expectations and limited 
resources at work place create stress. (Xanthopoulou et. al., 2007). Furthermore, the little or lack of opportunities in 
career advancement, inadequate work pay, little chance of professional growth are commonly associated with 
dissatisfaction (Kyriacou, 2001). European Commission (2010) emphasized that, “due to economic and societal 

advancements have led to an increased set of duties and responsibilities for teachers” (p.10).  
Teacher dissatisfaction with the job can affects overall performance and effectiveness. Teaching is a noble 

profession that includes meaning and purpose, also helps in building the personality and all-round development of 
students. It is established fact that “an education system of any country built on the premises of quality and equity is 

central to sustainable success in the emerging knowledge economy”. (Some Inputs for draft NEP, 2016, p.5)  

Maintain standards of education; ensure quality education become major concern globally. The major contributing 
factor and principal source of nation’s development is its quality education which largely depends upon qualities of 
teacher. Quality of life and stature of any individual depends mainly upon the amount of quality education he/ she 
gets.  Quality education is seemed to be the most effective instrument to meet present as well as the future 
challenges. The purpose of ensuring quality education is not only in helping individual’s physical as well as mental 

growth but also meet the societal needs and expectations.  
Well-being can be defined as the extent to which an individual experiences happiness with satisfying 

basic needs, sense of meaning and purpose of life, satisfaction with life, social connectedness, feeling of 
belongingness; utilize his/her abilities and talents to the maximum extent.  There are multiple dimensions to well-
being and in order to be ‘well’ each individual must actively strive to improve them within each dimension (Well-
being in the Classroom: Education Conference Report 2012, p.7).  

For the present study, well-being comprises of four dimensions. They were; (i) Social well-being: expressed 
to connectedness and belongingness to the society, having healthy relationships with all, and having an interest in 
and concern for the needs of others and humankind. (ii) Spiritual well-being: can be viewed that beliefs and values 
of an individual and, sense meaning, purpose of life and peace. (iii) Professional well-being: expressed as an ability 
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to manage a perfect equilibrium between professional activities and leisure time, able address conflicts at work, 
stress, and building healthy relationships. (iv) Financial well-being: expressed as a state of being wherein an 
individual can meet to the maximum extent present and ongoing obligations, can feel satisfied, secure in his/her 
financial future, and is able to make relevant choices that allow them to lead an enjoyable and satisfying life. 
Need & Significance of the study 

Teacher plays significant role in providing quality education. Teacher competencies, efficiency and 
commitment are very much essential in the field of education. They considered as the role models to their students. 
It is also true that “no people can rise above the level of its teachers” (NEP1986, p.25).  Teachers are very important 

assets and play a very crucial role in every society as they are the backbone for national development. The Report 
of Commonwealth Conference on Teacher Education (1974) has clearly stated that “the teachers have a major role 

in educational progress whether active or passive contribution towards work. Education development can be 
influenced by ignoring innovative practices or merely remaining quite in the face of a growing need for 
reform”(p.23). 

Hence there are various issues that need to be addressed which are related to teachers' well-being. So there 
is a need to investigate the teachers’ well-being. Except for periodical types of research where the efforts have been 
directed to study the variables in different combinations of dimensions, most of these have been investigated to 
some extent and thus not adequate in giving a clear picture of the phenomenon of well-being. Moreover, there is a 
need for such research evidence referring to secondary school teachers of newly formed Telangana state. 
Considering the status of well-being among teachers from selected educational institutions of Telangana state, the 
present study intends to find out the well-being of teachers. The study findings would be useful to the educational 
planners and policymakers in recommend and providing strategies to the teachers so that they may be in a position 
to manage and improve their well-being and can give quality education to the system and nurture the best talent 
among students.  Thus there is a need to study the well-being among school teachers. Hence it is worthwhile to 
undertake a research problem entitled “Well-being among Secondary School Teachers”. 
Literature Review: Parveen Grover (2006) found that, senior and experienced secondary school teachers exhibit 
higher levels of physical, mental, social, emotional, spiritual and total well-being. Rajesh Kumar (2011) revealed 
that, the age was found positively significant correlated with the well-being, and with the home adjustment. Uppal 
(2011) concluded that a significant positive correlation was found between job satisfaction and teacher 
effectiveness. Sukhpal (2011) showed that teachers did not differ significantly in their well-being in terms of 
teaching experience, gender. Meena Devi (2012) explored the significant difference in the level of well-being with 
respect to marital status of high school female teachers. Mehdinezhad (2012) study revealed that there was no 
significant difference between the age of the teachers and their well-being. Paul Boreham, Jenny Povey and Wojtek 
Tomaszewski (2013) concluded that age has a significant negative relationship to well-being. Mahmud Moein 
Addin, Shahnaz Nayebzadeh & Zahra Bahonar (2013) have argued that  the age, education, gender, and the school 
level taught by teachers found no relationship with the teachers’ financial well-being. Rajkumar G.Malakappgol 
(2015) found that females showed higher overall well-being. The higher age groups were found higher wellbeing 
than their counterparts. Age of the respondents was found to influence the dimensions like social, emotional and 
overall well-being.  
Objectives 

