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AliYavar Jung National Institute of Speech and Hearing Disabilities (Divyangjan)
(An Autonomous body under the Department of Empowerment of Persons with Disabilities (Divwangjan)

Ministry of Social Justice and Empowerment, Government of India, New Delhi
REGIONAL CENTRE- MANOVIKAS NAGAR, SECUNDERABAD - 9, TELANGANA, INDIA,

CEHTIFICATE

"
This is to Certify that Dr./Mr./Mrs. - _f 1 T —

with CRR No has delivered a lecture on —W%WW
MM A —eeeeeeeipt three days CRE Programme on " GENDER AND DISABILITY "

conducted by AliYavar Jung National Institute of Speech and Hearing Disabilities (Divyangjan) , RC, Secunderabad

. S S S S ™ S S S S ST T

from 12" 1o 14" February 2020.

'u\ ba_ & LY o ,u-ﬁ'l-ﬁ I . L
(G, V. M, Hari Pmm.r.‘}

(DF. K. Sriclevi)
Caurse Coordinator Fe Assistant Direcror
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“$d Research and Rehabilitation for the Disabled Children

ori Colony, Ramakrishnapuram, Secunderabad -500056., Telangana State

3 Days RCI Approved CRE Webinar
From 22nd to 24th December 2021

Certificate i,

This is to certificate that

Ms. K. Chandrakala (RCI-CRR No.A13608)
Attended the three days RCHapproved Continuing Rehabilitation Education Programme
on “Advances in Management of Persons with Hearing Impairment” as a resource person

and delivered a talk on 24/12 /2021 on the

Topic: “Various issues related to Rehabilitation of Hearing Impaired ”

2 Ummar Khan LI Sreevidyvn Sherla
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Certificate of Participation

This 1s to certify that Ms./Mrs/Shri/Dr. CHANDRAKALA CRR No.  A13608 has
participated m the CRE Programme/Workshop/Seminar/Conference (online/offling) on the topic "Practical
Education and Treatment Approches to Improve Communicative Skills for Teachers, Trainees and
Parents of Person with Autism and other Pervasive Developmental Disabilities" approved by Rehabilitauon
Council of India, a Statutory Body of the Ministry of Social Justice and Empowerment | Department of
Empoerment of persons with Disabilityes (Divyangjan), Govt. of India vide approval no.F. No. 7-16
(420)/2022-RC1 dated: 21/06/2022 conducted from 22/07/2022 to 24/07/2022 at Tapan Rehabilitation
Society, (Pragya Institute For Education and Training of Differently Abled,Nilokheri)Karnal Harvana as
participants with 10 CRE Pomts per day. -

ﬁ:'ftam-_' ]
|| (Dr. Sujata Sharma)
Place: Karnal (Haryana) Dircctor
Il Date: 26/07/2022 P
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of Speech and Hearing Disabilities (Divyangjan)

aof Persons with Disabilities (Divyangjan}
f India, New Delhi

Ali Yavar Jung National Institute
{An Autonomous body under thi Depariment of Empowerment

Ministry of Social Justice and Em powerment, Government o

REGIONAL CENTRE- SEC UNDERABAD

MANOVIKAS NAGAR, SECUNDERABAD - %, TELANGANA, INDIA.
Certificate of Pacticipation

This is to certify that Ms./Mrs./Shri./Dr. D’I (Lf’lna{‘mknﬂa CRR No A |3 Lol
has participated in two day National seminar (CRE Program) OFFLINE on "INCLUSIVE PEDAGOGY: STRATEGIES

AND APPROACHES FOR INCLUSION" INCLUSION' IN LIGHT OF NEP 2020 approved by Rehabilitation Council of
India, A statutory body of the MSJE, Dept. of Empowerment of Persons with Disabilities(Divyangjan), GOl vide approval
No F.No7-16(35)/2022-RC! dated 18" November,2022 conducted on agth & 25" January,2023 at AYJNISHD
(Divyangjan), RC, Secunderabad in collabaration with Dept, of Education, Osmania University as Resource person/

Keynote speaker/ Paper presenter/ and presented on lopic Egggjh _J[Ienr{,& Tﬁ

o
ncluaron - with CRE points per day.
= il {
1] - 1II,S_ - " I:- _-jré'k ' L |I" '_,.rll‘TL-.:_-'-L.l'ﬂ.._.__l IIII
@'. parina Raviehandran) (Dr. K. Sridevi) er,H,Eri"j.-ggﬂm:I
Co -Coordinator Coordinator Iic  Assistant  Divector

Date; 25 /1/2023
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Certificate of Participation

This is to certify that Ms./Mes./Shri/Dr...c. B/ N DA B KA L oo CRR No..H3.L240F....

has participated in the CRE Programme/Workshop/Seminar/Conference (online/offline) on the topic

" Application of Technology in Education & Training * approved by the Rehabilitation Council of India,

a Statutory Body of the Ministry of Social Justice and Empowerment, Department of Empowerment

of Persons with Disabilities (Divyangjan), Govt. of India vide approval No..F.N0. 7-16 (MISC.) / 2023-RCl
dated.12:05:2023 . from.08:06:2023 t0.10:06:2023.at. Ashray Akruti.. as Chairpemnnfﬂesuurc& pErsnnsf

[D.MLA}

Name & Signature of the

Head of the Institutionwith rubber stamp
HRAY-AKRUT!
Place: H'}l"dErEbEd Eﬁ-wﬂ?f r SHIMAGHR COL h.;x
Date: 10-06-2023 ’J:ﬂiﬂﬁiﬁn;ﬁz;sﬁ FELARANA

CRE Points perday.
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&Y ASHRAY-AKRUTI

Certificate of Participation

This i1s to cerify that Ms./Mrs./Shri/Dr PTQ&'ChflﬂﬂlfﬂKQIRCRE NO.oiieee

||||||||||||||||||||||

approved by the Rehabilitation Council of India, a Statutory Body of the Ministry of Social Justice and Empowerment,

Department of Empowerment of Persons with Disabilities (Divyangjan),
_CRE - 24091616484530 _ dated....20-09-2024

Govt. of India vide approval No

...conducted from.....21-10-2024  tp........23-10-2024

at... ASHRAY-AKRUTI _as Chairperson/Resource persons/Keynote Speaker/ Paper Presentation/ Poster

Presentation/Instructor/Coordinator/Participants with.... ... CRE Paints per day.

Dr.0-Shastlakala

! -1:3“. '
| Na'n'ié*&-signature of the
, Head of the insﬂhﬁmn wﬂh rubber stamp
ASH
|. Place: Hyderabad o A STPL B AR LOLONY
|

Date: 23-10-2024 t'."n'l'_"l:'rl.'-.:'it_ t TELANGANA

;
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{@Lﬁﬂ ) Helen Keller's Institute of 2

L

=" Research and Rehabilitation for the Disabled Children

(Affiliated to Osmania University and Approved by RCI, New Delhi)
Sri Colony, Ramakrishnapuram, Secunderabad -500056., Telangana State I

CERTIFICATE

This is to certify that D;st,’Mr':l’“ﬂ"‘?’fﬂu{ﬁwﬁﬂ CRR No. .12\ T A0 B
has participated as a resource person, delivered a lecture on ’*—h"”"“—”—h—r" IO T T W = U, 0
D M Qrn | se—————eid 1] thTEE days CRE Program (offline) on the topic
“Latest Trends in Inclusive Education & Adaptive Learning Technologies” approved by the Rehabilitation Council of India,
a statutory body of the MS|&E, Dept.- of Empowerment of Persons with Disabilities { Divyangjan), Govt. of India

vide approval No, F. No.7-16(39)/2024-RCI Dated 08/06/2024 (CRE Proposal ID: CRE-24070414282834)

conducted on 11" to 13% September 2024,

L\@\V Dr. D. A
P. Ummar Khan : ERE—En[;lrld];t:::ugram

Chalrman
Helen Keller's Institute




Certificate of attendance

This is to certify that

Mary Sunanda

attended an IATEFL professional development online event

Four principles for accent-friendly pronunciation teaching

presented by Mark Hancock

on 7 December 2024

Aleksandra Popovski-Golubovik|
IATEFL President

International Association of Teachers of English as a Foreign Language

iatefl.org




-

4

55

7
(F

NATIONAL INSTITUTE OF TECHNOLOGY-TIRUCHIRAPPALLI

Certificate of Participation

has participated in the
One Day Conclave titled ‘Integrating Humanities in STEM: Suggestions from NEP 2020 for S&T Institutes’
organised by the Department of Humanities and Social Sciences, NIT Tiruchirappalli on 10" November 2024

el A

Dr. V.K. Karthika Dr. R. Murugesan
(Convenor) (Co-convenor)
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Cerxvtificate of Publacation

Let It Be Known By This Certificate That ‘%*

Dr. G. Tary Sunanda

Manuscript Title

“EXPLORING MULTILINGUISTIC TEXTBOORS\A;N. AC:I‘IVTTIES TO ENHANCE THE COMPETENCIES OF
SCHOOL STUDENTS TO LEARN SKILLS IN ENGLISH IN A BETTER WAY”

|s Published In Volume5 |

ShodhKosh: Journal of Visual and meormzng Awrts
o ISSN: 2582-7472

Date of Issue: 31 January 2024 ol
Edltor-in-CD“’ () AN ) ‘ Nlann g Editor
TR Dr. Tina Porwal

Dr. Kumkum Bharasw= = .
Email: kumkumbh@hotmail.ci Email: eaitor@shodhkosh.com

1 January 2024 Edition of The




ELLC2024-0103

3rd International Conference
ELLC-2024

14 & 15 December 2024

Sustainable Global Goals in World Literature and Contemporary Studies:
Remodelling Gnoseological Interlinkage

Organised by
Tfle Acflievers Foundation for Englisfl Studies

in collaboration witfl
MMMUT, Gorakflpur, UP & LLNH Girls College, Una, HP, India

CERTIFICATE

/

AN
This is to certify that
Prof. G.Mary Sunanda
Professor of Education & HoD,WDECi/c,
Dr.B.R. Ambedkar open University, Hyd ,
TG

attended the conference. He / She also presented a paper entitled
Lessons from Indian knowledge system( IKS) To our students using Al Tools- Challenges ahead.

15 December , 2024

ShEEe- S _"‘:*gé

Dr. S. N. Singfl Dr. Sanjay P Pandey

Cflairman

Convener




ON

Revival & Interpretation of Epistemological Roots of Indian Knowledge

Systems in the Light of Modern Intellectual Landscape
28, 29 & 30th October 2024
Organized by

Department of Education, University College of Education

PGRRCDE, OU; EMRC, OU
In Collaboration with

Bharat Vidya Prayojana, Division of IndiraGGandhi Natil?]nal Centre for the Arts Ministry of Culture
ol, New Delhi
Akhil Bhartiya Rashtriya Shaikshik Mahasangh (ABRSM)

Vidya Bharati Uchcha Shiksha Sansthan (VBUSS)
Sponsored by

ICSSR- SRC, Hyderabad & TGCHE, Hyderabad

CERTIFICATE

This is to certify that Dr/Mr/Ms. Prof.G.Mary Sunanda, HoD,Education and
WDECi/lc, Dr.BRAOU, has participated in a three day National Conference on “Revival &
interpretation of Epistemological Roots of Indian Knowledge Systems in the Light of Modern Intellectual
Landscape” from 28th to 30th October 2024 held at PGRRCDE, Osmania University, Hyderabad,

Telangana.
. / . .
Prof. Ravindranath K. Murthy Dr. Sani chal Prof. T.,Mrunalini
Conference Director c°"fi$b C inator WM
i _ Principal . Assistant Director (Research) Head .
University College of Education IGNCA, Ministry of Culture Department of Education,
Osmania University, Hyderabad G,ol, New Delhi ’ Osmania University, Hyderabad

B a— e



| SHrI KHUSHAL Das
UNIVERSITY

HANUMANGARH, RAJASTHAN

International Workshop on

RE! -"“'-;}‘_ﬂ rmﬁmT' ODOLOGY
Jrk'i.. L'\Hr.f Jll"i.;‘] quu‘Jnﬂh{ﬂHL*CIE‘hf

" RMTT -2025 |
October 04" - 08", 2025

~—— (rganized by ——=
DEPARTMENT OF MATHEMATICS

This is certified that

Dir./Mr./Ms. .......Ew.g.s...G.f....l‘:!.q.t.'ﬁ...,ﬂunmdn of .. Dy BR: Ambedicar. ﬂ{a.u Umﬂ!lﬂh....‘[ﬂgﬂhaqqq

o
has actively participated | Deliver a talk ... .

International Workshop RMTT - 2025 from 04 - 08 Octeber 2025.

g —

PROF. (DR.) SHYAMVIR SINGH DR. PUSHPENDRA KUMAR
{Ragisiras) (Canvenor]

7 STG Newr Toll Ploza, Suratgarh Rood, Honumangarh (Rej.)
8875132111, 8875134111 | www.skduniversity.org




MADANAPALLE INSTITUTE OF TECHNOLOGY & SCIENCE

(UGC - AUTONOMOUS INSTITUTION)
Madanapalle - 517325, Annamayya Dist., Andhra Pradesh, India
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Department of English & Foreign Languages
Certificate of Participation
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Thisisto certify that Prof. G.Mary Sunanda, Professor of Education, HoD.

Department of EducationDr. B.R. Ambedkar Open Univer sity, Hyder abad

has participated in a One-day Online Seminar, on Al-Powered Language Tools. Enhancing English
Proficiency through ChatGPT, Grammarly; and-Beyond organized by the Department of English &
Foreign Languages, Madanapalle I nstitute of Technology & Science, Madanapalle, Andhra Pradesh on

| Sth December 2024. ’
MEENN ¥ PN w

Dr. M. Parvathi Dr. P. Athahar Dr. C. Yuvaraj

Coordinator Hod Principal |




BALA’S VV ACADEMY

(Registered Under MSME, Govt. of India) UDYAM -I'N - 29 - 0001918

Website : hup:/www.balasvvacademy.com

CERTIFICATE

Certifisate Mo, OF PARTICIPATION N>
. NLFDP061 | o :
: This ias to certify that
e .G.Mary T
HoD

Department of Education

d
has participated in the Five-Day National Level FDP
on The Applications of AT Tools 1in Education and Resesarch through online

from 27.08.2024 to 31.08.2024. "
|
I
& . O e
Mo IGH - !
Agila A Dr. Vijaya Kittu Manda Dr. Priyanka Chawla

Director Resource Person Resource Person



Your Dreams Our Goal In Association with

POORNIMA mkuE

UNIVERSLTY e ocon o India

Member of Association of Indian Universities & Approved by UGC (Govt. of India) under 2(f) & 12(B) Jaipur Chapter

(ertificate of JHarticipation
This is to certify that ........... BROE Lo MARYSUNANDA, = i g e i o i e

Of vvvveerend 2R B R AMBEDKAR QEEN UNIVERSITY........ has participated /volunteered/ presented

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

the paper THE ROLE OF ENTREPRENEURS; INCLUSIVENESS TECHNOLOGY AND SOCIAL ENGAGEMENT OF STUDENTS

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

TO MAKE ENGLISH AS A WAY OF LIFE- BUT, NOT ENGLISH AS A SECOND LANGUAGE A REVIEW IN T.S
in the International Interdisciplinary Conference on Methods, Aesthetics, Genres In
Language, Literature and Communication held on February 2-3, 2024 organized by Office of
International Relations and Faculty of Science & Humanities, Poornima University, Jaipur.

R Sppeian et ML

Dr. Swati Gokhru Dr. Priti Kaushik Dr. Shaila Mahan Dr. Manoj Gupta Dr. Suresh Chandra Padhy
~ Dean International Relations, PU Dean, FSH, PU President, ELT@!, Jaipur Chapter Pro-President, PU President, PU (_
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Certificate of Publication

The chief editor of Indian Journal of Positive Psychology is hereby awarding this certificate to

&G Mary hunanda

Department of Education, Dr. B. R. Ambedkar Open University, Hyderabad, Telangana

K prf oy,

in recognition of the publication of the paper entitled, “Comparing the Heterogeneity in Maslow's Self-actualisation among

Students' of Professional Courses and their Demographics” published in Indian Journal of Positive Psychology
(Peer-reviewed and Indexed Journal) 2024, Volume 15, Issue 2, ISSN-p-2229-4937, e-2321-368X

A372
Certificate No. C o

_x

Dr. Sunil Saini, Chief Editor, IJPP



. MALAVIYA MISSION
TEACHER
TRAINING PROGRAMME &2
Goverment Of India PP ﬁ-gm
MALAVIYA MISSION TEACHER TRAINING CENTRE

Indira Gandhi National Tribal University, Amarkantak (MP)

Prof. M.T.V. NAGARAJU Ph: 09440699871
Coordinator mmtttc.amarkantak @igntu.ac.in

Lr. No. IGNTU/MMTTC/2024/605 Date: 06.09.2024

CERTIFICATE OF APPRECIATION

To

Prof. G. Mary Sunanda

Head, Department of Education

Dr. B.R Ambedkar Open University,
Hyderabad, Telangana

Dear Madam,

We place on record your extempore lecture on 16" August, 2024 on ‘Inclusive Education and
Multilingualism’as a Resource Person in ‘Refresher Course in Multilingualism and Curriculum
Development (Interdisciplinary)’ held from 16.08.2024 to 31.08.2024 throughonline mode
organized by the Malaviya Mission Teacher Training Centre, Indira Gandhi Nationa Tribal
University, Amarkantak (MP) was very insightful and it may be beneficia for the participants. Y our
expertise has provided professional support and scholarly interaction to the participants for which we
are personaly grateful to you. We are looking forward to having the benefit of your expertise in

future aswell.

Thanking you,
With Regards
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DOCTOR HARISINGH GOUR VISHWAVIDYALAYA

(A Central University)
SAGAR (M.P.)

One Day National Seminar on

Education 5.0 for Viksit Bharat : Innovation, Inclusion and Intelligent
learning system

CERTIFICATE

This is to certify that Dr./Mr./Mrs./Ms PROF.G. MARY SUNANDA (PROFESSOR,
TELANGANA) has been attended the National Seminar on Education 5.0 for Viksit Bharat
organised by Department of Education, Doctor Harisingh Gour Vishwavidyalaya, Sagar, M.P. in
Collaboration with IQAC on 11th November 2025.

The Department of Education is hopeful for your bright future.

@g i — (7Fem _ &/M/ i@%@

SO Al Ret il Dr. Rashmi Jain Dr. Chintan Verma Dr. Praveen Kumar T.D.
Co-Director Convener Organising secretary '

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo




BALA’S VV ACADEMY

(Registered Under MSME., Govt. of India) UDYAM -TN -29-0001918

Website @ hup:/www. balasvvacademy.com

CERTIFICATE

OF PARTICIPATION

Certrfreate Vo,
IFRM062 This is to certify that

Prof.G.Mary Sunanda
HoD

Dr.B.R.Ambedkar. open university, HYD. TS

has participated in the Seven-Day International FDP on Research Methodology
from 07.08.2024 to 13.08.2024.

- N

> G V2 -

g
J

- P | —
Agila A frg s 1‘ DI’.' Sathish Kumar .R Dr. V. Deenadhayalan Dr, Pooja Chaturved| Sharma

!

Director ‘/7”‘ ¢ Resource Person “. Resource Person Resource Person
/ 5""‘\")): e Loveleen Gaur
Dr. Privanka Chawla Dr. Rahul Chauhan Dr. Lovelsan Gaur

Resource Person Resource Person Resource Person




BALA’S VV ACADEMY

(Registered Under MSME, Govt. of India) UDYAM - TN - 29 - 0001918

Woebsite : htrp://www.balasyvvacademy.com

CERTIFICATE <

OF PARTICIPATION

\ (31/“..’--4{."‘:(?;‘4‘[{ /Vg This 18 to certify that
) NLéPSSO45 Prof.G.Mary Sunanda <
HoD \ \

Department of Education
Dr.B.R.Ambedkar Open University,Hyderabad.T.S

has participated in the Seven-Day National Level Workshop
On Essential Statistical Tests For Research Using SPSS

from 16.09.2024 to 22.09.2024.

/ ’
Agila A Prof. T. Somasundaram Dr. Krunal Sonl
Director Resource Parson Resource Person




BALA’S V V ACADEMY

(Registered Under MSME, Govt. of India) UDYAM -TN-29- 0001918

Website : htup://www.balasvvacademy.com

CERTIFICATE

OF PARTICIPATION

This is to certify that
Prof.G.Mary Sunanda

HOD

Department of Education,
Dr.B.R.Ambedkar Open University, Hyderabad

has participated in the Seven-Day International Workshop on Writing
& Publishing Research Papars in Scopus / WoS Journals

Certificate No,
IWPRS030 |

from 07.09.2024 to 13.09.2024. ?*
. B, gui
A ®/ WMo Kby A Lovelecu Gaur “é
Aglla A Dr. Vijaya Kittu Manda Dr. Loveleen Gaur Dr, Pooja Chaturvedi Sharma
Director Resource Person Resource Person Resource Person

. ~ ~2 N
6)")‘-)') (ERE: |'1‘-~!'£!__ W k. | —‘B_ﬂfrv_—‘?:__“ /_) “./'f.-." d/,'/. ;
Dr. Rahul Chauhan D1, R. Gowtham Dr. S. Sriranjani Mokshagundam r. Krunal Soni

Resource Person Resource Person Resource Person Resource Person




BALA’S V V ACADEMY

(Registered Under MSME, Govt. of India) UDYAM - TN - 29 - 0001918

Website : htip://www. balasvvacademy.com

This is to certify that
Prof.G.Mary Sunanda

Cje'.r-(/o'%atc Ve,
NLSPSS056 |

Head of the Department

Department of Education

Dr.B.R.Ambedkar Open University,Hyderabad, Telangana
has participated in the Ten-Day National Level Virtual Workshop On Bivariate
& Multivariate Data Analysis Using SPSS from 20.07.2024 to 29.07.2024.

- i .T — @N‘ .=
J < 2~ i —_X /
Prof. T. Somasundaram r. Krunal Soni

- Resource Parson Resource Person
R




02-03 Movember, 2025 Radiard Greup of Institutions, Indian Economic Mahakaushal University,
(Sunday & Monday) Jabalpur (M.P), India Associntion Jabalpur (MP), Indsa

VENUE Two Davs International Conference on Mullidisciplinary Research in
Radiant Group of Susiainable Rural Development : Pathways (o Inclusive Growih

Institutions, Jalalpur

(M.P.), Indtia CERTIFICATE

This is o certify that Prof.fOr, /Shel/Mrs. /Mr./Ku.

Lo | R | PR, 1 | S e ]
has participated In the Two Days Intemnational Conference on Multidisciplinary Research in
Sustainable Rural Development : Pathways to Inclusive Growth, International Conference jointhy
organized by Radiant Group of Institutions, Jabalpur [M.E), india, Indian Economic Association &
Miahakaushal University, Jabalpur [MLE.), India.

He / She successfully presanted a paper entitled... Trtmutinn ol Inpuvation tersnch. .. ......
re————— | custpinabie oo deyslopment in Yelangans o Ensirgnment aed in Edueation.

Lk Enami asvlidag F,

Sbakwr |'.'I.-'I1'I.h.I.I:II; yes J.-:-'i_"' - i “;_:.-'l.:c‘?'-';"-lt!'l;lll' ; I_&-i-ﬁ

F.lnf.ril_uvlnur.: Brainma Er. ¥itin Basadio D, O, Vishwekarma
Genernl Secretary ledon Bzoneric hesasiyon. Secrotiry of Organizing Tommitoe) Exa v Councll Bomier of
panbp s el o Pratessrr & Hesd Schesd gl Shudes n Economicy Dirmctor, Bagtant Groag of Insidatiom Ingzm Ernromz Axncisgion

M. Marwshashar § bl Unbsersity, Bain (5.0 ], nda dmbmiprer (MLF}, Intkw

& Irchasge of Moty Predums




- ST

Radiant Group of Institutions,  International Scientific ~ SRF Research Foundation  Social Science & Management
: Jabalpur (M), India Research Solution (18RS) {SRF Publication) Welfare Association (SSMWA)

one Day International Conference on Mulfidisciplinary Research in
Sustainable Development, Humanity and Arfificial Intelligence: (hallenges & Solutions

DATE VENUE
23 November 2025, Sunday CERTIFICATE SSMWA, Jabalpur (M.P.), India
This is to cartify that Prof./Dr/ShrifMrs. /M /By, FTOL B Many SUnanda | e
University / Coltege / Organization.... HOD, and Dean lie, Faculty of Education, Dr. B. B. Ambedkar Open Universty, Prof & Ram
... Reddy Marg, Jubilee Hills. HWYD.T.5  RegitrationMo.... IVQ. Subject. .. Egwealioen

has participated in the One Day International Conference on Multidisciplinary Besearch in Sustainable Development, Hurnanity and
Artificial Intelligence: Challenges & Solutions. Intermational Conference jointly organized by Radiant Group of Institutions, labalpur [(MLR.),
India, International Scientific Research Salution {ISRS), SAF Research Foundation (SRF Publication] & Social Science & Management
Welfare Association [33MWA),

He / She successfully presented a paper entitled, Y58 of Adificial Intefigence in Capoacity Bullding and Student Enaagement
e Which one | Batter?