1. To find out whether there is any significant difference between men and women secondary school teachers 
in their well-being and its dimensions. 

2. To find out whether there is any significant difference between rural and urban secondary school teachers in 
their well-being and its dimensions. 

Hypotheses 
Considering the review of literature done, the hypotheses for the present study: 

1. There is no significant difference between men and women secondary school teachers in their well-being and its 
dimensions.  

2. There is no significant difference between rural and urban secondary school teachers in their well-being and its 
dimensions. 
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Methodology  
According to the objectives and nature of the study, descriptive survey method was adopted for the study. 
Sample 

Teachers teaching 8th, 9th and 10th classes were selected for the study. Random sampling technique was used 
for the selection of teachers. Total number of secondary school teachers in three districts was 12,710 (Educational 
Statistics, Telangana, 2014-15). Out of 5785 teachers 240 teachers were selected from Nalgonda, out of 2940 
teachers 96 teachers from Yadadri and out of 3985 teachers 144 teachers from Suryapet in the ratio of 5:2:3. 
Teacher sample was taken from 40 schools. From each school 12 teachers were selected randomly by lottery 
method. Therefore the total number of teachers selected for the study was 480. 
Variables: In this study independent variables were gender, location and dependent variable was well-being. 
Tools: Two measures were used in this study. 
1. Personal data sheet: Personal data sheet was constructed to obtain demographic data of the teachers. It consisted 
of the following items: Teacher Name, Age Gender, Category, Location of the school, Type of the school 
(management) Medium of Instruction, Educational Qualification, Teaching Experience, Teaching Subject, Monthly 
Income. 
2. Well-being Tool: Teachers well-being tool was constructed by the investigator after referring to some of the 
available standardized tools on well-being. The motivation for developing a new tool is the experts’ suggestions 

and the investigator’s belief that the previous tools are inadequate for some reasons and not completely cover the 

dimensions under present study.  The following tools were referred before designing well-being tool for teachers. 
Scales of psychological well-being by Carol Ryff (1989), WHO well-being scale by Heun et. al (1999), Well-being 
Scale by Jagsharanbir Singh and Asha Gupta (2001), General well-being measure prepared by Dr. Santosh K. 
Verma, and Ms. Amita Verma (2009), Well-being Scale by Kalia and Deshwal (2011), General Well-being Scale 
by V. L Chauhan and R.K. Didwania (2015).  
Reliability: Well-being tool was developed by the investigator. Pilot study was conducted to finalize the items in 
the tools and establish validity & reliability. Pilot study was conducted in 2 Schools of Ranga Reddy district. To 
find out internal consistency of the teacher well-being tool split half reliability was done. The reliability found to be 
for the well-being tool was 0.893(Cronbach’s alpha). Thus the reliability of the tool was established. 
Procedure: The investigator visited 40 schools for data collection. The well-being tool was distributed to the 
teachers and instructions were readout. The investigator clarified the difficult statements to the teachers and 
remained with them till the completion of the questionnaire. The obtained scores were analyzed with Statistical 
Package for Social Sciences (SPSS-20). Descriptive statistics, t-test was applied. The obtained results were 
discussed in the following tables. 

Results 
Hypothesis-1: “There is no significant difference between men and women secondary school teachers in their well-
being and its dimensions.” It is inferred from Table 1 that, well-being did not differ significantly with respect to 
gender of secondary school teachers.  