£ oot PP ] @i G, et M=

Dr. Jabus Casian Miows Prof, Rubén Garcia Er, Nitin Basadia Dr. Pravesn Kumas Jha Swaroop Ashak Waghmars
ok Presiiond, Social Selanca i Probessor a1 Unkarsidad Nakoral Cavecdar Secrstary of (igamzing Conmnites G ooved rer of Coskarency
Mcrgesir] Wilam desondbon Ky Da Sar Marces Lire-Pea Fencaor G of Fawfy oy Prursickiavl, Yowdh Eioewoim: Buaicddan sl Professr, Sonsogy

Tazoara, Al Aivizy B Wevvbe: SSRAW lnsizir (4 P Iradn & Btsiw Exrcutios eorsinaier S5 Cs. 0. ¥ Pl Uislisch Sty
WM. Dalbi, i Dr. O, Pl Laav G, P, Pund
Ensuthva Cunct bamtar ESBH,

Codl : SFTO0VZEEAN, B30&4TETOT, Emall : Issrmwain@gmail.com, srijournalii@gmailoom, Websito - www issmwa.com




Social Science & Purushotiam Singh Degree College, Youth Economic
Management Welfare Singhni, Sultanpur (U.P.), India Association,
Association, Uttar Pradesh  (Affiliation to Dr. Rammanchar Lohia Uttar Pradesh
Avadh University, Ayodhya)

TwO DAYS NATIONAL CONFERENCE ON
MULTIDISCIPLINARY RESEARCH IN

Role of Agriculture and Industrial Development in

Socio-Economic Development of Uttar Pradesh

DATE : 29-30 November, 2025 (Saturday & Sunday)
VENUE : Purushottam Singh Degree College, Singhni, Sultanpur (U.P.), India

Certificale

This is to certify that Prof./Dr./Shri/Mrs./Mr./Ku.
____________________________________________________________ Prol. G Nary SUNRNER. .. srresiassisiassi s nss

University / College / Organization

Registration No. Subject ... EREREIRN . o s

has participated in the Two Days National Conference on Multidisciplinary Research in Role of
Agriculture and Industrial Development in Socio-Economic Development of Uttar Pradesh. National
Conference jointly organized by Social Science & Management Welfare Association Uttar Pradesh,
Youth Economic Association Uttar Pradesh & Purushottam Singh Degree College, Singhni, Sultanpur
(U.P.}, India (Affiliation to Dr. Rammanchar Lohia Avadh University, Ayodhya).

He / She successfully presented a paper entitled
....... ARater Rath. To. Achiene. SolllUMIGIINGY. .. .. s resiiie i sisas s van s et wmsoe s s sib s

@M_ ,.J-#Mﬂ o "_T'A.'—?;{-‘-‘Mﬂ'\ _ Ty, jﬂ h

Prof. (Dr.) Mahesh Kumar Jha | Dr. Pradeep Kumar Tripathi Or. Durgesh Kumar Shukia Mr. Durgésh Mishra
Presiden, 3ot Saence & kanapemant Fresident. Youlh Economic Assosaian [Coswenet of Caonferance) Seceetany of Organizing Conmios)
‘Wakare Assoclation Lidar Praesin, Ligar Pragesh. Farmer Mead, Deparimant of Vira Preskient, Soclal Sclence & Managameni Agsistant Profeasor al Ceogmphy
Frincipal & Profassor of Econamics Aoplind Economics & Axsistam Prfessr Weltara Ascoelsion Litia Pradesh Purshottias Singh Degres Colege
PGPN, Panan, Diseics-Lalipue U8 Poof Bmendra Srgh |Rage Bhana| Penapal Punishofan Sngh Degee Singhri, Sulangur ALPY
Adtvisory Board Nember SSRMA Urrsersity, Pravagny (L FL nda Codege, Singhn, Sullanpr (LR e

Email : issmwa.ini@ gmail.com, Website : www.issmwa.com
Cell : 9770123251, B3054767T07, 99933322949




: Radiant Group of Institutions,  International Scientific ~ SRF Research Foundaticn

Social Science & Management
Jabalpur (M.P.), India Research Solution (ISRS) [SRF Publication)

Walfare Association (SSMWA|
One Day International Conierence on Multidisciplimary Research in

Sustainable Development, Humanity and Artificial Intelligence: Challenges & Solutions
CERTIFICATE  ssuwa, spolpurwe), icin

DATE
This is to certify that

23 Novemiber 2025, Sunday
Prof. G. Mary Sunanda

HoD and Dean I'C Faculty of Education,
Dr. B.R. Ambedkar Open University, Hyderabad, Telangana, India

has participated as a Subject Expert in the One Day International Conference on Multidisciplinary Research in Sustainable

Development, Humanity and Artificial Intelligence: Challenges & Solutions. International Canference jointly organized by
Radiant Group of Institutions, labalpur [M.P), India, International Scientific Research Solution [ISRS), SRF Research
Foundation |SRF Publication} & Social Sclence & Management Welfare Association [(SSMWA]

His/her services were appreciated by the participants.

~Fakinrt. € R I P M;pw/f

. Jaims Casisn Miowe Prof, Ruben Garcia Er. Nitin Bazodia O, Pravveen Kumar Jha Swaroop Ashok Waghmars
Wich Prisdar, Socal Boisca & Profeses ot Unnsrsiad Hatonad [recior, Sacrelany ol Coasimilha Carmone ol Conkrarce
Ml anageman] e fanc Basonurion. Wavor Oe San Marcos, Lima-Pen Aaplani Group ol i Presioeni, Heulh Booramic Aksncdalon feaEtnr Prolsssor, Sookokogy
Tz rm ki Palvimnay Brasd Mamber GERMAY, mheignir W P Indaa Gfwe Eapnaine Sordnakr S2kRs, [a D ¥, Pl Uinaeoh Bocieiya

GHCRL Dy, bk B, O W Pall Liw Collega:, Pirgal, Funs
Ewaraiiva Coancd Mamaer SEA
Gl : SFT0YZEEN, A50S4TET 07, Email - issmwainggmail.com, srfjournaliii@gmailoom, Websito - wew issmwa.com




ANDHR A MAHILA SABHA SCHOOL OF INFORMATICS

{Approved by AICTE, Affilisted (o Osmania University)
OOMS Academic Campuas, OU Road, Hydernbad - SOO007

FACULTY DEVELOPMENT PROGRAMME

oM

OQUTCOME BASED EDUCATION IN MANAGEMENT STUDIES

Certeficate of Parnticipation

'
This is to certify that Prof T Mr.Ms. G WIARY SUNANDE

HaD, Education from _ Dr B RAMBEDKAR OPEN UNIVERSITY. TS

Hﬂ.&:_pﬁi!'l!{.’lﬁﬂlﬁ'{[ LF] e ﬂﬂ'!_f o T’F‘!E}Tﬂm or CChulcomne Based Lduwcalion in

Aanagement Studies” feld on 13" September, 2024.

D . A, Refriadevi Slori ¥, Satyanardyana Rao Prof K. Vijayalakshmi

Chalraerson Secrotany Direckar




U P. Rajarshi Tandon Dpen University, Prayagraj

International Workshop On

': RECENT ADVANCES IN RESEARCH TECHNIQUES: VIKSIT BHARAT@2047

N

(19-23 August, 2025)

g
This I5 0 certify that Mr./MS.JDE/Prok, v e diiary Sunanda = e
Pren v ) Dr. B. R. Ambedkar Open University, TE".'.E!E.“..““ ..........................

il
as participant/resource person in the International Workshop organized by School of Sciences

U.P. Rajarshi Tandon Open University, Prayagraj, U.P, India from 19 - 23 August, 2025,

i .-.:! Y "éﬁ.d":-a. ﬂ{L--
Dr. Archana Shukla Dr. Shioblia Thakur Prof A K. Malik
Co-Comwsnnr Co-Convenor Commenor
Department of Mathematics Facuity of Science, achaal of Sciences:

HGE [D82), Prayagral, LU, Indla SHUATS, Prayagraj. LI, india UPRTOL, Prayagra), LE. India

Fd
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Ministry of MSME, Govt. of India
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CERTIFICATE

OF COMPLETION

This Certificate is Presented To:

3

:‘_’_’.-.”f)ﬁ Cﬂ b\l" .-*“‘*?J %-'mumg{u

Certificate Training Program in Decoding The

Learning Disorder Brains of Children of & hours
from 10th Nov 2025, to 12th Nov 2025 under the

facilitator Dr Tasneem Lotia which was hosted by
Mindbasket India, MSME Registered.

P PRITIKA B GONSALYES I PAlS

Founder Co-founder
Mindbaskat India Mindbasket India
[-] & L1 -]
» . ™ ™
L] L a -]



Institute of Social Sclence | Janjatiya Shodh Peeth | Social Science & Management Radiant Group of Institutions,
& Management Studies (S5 MVWA) Welfare Association Jabalpur (M.P], India

=

VENUE
ISSMS, Jabalpur (M.P.), India

DATE
16 November 2025, Sunday

One Day National Conference on Multidisciplinary Research in
Tribal Development : Issues and Challenges

(A M 72 S A
CERTIFICATE

This is to certify that Prof /Dr./Shri/Mrs./Mr./Ku

University / College / Organization

HOD, Professon, Edueation, D, B.R. Ambedkar Open Univestity, Hyderabad, TS5 ...

Registration No. ................ K S TV T o R F C i 121 S O
has participated in the One Day National Conference on Multidisciplinary Research in Tribal
Development : Issues and Challenges. National Conference jointly organized by Institute of Social
Science & Management Studies, Janjatiya Shodh Peeth (SSMWA), Social Science & Management
Welfare Association & Radiant Group of Institutions, Jabalpur (M.P.), India.

He / She successfully presented a paper entitled......... Jribal Education in Telangapa,

....................................................................... F B RS A BF AR A P B FA P AT B B N FF P E A LG F AR P SRR F PR PR R B0 B RS &R 4B

.-"'-'_ ; - — - _,.-'"l-:| ¥ i =a :

Dr, Jitendras Kumar Singh Er. Hitin Basedia Dr. Rakesh Singh Phakalyal Mr. Omprakash Parmear | Mr. Brajesh Kumar Uikey
F||3'll-':l|ﬁl'. racioe WHM Sacralary of Confenence Comvangs ol Coerarascy Deesiar, Inalviuls ol Seinl S
Sharkiang Eloe Dosn Unkersly | Reian Goup o nsinsts. | Asssiant Pafeddorn Or Babasohes Ambotar | Exscubtve Cound Mesber SSRANS & Manngement Sudies
Rancrd, Mharichand india Jibwipe P i@ Sicro-anhy Warms Ot s Trital Swdies Brional &P Dirgrior Rasaarh Cal. Gnjrsvm
Adveanfy Boaed Mambe! SSMUA Canim. Makatma Gandhi Arinsashinga Hind Ehodh Peath (SEWE|

Vsrwastvalapa Wasdha Maharestin
ExeCutivs Coyncil Memiss 3340

Head (4Tice @ 320, Sanjeevani Nagar, Vieer Sawarkar Ward Garha, Jabalpur (Madhya Pradesh), INDIA-482003
Cell £ 97700133251, BM54T6T0T, Email : jspssmwaia gmuail.com, Esmwa.ini@ gnail.com, Website | www.issmwa.com



o

. | Radiant Group of Institutions,  International Scientific SRF Research Foundation  Social Science & Management
Jabalpur (MP.). India Research Solution (I13RS) |SRF Publication) Welfare Association |SSMWA)

One Day International Conierence on Muliidisciplinary Research in
Sustainable Development, Humanity and Artificial Intelligence: Challenges & Solutions

CERTIFICATE SSMWA, Jabalpur (M.P), India

DATE
This is ta certify that 23 Hovember 2025, Sunday

Prof. G. Mary Sunanda

HoD and Dean I/C Faculty of Education,
Dr. B.R. Ambedkar Open University, Hyderabad, Telangana, India

has participated as a Subject Expert in the One Day International Conference on Multidisciplinary Research in Sustainable
Development, Humanity and Artificial intelligence: Challenges & Solutions. International Conference jointly organized by
Radiant Group of Institutions, Jabalpur [M.P), india, Intermational Scientific Research Solution [ISRS), SRF Ressarch
Foundation (SRF Publication) & Social Sclence & Management Welfare Assoclation [E5MAA ).

His/her services were appreciated by the participants.

Tkt € R A PP Jpon—

Rl
Ds. Jairus Casinn Miowa Prod. Rubeén Garcia Er. Nitin Basadia Dr. Praveen Kumar Jha |  Swaroop Ashek Waghmare

Wik Prigedeal, Socil Boken & Prokacts o U e sided H aionad g, Sacnileny af Organieng Commitka | Carwinie’ H Conkeerie
gl ol e 2 Cacu, Wavor Do San Mook, Lima-Pau Radian Groug of | peti ons Prageiiond, et E-oomint i A Sy AsmEiaT Profes, R
Tancyma, dibvon Fulyrians Bandin by BLEN R, Jobypear (UL 7 Ingin & Slam Sameaine Smedraky 2R, Do 0. ¥, P Ly Sy’ s
I D, v X LY. Pald L Cobag, Prepr, Puim

Essicad e Coisfel Wormber SELRR
Gl 5 SFPOVZE28, 8305476707, Emall © issmwiin@gmall.com, srijeumali8igmailoom, Websito - www issmwa,com
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Certificate of Participation

Thus 1s to certify that Ms./Mrs/Shn/Dr. K UMA DEVI CRR No.  A12690 has
participated in the CRE Programme/Workshop/Seminar/Conference (online/offline) on the topic "Practical
Education and Treatment Approches to Improve Communicative Skills for Teachers, Trainees and
Parents of Person with Autism and other Pervasive Developmental Disabilities" approved by Rehabilitation
Council of India, a Statutory Body of the Mmistry of Social Justice and Empowerment , Department of
Empoerment of persons with Disabilityes (Divyangjan), Govt. of India vide approval no.F. No. 7-16
(420)/2022-RC1 dated: 21/06/2022 conducted from 22/07/2022 to 24/07/2022 at Tapan Rehabilitation
Society, (Pragya Institute For Education and Training of Differently Abled,Nilokheri)Karnal Harvana as
participants with 10 CRE Points per day.

(Dr. élljﬂtfl Sharma)
Place: Karnal (Haryana) Director
Date: 26/07/2022 e
IE%:;;]'I:




Aadhar Shikshan Va Gramin Vikas Mandal's,

a Sai Seva Teachers Training Centre, Shirdi
' DSE (MR)

Shirdi, Shiv Road, Opp. SVR Hotel, West Side, Shirdi, Tal. Rahata Dist.
Ahmednagar, Maharashtra-+238109 Email: saisevateacher@gmail.com;

"Approved by: Rehabilitation Council of India, New Delhi"

Certificate of Participation

This is to certify that MS . UMADEVI CRR No :- A12690 has participated in the CRE Programme (online) on the
topic “COMMUNTIY BASED ON REHABILITATION ” approved by the Rehabilitation Council of India, a Statutory
Body of the Ministry of Social Justiceand Empowerment, Department of Empowerment of Persons with Disabilities

(Divyangjan), Govt. of India vide approval No 7-16(380)/2022-RCI Dated 25 April 2022 conducted from 23 June To 25
June 2022 At 10:00 Am To 05:00 Pm as Participants with 18 CRE Points.

Ms.Hemlata Pawar
Course Co-ordinator
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Certificate of Participation

This is to certify that K.UMADEVI CRR No. A12690 has participated in the CRE
Programme/Workshop/Seminar/Conference (online) on the topic “Adaptation of
Curricular and Co-curricular Activities for Children with ASD” approved by the
Rehabilitation Council of India, a Statutory Body of the Ministry of Social Justice and
Empowerment, Department of Empowerment of Persons with Disabilities (Divyangjan),
Govt. of India vide approval No F. No.7-16 (253)/2022-RCI Dated 08/09/2022 conducted
from 03/10/2022 to 05/10/2022 at Acharya Balshastri Jambhekar College, Chiplun
as Chairperson/Resource persons/ Keynote Speaker/ Paper Presentation/ Poster
Presentation/Instructor/Coordinator/Participants with 6 CRE Points per day.

Place: Chiplun
Date: 18/10/2022




Aadhar Shikshan Va Gramin Vikas Mandal's,

8 Sai Seva Teachers Training Centre, Shirdi
' DSE (MR)

Shirdi, Shiv Road, Opp. SVR Hotel, West Side, Shirdi, Tal. Rahata Dist.
Ahmednagar, Maharashtra-+23109 Email: saisevateacher@gmail.com;

"Approved by: Rehabilitation Council of India, New Delhi"

Certificate of Participation

This is to certify that Ms. Uma Devi CRRNo:- A12690 has participated in the CRE Programme (online) on the topic

“SOCIAL SECURITY & LEGAL ASPECT IN DISABILITY REHABILITATION ” approved by the Rehabilitation Council of
India, a Statutory Body of the Ministry of Social Justice and Empowerment, Department of Empowerment of Persons with

Disabilities (Divyangjan), Govt. of India vide approval No 7-16 (380) / 2022-RCI Dated 31 August 2022 conducted from 06 Oct

To 08 Oct 2022 At 10:00 Am To 05:00 Pm as Participants with 06 CRE Points per day

Ms.Hemlata Pawar
Course Co-ordinator
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.ﬁ_ CENTRE FORONLINE EDUCATION & LEARNING (CORL)
TWO- DAY WORKSHOP ON
OPEN EDUCATIONAL RESOURCES (OER)
o ey, J'E/’r.r 2l
|
This 15 to place on recond that N, Umaden _ AMssistant Professor (C )
[from the Department of Education has actively particapated i the workshop

A

Dr. B. REAMBEDKAR OPEN UNIVERSITY

*'ir'.:
' | |" ;] - Frol G Ham Heddy Marg, Hoad o 46, Jubilew Hilbe, My dorabad - %08 853 (1% lndis
"""'-*:JJ"I"
B o

W
"

{

L

"OER for ALL- Repurposing and Designing inclusive Open Educational Resource” organised by COFEL

i'-r

on March 6" - 7', 2025 and has demonstrated the abifitics to showvase his / ker lcaming in the teaching -

[earming practices.

This certtficate acknowledges and appreciates his / her valuable presence at the workshop and lauds

his/ her efforts.

Roln‘-ut.....m e

Prof. I, Rabindranath Solomon -
Director (COEL)




) #a%, Dr. B.R.AMBEDKAR OPEN UNIVERSITY

& .
v LAY | lli Frol. G, Ram Keddy Marg, Road No. 46, Jubilee Blills, Hyvderabad - SO0 033 (T%) India
jl ﬂ“"‘i.._:-i_- .-l"?_ - _. < N = x . - o = -
Nt Centre for Internal Quality Assurance (CIQA)

i j}’f”r.’f

Certifred that ,Hr..r"_H.-.',.;‘-J}r;;'l,l"ng,l','_léf_lﬂzf . Y8 e Hew”

orkingg as _@ﬁfﬁmﬂ ﬂ@f%_.:@ﬁw%ﬁmﬁ_ﬁﬁﬁﬁ !

has participated i the Three Day Workshop on
*“Outcome Based Education (OBE)”
Organtzed by the

Centre for Internal Quality Assurance (CIQH), Dr BoR,_AmbedRar Open University, Hyderabad

- Date: 227 - 24" January, 2024,
§ ﬁ’ 1 |II
= h P = 1 Lo ==
T S i Dr. K. Sridevi
= Hyderabad :
"\.I -~ Dircetar (1/C), CIOA

L




ﬁf% , Dr. B. R.AMBEDKAR OPEN UNIVERSITY o
.1, Prof. G;. Kam Heddy Marg, Road Ne. 46, Jubilee Hills, Hyderahad - 300 033 (T5) India -
“_..F CENTRE FOR ONLINE EDUCATION & LEARNING (COEL) (L

iy e

In Collaboration with
COMMONWEALTH EDUCATIONAL MEDIA CENTRE FOR ASIA (CEMCA)

; : .
Afb?@’fﬂ L a{*

Certified that : Umadevi Kodangal
Designation : Assistant Professor ( C )
Unitversity / College : Dr. B.R. Ambedkar Open University

has participated in the Three Day Workshop on
“ Designing Micro - Credential Courses with Moodle "
Organized by the Centre For Online Education e Learning (COEL) Dr. B.R, Ambedkar Open University, Hyderabad
in Collaboration with Commonwealth Educational Media Centre For Asia (CEMCA)
from 08" to 10" August, 2023,

R G

Prof. G. PUSHPA CHAKRAPANI -
Director, COEL I.r"" i'

G




Dr. B.R. AMBEDKAR OPEN UNIVERSITY

HYDERABAD
FACULTY OF SOCIAL SCIENCES
DEPARTMENT OF HISTORY

’?f?é%’*f?ﬁ*

certifed that: K (e et
Designation ; (%ﬁ (;%ﬁ'{’ £e)

has participated in One Day National Symposium on
“WOMEN IN NATION BUILDING: PRE AND POST INDEPENDENT INDIA”

g

organised by
Department of History
Dr. B.R, Ambedkar Open University, Hyderabad on 11" August, 2022
— r
%\/ o+ Suastian m
Prof. Srinivas Ra

ddanam Prof. E. Sudha Rani

Symposium Co-Director Symposium Dircctor
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Dr. B. R.AMBEDKAR OPEN UNIVERSITY Wb
Prof. G. Ram Reddy Mary, Road No. 46, Jubilee Hills, Hyderabad - 500 033, (TS), India S

CENTRE FOR STAFF TRAINING AND DEVELOPMENT (CSTD)

CER .
Cetleyeccele

Certified that Mtr,/Ms,/Dr/Brof. W, Qmadt !
working i L\:’}?}ML% ci{-' gc&zcafwn/ | '
has participated in the one day Training on
e-office Implementation
Organized by the
Centre for Staff Training and Development (CSTD), Dr. B.R, AmbedRar Open University, Hyderabad
Date: )F-|1-RORE-

! -
QN &ﬂ//f G
..-F'"#‘ -

Dr. Pallavi Kabde Prof. I. Anand Pawar —

\ § Programme Coordinator Director, CSTD P




Dr. B. R. AMBEDKAR OPEN UNIVERSITY

Prof. G. Ram Reddy Marg, Road No. 46, Jubilee Hills, Hyderabad - 500 033 (TS) India
CENTRE FOR ONLINE EDUCATION & LEARNING (COEL)
In Collaboration with Rl 1
COMMONWEALTH EDUCATIONAL MEDIA CENTRE FOR ASIA (CEMCA)

e 2
?ﬁa%m

Certified that : K. Umadevi
Designation : Assistant Professor ( C)
University / College : Dr. B.R. Ambedkar Open University

has participated in the Three Day Workshop on |
“ Integrating Open Educational Resources (OER) in Distance & Online Learning Courses "
Organized by the Centre For Online Education ¢ Learning (COEL), Dr. B.R, Ambedkar Open University, Hyderabad
in Collaboration with Commonwealth Educational Media Centre For Asta (CEMCA)
from 24" to 26" November, 2022.

D R

— Prof. G. PUSHPA CHAKRAPANI
ﬁ Director, COEL

: = = — ==
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Dr. B R . Ambedkar Gpen Unibersity
Hyderabad, Telangana State, India

CENTRE FOR STAFF TRAINING AND DEVELOPMENT (CSTD) |

Certificate
Certified that - A llne Deer

ﬁmmﬁw.ﬁ* @rmmﬂﬁw‘aﬂ’ Z;f}ﬂ.ﬂr-?ifwwsﬁﬁg” fﬁmf@fmﬁ

Designalion :

has participated in the two days
workshop on

"Translation from English to Telugu”

For all Faculty Teachers &
Academic Consultants
organised by

Centre for Staff Training and Development CSTD) on 12" & 13" June, 2018
at Dr. B.R. Ambedkar Open University Campus, Hyderabad

an..