Table 1 
Showing well-being among teachers with respect to gender 

 
Well-being 

Men 
(N=260) 

Mean      SD 

Women 
(N=220) 

Mean          SD 

 
 

't’-Value 
Social well-being 39.0192 2.9296 38.6000 3.2539 1.485 

Spiritual well-being 42.0385 2.9419 41.9955 2.9103 .160 
Professional well-being 42.6692 2.6476 42.3909 2.7418 1.129 

Financial well-being 31.3308 5.1889 31.5455 5.1730 .452 
Total well-being 155.0577 10.3027 154.5319 10.7284 .547 

 
However, the difference in the mean scores indicates that men teachers (39.01, 42.03, 42.66, 155.05) are found to 
be little higher on their social well-being, spiritual well-being, professional well-being, and total well-being as 
compared to women teachers but do not differ significantly. It means that men and women secondary school 
teachers have almost same type of well-being and its dimensions. Hence, the hypothesis-1 stating that “There is no 
significant difference between men and women secondary school teachers in their well-being and its dimensions”- 
was accepted. This finding was in coherence with the findings of Moenaddin, Nayebzedeh, Zehra Bohonar (2013).  
But this finding is contradicting with the findings of Arul Lawrence (2017). 
Hypothesis-2: “There is no significant difference between rural and urban secondary school teachers in their well-
being and its dimensions.” 
It is inferred from Table 2 that, variable did not differ significantly with respect to location of school. 
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Table 2 

Showing well-being among teachers with respect to location 

 
Well-being 

Rural 
(N=360) 

Mean         SD 

Urban 
(N=120) 

Mean        SD 

 
 

't’-Value 
Social well-being 38.7583 3.1605 39.0333 2.8548 .845 

Spiritual well-being 41.9917 2.9285 42.1000 2.9231 .351 
Professional well-being 42.5083 2.7737 42.6417 2.4384 .470 

Financial well-being 31.1250 5.1450 32.3417 5.1880 2.239 
Total well-being 154.3833 10.6010 156.1167 10.0905 1.570 

 
However, the difference in the mean scores indicates that urban teachers (39.03, 42.64, 32.34, 156.11) are found to 
be little higher on their social well-being, spiritual well-being, professional well-being, financial well-being and 
total well-being as compared to rural teachers but do not differ significantly. It means that rural and urban 
secondary school teachers have almost same type of well-being and its dimensions. Hence, the hypothesis-2 stating 
that “There is no significant difference between rural and urban secondary school teachers in their well-being and 
its dimensions”- was accepted. This finding was in coherence with the findings of Moenaddin, Nayebzedeh, Zehra 
Bohonar (2013).  But this finding is contradicting with the findings of Arul Lawrence (2017). 
Discussion 

The present study aimed to study well-being among secondary school teachers with respect to their gender 
and location. Sample consisted of men & women; rural & urban secondary school teachers. The findings of the 
study indicated that men teachers appeared to be comparatively better than women in social well-being, spiritual 
well-being, professional well-being and total well-being. Women teachers seem to be marginally better than men 
teachers in financial well-being but do not differ significantly. Urban teachers appeared to be comparatively better 
than rural teachers in all the dimensions of well-being i.e., social well-being, spiritual well-being, professional well-
being, financial well-being and total well-being but do not differ significantly. 

H0 1: “There is no significant difference between men and women secondary school teachers in their well-
being and its dimensions.” Men teachers appeared to be comparatively better than women teachers in all the 
dimensions of well-being except in financial well-being. 

H0 2: “There is no significant difference between rural and urban secondary school teachers in their well-
being and its dimensions.” Urban teachers seem to be marginally better than rural teachers in all the dimensions of 
well-being. 
Conclusion 

The study concluded that, secondary school teachers did not differ significantly in their well-being in terms 
of gender, location of school. Men teachers appeared to be comparatively better than women in social well-being, 
spiritual well-being, professional well-being and total well-being. Women teachers seem to be marginally better 
than men teachers in financial well-being but do not differ significantly. It is also found that urban teachers 
appeared to be comparatively better than rural teachers in social well-being, spiritual well-being, professional well-
being, financial well-being and total well-being but do not differ significantly. 
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Educational Implications 

Teacher training institutes, policy makers and Government need to develop and organize the programs to 
men, women, rural and urban teachers about how to manage and improve their well-being. 
Limitations of the Study 

1. This study was limited to the three Districts of Telangana State. 
2. The survey method was adopted and the self-constructed tool was used. 
3. A sample of 480 secondary school teachers teaching 8th, 9th and 10th classes were included in this study. 
4. The researcher used only the variable well-being in the dimensions of social, spiritual, professional and 

financial well-being. 
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