> _ . Jrol. €. £ a R;
Dale: 13-06-18 s e e
pelerabad Director
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CENTRE FOR STAFF TRAINING AND DEVELOPMENT (CSTD)
Dr. B.R. Ambedkar Open University

Hyderahad . Telangana State, India

Certificate

Cortify that : Dl T Wrma Jort
Designation : Cﬁﬂmm“%’ :m"

Ras participated in the two day
workshop on

“TRANSLATION FROM TELUGU TO ENGLISH™

For all Faculty T eachers &
Academic Associates

arganised by

Centre for Staff Training and Development (CSTD) on 10th & nth December, 2019
at Dr. B. R Ambedkar Open University Campus, Hyderabad

i

Date: 1-12:2019 Prof. € Subdha Bani
nyd'em.'iﬂd' Director




DR.B.R.AMBEDKAR OPEN UNIVERSITY
Prof.G.RamReddy Research Academy of Distance Education &
Center for Internal Quality Assurance (GRADE & CIQA)

presents this

%’éﬁ%ﬂ:ﬁfﬁ g” @ﬂ;ﬁ‘fdﬁw&'ﬁﬁ
to

for attending the three day workshop on

Professional Development Programme on Online Teaching, Learning and Assessment using OERs,
Education Technology Tools & Moodle MOOC platform

from 8" to 10" February, 2018.
Prof. Gll%pu Chakrapani

H}'dﬂmhﬂd . INircctar
Date: 10 -2-2018 GHADE & CIQA




CENTRE FOR STAFF TRAFING aNBG NEVELOPMENT (CSTR)
Dr.2 K. Ambedhkar Cpen Uneergny, Hyderabad

Y
Cfﬂf.@fﬁm

Certified that K, Uma Devi

Academic Consultant, Department of Education

has participated in the seven day worfshoep on
SKLF-LEARNING MATERFIAL (SLM)

o Faculty Teacher:

organised by
Centre for Staff Training and Development (CSTD) from 27-01-2017 to 02-02-2017
at Or, B.R, Ambedkar Open University Campus, Hyderabad

K7 Gt
Date - 02-07 17 Peof. & Sudbe End

4 ;i’;i_:_fh Hydee o Directar
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Dr. B.R. Ambedkar Open University
Pl 4o, B Itl:-.l.-:l:'r' Wlaee, Bood Mo df, Pubalee Fhlls, |fj.'|:|..:r.'.||:||i-‘-ll':":l (K33, ||.'|.|||:.' i Inadis
Certificate of Participation
This is to certify that
Prof. /D /srims. K . U o deast
has attended Dr.BRAOU - IDEA - 2018
INTERNATIONAL CONFERENCE ON
EQUIPPING THE UNEQUIPPED -
EMPOWERMENT THROUGH KNOWLEDGE, TECHNOLOGY AND SKILLS
during 10" - 12", Movember, 2018
organised by
Dr. B.R.Ambedkar Open University, Hyderabad
and presented a paper / chaired a session on
s oy
P —
o —
_ _f_r_ﬂ_fr EK}“\{M Prof. E.PEE pa Chakra pa ni ;'r
President, IDES Conference Secretary t%::
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Dr. B.R. AMBEDKAR OPEN UNIVERSITY, HYDERABAD
G. Ram Reddy Centre for Research and Development (GRCR & D) &
ICSSR-SRC, Hyderabad

s oo

Certified that X UnadeiS

Designation :

has participated in the 2-Day National Seminar on
"Exploring the Gontributions of the Unsung Warriors in Freedom Strugyle - Gontemporary Relevance”
organised by
G. Ram Reddy Centre for Research and Development (GRCR el D)
Dr. B.R, Ambedkar Open University, Hyderabad on Vi) August, 2023

il | ; _
Prof. E. Sudha Rani
Seminar Director, (GRCR & D)




fz +°y Dr. B.R. AMBEDKAR OPEN UNIVERSITY
== &Q A HYDERABAD
Faculty of Education

Department of Education

(22 o P
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Certified that: ¥ DTN A DEV)

Designation : ,r’:‘liﬁuj'ﬁff LZ'%_-:’_L':’} '}_ Hr.fezsnTt

has participated in One Day National Symposium on
“Gandhian Concept of Education in the Context of NEP - 2020
organised by
Department of Education
Dr. B.R, Ambedkar Open University, Hyderabad on 5" September, 2022
£ Gadtae s

Dr. Chandrakala Prof. E. Sudha Rani

Symposium Director Svmposium Chairperson
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DEPARTMENT OF HISTORY /4
Dr. B.R. AMBEDKAR OPEN UNIVERSITY ~-o
HYDERABAD Swarnim Bharat |

-/f ..-'/!7-/;'.-"'.-’.-"/:

Certified that : _Clus. T8I Rbmadne. .
Designation : Gﬁ'ﬁi’f‘gmﬂé&% F@‘f@@?ﬂ@?{

has participated in One Day International Seminar on
“"AMBEDKAR, DEMOCRACY AND NATIONALISM”
organised by
Department of History

Dr. B.R. Ambedkar Open ‘University Campus, Hyderabad on 117 July, 2022

\ IlI 1 | -. Fgp |'I
X I L LA I 1 =
2\ )

Prof. Srinivas Ran ‘E":’atlﬂ'.mum Prof. . Sudha Rani

Seminar Co-Director Seminae Director



UGC - Sponsered One Week National WorkShop

DEPARTMENT OF EDUCATION

SRI PADMAVAT| MAHILA VISVAVIDYALAYAM
— )
2 (Women’s University), TIRUPATI.

CERTIFICATE

This 1s to certify that Trqﬁ/@ryﬁwry’ﬂf j\/' [ raa devi, Aeademic_Ascaciale, Dr.roA0 .

Ur,..-r""'
fas Participated / was a Resource Person in the One Week National Workshop on “Professional Development
Programme for Teachers in Higher Education” organized by DEPARTMENT OF EDUCATION from
3 to 9" January, 2019 held at Sni Padmavati Mahila Visvavidyalayam, Tirupati

/‘ VA/)/ d {—f A FI.IPI: v
1 - A AL e
m Wl ww T
Arof K MURUGAIAH Prof. T.G.AMUTHAVALLI Dr.T.SIREESHA

DEAM, S55HEM HEAD, Depl. of Educali-:-n.: CONVEMER
SEMVY, TIRLIPATI ~ SPMVY, TIRUPATI _ . SPMVY, TIRUPATI
Iﬂ'f- b CARERYE i I LA R R




Certificate

of Contribution Awarded to

K.Uma Devi

has successfully centributed and published a paper

STRESS AMONG THE PARENTS OF CHILDREN WITH MENTAL
RETARDATION MANAGEMENT OF STRESS THROUGH COUNSELING
AND GUIDANCE

inan

Internaticnal Peer Reviewed & Referred

International Journal of Educational
Research Studies

ISSN 2454-5554
JULY-AUG, 2015, VOLUME - 1, ISSUE -2. Released on 09/09/2015

®..\_

Dr. Yashpal D. Netragaonkar
Editor in Chief far S R Joumnal's

Certificate No: IJERS/07/07/2015
W, STjiS.com




Refregher Programme on Resgearch Fflethodology

. (MADEV/
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This is to Certify that Dr./Mr.Ms......

RCT Ragg N, ALRERE . . . DTS ol WSl csaovaswnveiivsisassseiviin
has successfully completed 5 days Refresher programme on Research Methodology

organised by the Department of Education, Andhra University, Visakhapatnam,

Andhra Pradesh and sponsored by Rehabilitation Council of India, New Delhi from

16-02-2015 to 20-02-2015.
%r\\/\hﬁ"\/tﬂ

(Prof:R.Ranganathan) -~

(Prof. V. Uma Maheswara Rao)
Registrar, Andhra University Programme Co-ordinator % § s
gt




GOYA JOURNAL

AN UGC CARE APPROVED GROUP I JOURNAL

a M NO: D0 7-271 5 web o worwy spvajoumal.comm / e-rmail @ povaeditor@emanl .com

CERTIFICATE OF PUBLICATION

CERTIFICATE ID : (G1/26
This is to certify that the paper entitled P AN e R et
Impact of Early Intervention Programs on Cognitive and Social Development in
Children with Awtism Speetrum Disorder
Authored by
K. Uma Devi

From
Ravalsscema University

Has been published in

GOYA JOURNAL, VOLUME 15, ISSUE 04, APRIL - 2022

et [ member
== member

R A Tatifa ros e

Editor-In-Chief

':""'-":'r'ﬂ .[ﬂ'l!nl'ﬂl D% Senal Wumber 12183022




Dr. B. R. AMBEDKAR OPEN UNIVERSITY (&)

Prof. G, Kam Reddy Marg, Road No. 46, Jubilee Hills, Hyderabad - 500 033 [TS) India

Centre for Internal Quality Assurance (CIQA)

f/ﬁ?ﬁ e e

Certified that Mrm:fmﬁmr_wm

has participated in the Three Day Workshop on
*Outcome Based Education (OBE)”

Organized by the

Centre for Internal Quality Assurance (C1QA), Dr. B.R, Ambedkar Open University, ﬂfjﬂi!ﬂﬁﬂd'

Date: 22" - 24" January, 2024. H ‘C.JAJJ—‘
% Hyderabad Dr. K. Sridevi
Direetor (LC), CIQA




e ——————
#3\ Dr. B. R. AMBEDKAR OPEN UNIVERSITY
I¥ h-. ..:- Prof. . Ram Reddy Marg, Road No. 46, Jubilee Hills, Hyderabad - 500 033 (TS) India
CENTRE FOR ONLINE EDUCATION & LEARNING (COEL)

In Collaboration with
COMMONWEALTH EDUCATIONAL MEIDMA CENTRE FOR ASIA (CEMCA)

Cortipocale

CEMCA

Certified that -J.Aruna
Designation : Assistant Professor ( C)
University / College : Dr. B.R. Ambedkar Open University

fas participated in the Three Day Workshop on
“ Designing Micro - Credential Courses with Moodie "
Organized by the Centre For Onfine Education ef Learning (COEL) Dr. B.R. A mbedRar Open Unrversity, Hyderabad
in Collaboration with Commonwealth Educational Media Centre For Asia (CEMCA)
Sfrom 08" to 10" August, 2023

Fany

——

Prof. G. PUSHPA CHAKRAPANI
Director, COEL E ; !'

T




-——

.ﬂw Dr. B. R. AMBEDKAR OPEN UNIVERSITY

Prof. (. Ram Reddy Marg, Road No. 46, Jubilee Hills, Hyderabad - 500 033 (TS) India
%‘ CENTRE FOR ONLINE EDUCATION & LEARNING (COEL)

s In Collaboration with
COMMONWEALTH EDUCATIONAL MEDIA CENTRE FOR ASIA (CEMCA)
Cortisooate
Certified that :J. Aruna
Designation : Assistant Professor ( C )

University / College : Dr. B.R. Ambedkar Open University

fas participated in the Three Day Workshop on
“ Integrating Open Educational Resources (OER) in Distance & Online Learning Courses ™
Organized by the Centre For Onfine Education «f Learning (COEL), Dr. B.R, A mbedRar Open Unrversity, Hyderabad
in Collaboration with Commonwealth Educational Media Centre For Asua (CEMCA)

Sfrom 24" to 26 November, 2022,

Prof. G, PUSHPA CHAKRAPANI

Divector, COEL ! C.j

T
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Dr. B. R. AMBEDKAR OPEN UNIVERSITY o

Prof, {:. B R i1 . _
. Ram Reddy Marg, Road No. 46, Jubilee Hills, Hyderabad - sg4 033 (TS) India —-—

CENTRE FOR STAFF T} [
{AINING AND DEVELOPMENT (CSTD) @L

A ey eccrte

I has participated in the one day Workshop on
SPSS v28.0 Software

Organized by the Centre for Staff Training and Development (CSTD)
Dr. B.R, Ambedkar Open University, Hyderabad on 23-11-2022.

Prof. I. Anand Pawar
Director, CSTD




Dr. B. R. AMBEDKAR OPEN UNIVERSITY
Prol ;. Ram Reddy Marg. Hoad Nao, 46, Jobilee Hills, Hyderabad - 500 833, (TS). India

CENTRE FOR STAFF TRAINING AND DEVELOPMENT (CSTD)

Coc .ﬂa/%rﬁe/é’-

w
Corsified that Mr./Ms /Dr./Baf. __\ T~ Cobwna
working mn ' [

has participated in the one day Training on
e-office Implementation
Organized by the
Centre for Staff Training and Development (CSTD) Dr. B. R, Ambedkar Open Untversity, Hyderabad
Date: 03~ FROR

| |

s (oINS~ =
_—_
43 Dr. Pallavi Kahde Prof. |. Anand Pawar . %’“

Frogramme Coordinaton Director, CSTHD
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- B.R. AMBEDKAR OPEN UNIVERSITY
HYDERABAD

-
Faculty ol Education @,
Department of Education .
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o < r l.. = 'E'l ' ||
Certified that : il (g
. - I- " e "I_:'- = -ll - .'__ L b
Designation : voal - Pt Sast

has participated in One Day National Symposium on
“Gandhian Concept of Education in the Context of NEP - 2020”
organised by
Department of ‘Education
Dr. B.R, Ambedkar Open University, Hyderabad on 5~ September, 2022
(C el f o Gt i

Dr. Chandrakala Prof. E. Sudha Rani

Symposiom Director Symposivm Chairperson
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ASHRAY—A KRUTI

BREAK THE WAl L'|1J|' SIS
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Certificate of Participation

=
This is to certify that Ms./Mrs./Shri/Dr JH‘H&T}{RCEH ND.A ﬁ?&?!

has participated in the CRE Programme/Workshop/Seminar/Conference (online/offline) on the topic “RPwD Act 2016

approved by the Rehabilitation Council of India, a Statutory Body of the Ministry of Social Justice and Empowerment,

Depariment of Empowerment of Persons with Disabilities (Divyangjan), Govt. of India vide approval No

CRE - 24091616484530  dated .. 20-09-2024 conducted from.....21-10-2024 to......23-10-2024

at  ASHRAY-AKRUTI s Ehairpersnnfﬁesaur! persons/Keynote Speaker/ Paper Presentation/ Poster

Presentation/Instructor/Coordinator/Participants with.... 6 CRE Points per day.

.. D Shashikala

Na gnature of the

Head of the Institutign with rubber stamp

ASHRAY AKRUT
G037, SHINAL(R COLONY,

Place: Hyderabad SoouMr
075
Date: 23-10-2024 A0 2250
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( Helen Keller's Institute of @
““h-ﬁ" Research and Rehabilitation for the Disabled Children

(Affiliated to Osmania University and Approved by RCI, New Delhi)
Sri Colony, Ramakrishnapuram, Secunderabad -5000536., Telangana State

CERTIFICATE

This is to certify that Dr./Me./Mr.... J A W - CRR No. A 0 ?2—1 1

has participated as g resource person, delivered a lecture on . @, %M mn% Mﬂdﬂﬂ
Gé& _______ \QM&LALUE %.LQ_ELM!H three days CRE Program [offline) on the topic

“Latest Trends in Inclusive Education & Adaptive Learning Technologies” approved by the Rehabilitation Council of India,

a statutory body of the MS]&E, Dept.- of Empowerment of Persons with Disabilities {Divyangjan), Govt. of India
vide approval No. F. No.7-16({39)/2024-RCI Dated 08/06/2024 (CRE Proposal ID: CRE-24070414282834)
conducted on 11*" to 13" September 2024.

B, - Son

P. Ummar Khan Dr. D. Arumugam
Chalrman CRE-Coordinator

Helen Keller's Institute
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Ali Yavar Jung National Institute of Speech and Hearing Disabilities (Divyangjan)

{An Butonomous body under the Department of Empowermant of Persons with Disabilites (Dényangian)
Minstry of Socal Justice and Empowerment, Govemment of India, New Calhi
REGIONAL CENTRE- SECUNDERABAD

MANOVIKAS NAGAR, SECUNDERABAD - 9, TELANGANA, INDIA.
Certificate of Participation

W
This 15 to certify that Ms./Mrs./Shri./Dr _J.__M

DISlo. ;r- MLBL CRR No _A07271 has participated in two day

National Seminar on "SHAPING THE FUTURE EDUCATION: INNOVATIONS AND REFORMS IN
TEACHER EDUCATION" approved by Rehabilitation Council of India, A statutory body of the MSJ&E,
Dept. of Empowerment of Persons with Disabilities (Divyangjan), with proposal approval No.
DIR/2024/1908 dated 1.07.2024 conducted on 13" & 14"™ August,2024 at AYJINISHD, RC,
Secunderabad with 12 CRE points.

» {5,.0{2 l=uml
{0Dr. K. Sridevi) i Mr . B. Srinivay Rao )

Convenor Assistant Director

Dare: 1482024



Fa T,

BAAAA AN AN NSNS

...............................
......

br. B. R. AMBEDKAR OPEN UNIVERSITY

Prof. (1. Ram Reddy Marg. Road No. 45, jubilee Hills, Hyderabad - 500 033, Telangana State, india
Tl - (A0-2368044 | / 2354 1385, Website: www. braou.ac.in

Cerificate of Peardicipation
This is to certify that I’mf.,-’fﬁ“ﬂr.m:-'.. :' ﬁM’-M
on AESka PM‘-‘W Institution .D'I'* BR.AQU

Designati
a Session / Participated / Presented a Paper entitled

has Chaired / Co-chaired
——
ood Patterns: Issues and

at the Two - day international Conference on “Tribal Livelih
* Organized by Department of Political Science Faculty of Social

Strategies for Empowerment
Hyderabad on 8”& 9" August, 2024.

sciences Dr. B.R. Ambedkar Open University,
Wﬂ

4 # L-u-M_'
Prof. (1. Lakshmi ! 3
Conference Co-Direclor onference DIrec
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Dr. B. R. Ambedkar Open University
Hyderabad

Faculty of Social Sciences
Department of Sociology

P 2 -"';,-.-'.— £ ,a""; .-/fr ,/}r/..— A r?g.-;/.:f.r' e

—
fat Prof D MeMe () - Kﬁ%fw - J’q'.fmru“n'ﬂ(\j%miuﬁ{%m.
F
(7)), O :
BT Mo -'l’:f""‘ R.E'_-f— .:J:f . F2,  has Chaired a Session/ Resource Person / Participated / Presented

fiee fﬂ)}gﬂﬁ?ﬁ&&ﬁ? W %ﬁ o m&_ﬁl&!? (O ) o %m

Dy Watwnal Seminar on "Higher Education in India : Issues, Challenges for Quality and Inclusiveness™

rganiied bry Department af Socinlogy, Tir. @8, Ambedkar ( bpen University, Hyderabad on 28 and 29 Januwary, 2024

,&f“ \ l{_f;":ﬁ: L { {:‘:"' I o, IR, A Y S
Dr. P. Venkata Ramana Dr, B. Sriniv Prof. Ghanta Chakrapani

Seminar Co-Direclor Seminar Director Director (Academic)




L &= Dr. B. R. Ambedkar Open University ({2))
e Hyderabad >

Faculty of Social Sciences -1
Department of Public Administration

""; # .-',"(r/.-"/"'f.f'.-' ..-'_,-'_.!"f l:,,lr".. Wf e .-"-",.-".-""Tl-".-' F

|
, ia i i [} ] - -
f ertify that Prof ADr /Mr/Ms. __ g LA Desygnation __~ o J OFE S5
e FRACIO, 4 fa 7 P e e L v
T U IO it s Charred / Co-Chatred a Session j Resource Person /[ Particrpated Presented
1 | Y. 11 i) _ | ] . = ; |
g FPaper entitled Biic tH€al1h el ol HeVeloEmenc

“75 YEARS OF PUBLIC ADMINISTRATION DISCIPLINE IN INDIA:

at thr Tuo .-'.l.:_x Internagtonal [.i-n,ri-n'frr:' on

TRAJECTORIES AND CONTEMPORARY STATUS"

organised by Department of Public Admimestration,

e B® AmbedRar Open Unrversicy, H vderabad on 17 and 18" May, 2024

/1 N

' A k ﬁE
Prof. C.Venkalaiah prof. Pallavi Kab |
Conference CoDirector Conterence Director 4
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INTERNATIONAL JOURNAL OF CREATIVE
RESEARCH THOUGHTS | ISSN: 2320 - 2882

An International O;Jen Atccess, Peer-reviewed, ](efereec{ Journal

The Board of
Intgrnational Journal of Creativg Regsearch Thoughts
[s hgrgby awarding this certificatg to
J.Aruna, Research Scholar
[n recognition of the publication of theg paper gntitled
Awareness of Teaching Strategies for Inclusive Schools - A Study
Published In JCRT (www.ijert.org) & 7.97 Impact Factor by Googlg Scholar
Volume 11 Issug 5 May 2023 , Pate of Publication: 02-May-2023

UGC Wpproved Journal No: 49023 (18)
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PAPER ID : IJCRT2305095 - CoTOR N CHIEE
Registration ID : 235956 *, T

Scholarly open access journals, Peer-reviewed, and Refereed Journals, Impact factor 7.97 (Calculate by google scholar and
Semantic Scholar | Al-Powered Research Tool) , Multidisciplinary, Monthly Journal

B INTERNATIONAL JOURNAL OF CREATIVE RESEARCH THOUGHTS | 13cRT [}
An International Scholarly, Open Access, Multi-disciplinary, Indexed Journal
Website: wwwi.ijcrt.org | Email id: editor@ijcrt.org | ESTD: 2013

IJCRT | ISSN: 2320-2882 | IJCRT.




CERTIFICATE

of Contribution Awarded to

Mrs. J. Aruna

Has successfully contributed and published a paper

CHALLENGESIN PREPARING TEACHERSFOR
INCLUSIVE EDUCATION

In an

International Peer Reviewed & Refereed

Scholarly Research Journal For
Humanity Science & English
Language
E- ISSN 2348 — 3083 & P-ISSN 2349-9664, SJIF 2019: 6.251

PEER REVIEWED JOURNAL
OCT-NOYV, 2020 Volume 8, Issue 42, Released On 1/12/2020

o).

Dr. Yashpal D. Netragaonkar
Editor in chief for SR Journals

R il
3
NI 159) XX EILIL9L96912,
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Certificate

J. Aruna

Has successfully contributed and published a paper

DURATION OF THE B.ED.
(BACHELOR OF EDUCATION)
COURSE: BOON OR BANE

Inan
International Peer Reviewed & Refereed

Scholarly Research Journal for
Interdisciplinary Studies

ISSN 2278-8808, SJIF 2019:6.380
PEER REVIEWED & REFEREED JOURNAL
NOV-DEC, 2020 VOLUME 8, ISSUE 62, RELEASED ON 01/01/2021

al

Certificate No. SRJIS 17/17/2020
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Certificate

Mrs. J. Aruna

Has successfully contributed and published a paper

EDUCATIONAL TECHNOLOGY IN
TEACHING

Inan
International Peer Reviewed & Refereed

Scholarly Research Journal for
Interdisciplinary Studies

ISSN 2278-8808, SJIF 2019:6.380
PEER REVIEWED & REFEREED JOURNAL
SEPT-OCT, 2020 VOLUME 8, ISSUE 61, RELEASED ON 01/11/2020

Certificate No. SRJIS 34/34/2020




CERTIFICATE

of Contribution Awarded to

Mrs. J. Aruna

Has successfully contributed and published a paper

IMPROVING TEACHER QUALITY TO FACE
GLOBAL CHALLENGES

In an

International Peer Reviewed & Refereed

Scholarly Research Journal For
Humanity Science & English
Language

E- ISSN 2348 — 3083 & P-ISSN 2349-9664, SJIF 2019: 6.251

PEER REVIEWED JOURNAL
AUG-SEPT, 2020 Volume 8, Issue 41, Released On 1/10/2020

).

Dr. Yashpal D. Netragaonkar
Editor in chief for SR Journals




InvernaTIONAL JourNAL OF Curret REesEARCH
@ Is hereby honoring this certificate to 0k:10)
- {

ARUNA, J ¥
: 5%

In recognition of the publication of manuscript title
TEACHERS ATTITUDE TOWARDS TEACHING STRATEGIES FOR INCLUSIVE SCHOOLS

s T -
L s T e

Published in International Journal of Curent Research,
Volume. 15, Issug, 05, pp.24627-24632, May, 2023 o
e S . ‘i}\"#; .
e
EDITOR-IN-CHIEF

IMPACT FACTOR: 8.132
DAaTE: 30.05.2023




UGC Sponsored Department of Social Work

Bharathidasan University

Khajumalni Tiruchi Bhi- 21k B
Intematmnai Conference s i e B

CERTIFICATE

e iato orify i Do W/ . R A EENA, P2 Rmm
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UGC SPONSORED
TWO-DAY NATIONAL SEMINAR

ON
STRESS AND WELL - BEING
I - P fegereri 24" - 25" MARCH, 2014

DEPARTMENT OF PSYCHOLOGY &
SCHOOL OF DISTANCE LEARNING AND CONTINUING EDUCATION
KAKATIYA UNIVERSITY, WARANGAL - 506 009 (A.P.) INDIA
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== UGC Sponsored National Conference

Wemen's Health and Nutrition ; mmmmmm

(10" & 11™ April 2014)
Organized by :
Department of Zoology & Department of Food & Nutrition
Osmania University College for Women, Koti, Hyderabad-95, A.P.

“Certificate

Dr. P .I'lsh!es'hn

Drganizing Socratary
Dapl. of Food & Hutrition
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Managing Human Resnurc:as T 14-15 December 2012
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A . Shri Dharmasthala Manjunatheshwara
“T!Id Institute for Management Development
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This Is to ceriify thot

sl fea:

nas contibuted and  presented a paper enfified DE

Leading Team Effectively - "Role Of A Leader In Team Building” o
inthe Infemational Conference on i:f”

Managing Human Resources at the Workplace Fe

held on 14 & 15 December 2012 of SDMIMD, Mysore.

Dr. Mousumi Sengupta Br. N. K- ¥orasumamon
Conference Chalr Director

No. 1 Chamund Hill Road, Siddarthanagar, Mysore-570 011, India.
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| @University of Mumbai

Re-aceredited with ‘A’ Grade by NAAC

Certificate
This is to certify that

K Meena [ Aepeared Adololar)
S = P

Participated in the National Seminar on
EDUCATION FOR PEACE

HE85 208 20 195 102 105 192 193192 194 193 832 193 19,192 00 203 10z 10, s,






RCHARYANAGARJUN AONVERGITY

' in association with -
;ﬁ/ PRASANNA SOCIAL SERVICE ORGANISATION(PSSO), mnmw
Organised a Two-Day IHTERHATIDHAL Seminar |

c
PEACE EDUE’AT ON




UGC - NATIONAL SEMINAR
0N

PSYCHOLOGY IN THE CHANGING GLOBAL EEEHAEIB*

ISSUES AND CHALLENGES
MARCH 25" - 26", 2012
DEPARTMENT OF PSYCHOLOGY
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PROF. M. SAKKU BHAVYA
wﬂgﬂ“m
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COLLEGE OF TEACHER EDUCATION
(AUTONGMOUS - NAAG Accredited)

ANDHRA MAHILA SABHA

| DESHMUKH VDY A PEETHAM, HYDERABAD =T

DURGABA

certify that KumaritSmi S R- Mleens  oh 6 Puseanes [oehalan

i 00 h bﬁ'ﬁ;&g&ﬁ-_ﬁgﬂ‘?. i has partiipated
In the Orientation ng%ﬁ%hhup mmw i

< A L

SECRETARY




INTERNAL QUALITY ASSURANCE CELL
TELANGANA UNIVERSITY

: ‘{Accredited with 'B* Grade by NAAC)
DICHPALLY, NIZAMABAD, TELANGANA STATE, INDIA

- NAAC SPONSORED
NATIONAL SEMINAR

: ox

QUALITY EDUCATION: EMERGING TRENDS AND CHALLENGES FOR 21°" CENTURY
- S R e e e L e T e T L e #‘_ l'!l-".M.IGIJH-TJMﬁ

' CERTIFICATE
s IS Meene. .. SRE . v elucatm

Dir. g ARUNA

CONVENER OF THE SEMINAR &
CO-ORDINATOR, 1QAC
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Effective use of ICT for Effective Tesching and Leaming

CHALLENGES OF ICT ENABLE LEARNING AND INCLUSION IN RURAL AREA
SCHOOLS

DAYAKAR KURIMETI
Research scholar
Department of education
I.A.SE Osmanin Uinivarsity
Hyderahad
ABSTRALCT

Information and Commumication Techmology iy one af the ropid changing area in domain of
learning ICT hay dominated every walls of life aifeciing right from bus and raitway reservations
Sotely induspry, online money ransfer, Bl payments, b clans room teachimg and learning . process,
distance sducation, edeaming and film making ete. dn both schools and homes, (nformaion
commmication fechiology are widely seen m’m-,mﬁ learaing, this hope fuelling their rapid
diffusing and adoption throughow developed societies 24 century it v ceniury of IT. The idea of
information xociety can be linked i the idea of modernizarion and globalizarion. It mears how
soctetal development occwrs througl techwologicnl hase of production JCT s entharrcing rural
proviuciivity in a number of waps. The progress af nation depends upon: ity people, thelr statu o
cortribution. Ax ndia fives in iy villoges, it & necostary I develop the stams of villagers, India
comil progress withons e progresy of the people wio fives in villages. At this moment our hest
olfeceive will be as 1o how to adapt the ICT in different area, especially in the field of educarion. The
present paper discusses the significance of ICT In interactive learning emvironment and tachusion in
rural areas. This paper afte explainy the need and importance of 10T The paper discusses the
inciusian ond integration of 10T with special reference fo rural area schools.

Introduction

The role of education is the most importart factor in the development of nation. The remark made by
the Kothari Education Commission{ 1964-66)"The destiny of Tndia is being shaped in the class rooms”
throws light on the importance of education in modern India. No counity can propress unless it
focuses its antention on education. The use of 1CT has imensely reformed leaming and fenching
process, Furhormore, it has expanded new opportunities for leaming and accessing to educationn]
resources beyond these traditionally available. Information and Communication Technologies (ICT)
are 1 part of our world and we use them everyday. They represents as important sources of
information about us and others, as well as about lncal and warkd events. 10Ts are potential powerfil
enabling tools for effective seaching and leaming, The effective integeation of ICT into classroom
practices poses-a challenges to teachers and adminisirtors. Today, from the time we awaken in the
meming to time before we sleep, we are surrvimded by media, such as news puper, radio, television,
and compauters. Sometimes we are nod even awire that we are surrounded by these medin, It is the
technology required for information processing. It involves use of computers, computer software and
devices to comvert, stone and process, transmit and reirdéve information and includes the services and
applications nssociated with them.(Malik 2005).A1 these medin come under the oversll umbrella of
what are we known as teday’s ICTs, Modern technology s regarded as & major determinant for
development of 3 nation, Though India is the 4™ largest user of the Internet, the perceniage of the total
population using is insignificant,

Significance of the Study

In the modern era, Information and Communication Technology (ICT) is becoming part and parcel of
the education system. ICT is a medium of teaching and leaming and also an assisting tool for making
assignments, collecting data and decumentation, communicating and conducting research. |CT brings
changes in the pedagopy of scademic transactiondCT is also usefil for organizing and managing
schools |CT provides enjoyable environmen! for both teacher and lesmer, This shifl develops a
creative and inleractive learning environment for both. The idea of the information society can be
Unked to iden of modernization and globalization. It means how societal development occurs through

ISHN; 978-03-84845. 14-2 375
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tiechnotogicsl base of peoduction, In an information soctery the base is Information Technobogzy,
Further, 25 a consequence of plobalization process, the economy of the world has become more
imegrated wherely information Technology ploys 2 major role in it, More than two-thied of India
lives in the villages where majority of the population is illiterate and continues to strugple for
livelihood and dignified [ving. Mass media and Intormation Technology have linked villzges with the
main siream in terms of sharing information, It enables solutien sharmg belween local people and
commumities, providing access 10 practical information on small besiness accounting, weather trends
and best practices in forming among others. Now is the time o find out the innovative wiys and
rethinking on strategies of implementation to face the challenges. It has been seen that whenever new
wechnolegy comes all the people run behind it, They do work, make different strategles, policies and
try to implement it. Generally this type of wark is restricted 1o urban arcas which account for 21 to 30
percent of the population. Hence there 15 a néed to study on inclusion of 1CT in rural area schools.

Challenges of 1CT in Edncation

Countries everywhere are facing similar challenges in implementing 1CT in their education systems.
Unfortunately, many local, national and regional government bodies are not giving ICTE the nttention
and priority it deserves despite the benefits it brings. Providing tatic sceess 10 1CT to young penple
living in either impoverizhad communities or ruml location often neglected by policy makers is one
major challenge being faced. These arens oftentimes lnck basie infrastructure such as ¢lassrooms, let
alone Internet connectivity, The availability of Chaality teachers fo apply 1CT to the éxisting education
systam |5 alzo in short supply. Although vahsble lessens may be learned from best prnci'u:-:g mround
the world, there is no one formula for determining the optimal level of ICT integration in the
educational system, [t has been found that it s not easy to take ICT to rural arcas, There are many
problems like, rural environment, Inck of instrectional fucilities; ek of infmstructore focilities; lock
of pwareness, financiul suppont, lack of coordinition, approprinte allocation of resources, lieracy and
fanguage problem,

Significant challenges that policy makers and planners. educators, education adminisriors, amd
other stakeholders nead o consider include education policy and planning, infrastruciure, language
and content, copacity building, and financing.

Instructional Facilities

There s & veed 1o murow down the quality gap between rural and wrban educational centers.
Educational institutions in rural arcas require [nstroctional facilies like digital facilicy library
resources, labortories, equipments and Dstermet fecilities.

Infrastruciure -Related Challenges

A country s educational technodogy infrastrciure si1s on top of the natlonsl telscommunications and
information infrastructure Before any 1CT based programame is laonched, policy makers and planners
st carefully consider: Information Technology requires o special type of intmstructure. In the first
place, are approprinte rooms or buildings availabie (o howse the technology? In countries where there
are many old school buildings, extensive refrofitiing 1o ensure proper electric wiring, heating'eonling
amd ventilation, and safety and security would be needed. All these things are pot available a1t most of
the places in rurn] areas,

Another basic raquirement is the availability of elecricity and telephony. In developing countries
large areas are still without & relinble supply of electricity and nearest telephones are miles away.
Policy makers should also jook at the ubiquity of different types of ICT in the country in general, and
|n the educational system (at all levels) in particulnr,

It is & cheaper and easier. to introduce a form of technology ino educution, and keep it working,
where education is riding on the back of large scale developments by governments or (he privite
sector.

Challenges With Respect To Capacity-Building

Various competencies must be developed throwghout the educational system for 1CT integration to be
successful, Teacher professioral development should have fve focl:

I 5Kills with particular applications

2, Integration into existing curriculs
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3. Curricula changes related to the use of IT including changes in instructions! design

4. Changes in teacher role.

5. Underpinning educational theories.

In fact with the introduction. of 1CTs in the chisssroom \the teacher’s role in the learning process
becomes even  more critical. What can and should ¢hanpge iz the kind of rule that the teacher
plays FCT can open up the classroom to the outside world, the community can also play o new rol¢ in
the classroom.

Educational Administrators

Leadership plays 4 key role in ICT integrution in education. Many teachers-or student-infianed
projects have been undermined by lack of suppert from above. For 1CT infegration programmes to be
effective and sostaimable, sdministrators themselvis must be coimpetent in the use of weehnology and
they must have g broad understanding of techmenl, curricular, sdministeative, financial, and social
dimensions of ICT use in education,

Expert Services/Technical Support Specinlists

This mncludes issues like installation. opcratlon, maimenance, network administration and security,
This is'an important part of the rplementition and integration of 1CT in education system, In most
cises however, lechnical support is not available, which implies that trainers and students require
some basic troublesheoting skills to overcome technical problems when uging ICTs Where provided
by in-school staff of external service providers, or both, technical support specialist are essential to
the continued viability of ICT use in a given school. Without onsite technical support, much time and
money may be fost due to technical breakdowns IT professionals are not interested 1o go villages
becawse they think in villages there is no scope. All IT professionals want o do the work in hip cities,
School teachers are not keen to learn computer because there 18 no incentive for extra work. They
think this increase their workload. Approprinte strategies should be in place to ensure that integration
of 1CTs in teaching and leaming process goes topether with the recruitment, fraining, retaining and
retention of required staff,

Content Developers

Content development is 4 eritical area thet is too often overlaaked. There is 5 need to develop original
educational content such as radio programmes. intermctive multimedra learning materials on CD-ROM
or DVD, Web- based courses etc., adapt exisfing content, and convert prini- based content 1o digital
media

Language and Content

English is the dominant lnnpuage of Internet. As estimated 80% of online content i in English. A
large proportion of the educational software produced in the world market is in English. Even
couniries where English is & second language such as Singapore Malaysia, and lmdia, it is impemtive
that teaching and leaming materials that muteh natbonal eurriculum vequirsments #nd have Jocally
meaningful content, preferably in the local languiges, be developed. Majority of people living in
villages are illiterate. Computers require knewledge of English. This I3 2 great bamier 1 learning
comnputers. Due 1o language problem they hesimte (o leam eomputer,

Financing the Cost of 1CT Use/Lack of Funds

Financial resources form a key factor o the suecassiul implementation and integration of ICT's in
education. 11 is obvious that countries with higher financial resource bases stand g good chance than
those with limited resources 1w reap bencfits offered by ICTs One of the greafest challenges in
education balancing educatioral goals with ecoromic realities, [CTs in education Programs require
large capital investments and develeping countrics need to be prodent in mraking decision about what
models of ICT use will be introduced and 1o be conscious of maintaining coonomies of scale, IT is
very expensive, The government has no funds 1o lsunch it in rural aress, Under a schems of Operation
Biack Board, one or two computers are provided to the school in cities, but it is not the solufion. It
requiires Internet connection, phone facility and extra funds for miintenance.

Conelusion
There are certain constraints and challengss in promofing KT in rural areas. After 63 years of
Independence, the infrastructure like communication networks, poads, transport, power supply, health

[EBMN: 978:-93-B4845-16-2 317




Effective use of ICT for Effective Teac hing and Learning

care, education system elc in the villages could nat he developed up 1o satisfactory level. Indla cannot
progress withoul the progress of the people who five in villages. There is a need to start a campaign
for promoting ICT in rural areas for their uplifts, At government level, some hilp has been taken 1o
spread computer literacy in vilkags, buy, there is & need to extend CoOpeEration 1o government to
provide strength to the mission. Rajiv Gandhi Shiksha Mission is doing a lot of work in this direction.
They are planning to provide a set of camputers 1o the schools, The govemment also launched g
scheme where computer education is provided as nominal charpes. The success of the programmes
can be estimated after evaluation, In this waty there are many problems in implementing IT in rumi
mrezs. [t 1s a challenging task. The work sheuld be done at different levels both in govermment as well
# private, [t requires combined cfforts of different drganizations.
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Intorduction

Progress of any nation depends largely on well being of its citizens, All the intellectual, creative, educational
and socio-ciltura] advancements are possible if the individuals of the nation posses physical, mental. social
and spiritual well being. Similarly teachers efficiency and effectiveness largely depends upon their all round
development, University Education Commission (1948-49) expressed the concern that “People in Thus
country have been slow to recognize that education is & profession for which intensive preparation is
necessary as it is in any other profession™.

There is a need to develop truly complete teacher who can exhibit a high degree of morale both personally
and as a group. Psvchological health of each individual is the vital issue. Everybody should be healthy as
well in o state of health 1o shoulder his dayv-to-day responsibilities.

The powerfual relationship between teacher and learner is centrai to the teaching process. The teacher- pupil
relationship aims at the full development of the pupil's personality. One of the main function of teacher
cducation, both pre-service and in-service, is 1o equip teachers with the cthical, intellectual and emotional
wherewithal to develop the same range of qualities in thelr pupils, as society demands. The key to
improvement in quality of education is to have better qualified, better trained, betler motivated and more
accountable teachers. The poor quality of School education is a direct result of poor quality of teacher
education and teacher training. Teacher education programs, both at the graduate and diploma level are of
indifTerent qualiy.

Mental Health

A state of well-being,. .. The positive dimension of mental health i stressed in WHO's defination of health as
oontained in its constitution: "Health is a state of complete physical, mental and social well-b¢ing and not
merely the absence of disease or infirmity."

Mental health is defined as a state of well-being in which every individual reslizes his or her own
potential, can cope with the normal siresses of life, can work productively and fruitfully, and is able to
make a contribution to her or his community.
The Concept O Wellbeing

The concept of well being has its rootings in mental health and with plethora of researches, it is being used
synonymously with adjustment, mental health, happiness and wellness. General well being may be defined
as subjective feeling of contentment, happiness, satisfaction with life experiences and one’s role in the world
of work, sense of achievement, utility, belongingness and no distress, dissatisfaction or worry cte. These
things are difficult to evaluate objectively. Hence, the emphasis is on the term "subjective well-being, It may
be maintained in adverse circumstances and conversely may be lost in favorable situation, [t 15 related to but
not dependent upon the physical/psychological conditions. (Verma & Verma, 198%)

Subjective wellbeing involves the subjective evaluation of one’s current status i the world. More
specifically, Diener (1984, 2000; Diner, Oishi, & Lucas, 2004) defines subjective wellbeing as a combination
of positive affect (in the absence of negative affect) and general life satisfaction (i.e, subjective appreciation
of life’s rewards).

HAPPINESS + MENING =WELL-BEING

Psyehologists who suppont the hedonic perspective view subjective wellbeing and happiness as synonymous,
Altcrnatively, scholars whose jdeas asbout wellbeing are more consistent with Aristotle’s views on
Eudaimonia believe that happiness and wellbeing are not synonymous. In this latter perspective, endaimonia
is comprised of happiness and meaning. Stated in simple formula, well-being = happiness +meaning,
Well-heing. welfare or wellness is a general term for the condition of an individual or group, for example
their social, economie, psvchological, spil'i'un] or medical state a h'lﬁ's level of well-heimg means in some
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sense the individual or group's condition & positive, while low well-being is associated with negative
bappenings.

Teachers® Wellbeing

The holistic development of the person is encompassed in the ethos of all schools end the impact that
keachers as professionals can and does have on the young people in their care is instrumental to their
development. The role of the teacher has now gone far beyond teaching and learning in the classroom,
teachers need to be support in these varied and ever evolving roles from class teacher, mutor. to counsalor and
confidant to our young people. Schools and teschers are usually very good at thnking about the well-being
of their pupils. We consider ourselves to have a duty of care to our pupils. We do not usunlly think about our
own well-being — uneil it is 100 lste and we aré sick, People who take on caring roles are often noi good at
looking after themselves.

It is vital that we manage our own well-being, as we cannot manage pupils and learming if we cannot manage
ourselves. Children come in every day o school and more or less do the same thing, sometimes having
slightly betier or worse days. What makes the difference is the reaction of the adults around them. Taking
time to manage your stress is essential in order to teach effectively and to help students with their stress
around leaming,

Perma Model Of Wellbeing

When we talk about wellbeing, we are not only speaking of being joyful, although this is part of wellbeing,
Dr. Martin Seligman, the “father™ of positive psychology and & renowned researcher in bath optimism and
learned helplessness, describes five separate qualitics 1o wellbeing: 1) Positive Emotion, 2) Engagement, 1)
Relationships, 4) Meaning and 5) Achievement. (He uses the acronym FPERMA to describe wellbeing.)
Each of these qualities can be independently developed and measured, and each may be valued differently by
different individuals. Together, they constitute a set of positive emotional skills and attitudes that can lead
children to higher achievement and success in life, better physical health, better relationships. more resilience
aganst depression und anxiety, and even better conduet.

1.Positive Emotion

Positive emotion, is the joyful feeling we experience inside when we interact with curselves or our
eavironment: the laughing fezling we have when somecne tells 2 good joke, the sense of awe we foel when
we £if on a mountaintop and gaze out over o besutiful vista, the rush of pride we feel when we find we aced
the test, or even jest the joy of savoring smooth, cold ice cream. Tt is what most of us think of first when we
consider the word “happiness.” Feeling happy, positive emotion is important.

2. Engngement

Engagement is the feeling we get when we are “one with the music,” lost in time doing whatever it is that we
do well. In the 1970s cult classic, Zen and the Ant of Maotoreycle Maintenance, Robert Pirsig called this
Cluality, and more recenthy it has been referred to as*flow.” It is what happens when a great writer becomes
lost in her writing, when a dancer is lost in the dance, when & speaker engages the audience, or when o grest
mechanic solves a mechanical problem. We experience it when we are doing something for its own sake,
outside of judgment or external reinforcement,

3 Relationships

Relationships is the ability to form and keep deep friendships as well as the ability to negotiate social
situntions. Included in this element would be rhetoric — the ability to find one's voice and persuade or inform
uthers. Research shows that those of us who have someone to call when we are distressed and someone with
wham to share our triumphs are healthier, live longer, and produce more. Relationships add to our overall
emotional wellbeing and strengthen our ability 10 conquer adversity,

4. Meaning

Meaning is a sease of connection and purpose relsted 5o something bigger than oneself. Such things as
religion, social or community service, justice. patrictism and political affiliation serve this purpose.  Rather
than relating everything back to the self, the person who has meaning is able to subsume some of his or her
own personal gratification for the greater good. Viktor Frankl, who described the psyehological importance
of having meaning in the 1950s, related the lack of meaning to a varicty of mental health problems and
recent research has shown him to be rght  Those who arc connected to a greater purpose have better
resilience.
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S.Achievement :
Thiz entails o sense of mastery over & kill or over a subject, the self-esteem Boost that occurs when one has

done or learned something well. Tn order 1o achisve, however, kids have to develop “grit” or perseverance,
They have 10 be able to fose or fail and by spdn. Achievemen does not happen just becanse parents or kids
want it o, and false or easy schisvement does not really feel very satisfying. Real achievement entails
struggle and struggle entails some disappointments. Children and adults who are achicvers sre those wha
have the courage o try the first time and, if they don't succeed, to try Again.
Importance OF Well-Being
A teacher can play an important role in the progress of the society, Teachers are very important gssets and
play very crucial role in every society us they are the backbone of edicational system, He is to be sufficiently
appreciative of changing needs and problems of the society and play an important role in moulding and
shaping the attitudes, habits, tmmners, and all, the character and personality of students, The central role of
teachers and the need 1o improve their training, status and conditions of work, are stressed.
The Education Commission (1964-66) professed. “The destiny of India is now being shaped in her
classrooms. "The National Policy on Education (1986) emphasize: “The status of the teacher reflects the
socio-cultural ethos of the society: it is said that no people can rise above the level of its teagher ™
Education has a fundamenial role 10 play in personal and social development. When a child’s or adul’s first
teacher is poorly trained and poorly motivated, the very foundations on which all subsequent learning will be
built be unsound, In view of the role of the future teachers in the overall development of the pupil's
personalities, their training should at an early stape place emphasis on four pillars of educstion,
special attention should be paid 1o tha recruitment and upgrading of the skills of teacher educators, by self
evaluate their mental health and wellbeing and by training institutions, so that they can fully play their roles
n the ultimate renewal of educational practice,
The teacher education curriculum should address all round development of the child and development of
physical and mental abilities 1o the fullest extent, Teachers need to he creators of knowledge and thinking
professionals. They need to be empowered to recognize and value what children learn from their home,
social, and cultural environment and to create opportunities for childien 1o discover, learn and develop,
Teacher education programme should help teachers or potential teachers 1o develop social sensitivity and
conseigusness and finer human sensibilities
Conclusions
Teacher educators should be aware of the importance of mental health and wellbeing in Educaticn, In fact,
most educators know about the impartance of imparting mental health training to the students, Bur Lttlo
efforts are made to implement this, We need to be vigilant in imparting knowledge to students. The
reputation of a school depends upon the reputation of its texchers. Success of students depends upon
teacher’s mental health, wellbeing, guidance, and teaching. The greatest asset of education system will then
be 1ts mental health and wellbeing of teachers. We need wellbeing teachers 1o activate educational process,
S0 we need wellbeing teacher educators 1o meulcate that quality in teachers, The present generation faces
new problems in their life. Teachers need ta be equipped with skills to help them tackle these new and more
complex problems.
Therefore, teacher trainin & institutions must inelude the programmes which directly foeus on mental health
and wellbeing because it includes all the basic qualities required for the success of an mdividual in social life.
On the other hand, mental health is an indivisible part of the general health and well-being. The positive
value of mental health, which coniributes to human well-bemng, guality of life and creativity, is nod accorded
high privrity,
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Children like Fowers should boom fully ond paturally so that entire world gety vuriched,
prosperons, happy. and peaceful with all fragramce did colours (Jagapmath Molioly, {998 p xil

Children, wosd precious asser of the fuman &ind peeds fo fluve a firm foundation of @ betier and
happy world. “Today's ehildren are tomarrow’s citizen good members of society it i said dhat the
chitd is the fatfer of man (Willlam Wordsworth 1966, 1t is possible anly children should be given Hhe
right type of education. Present moderit sducation system fiew hecome marks, grade erignteers rather
face challenge and o foce difficudt sitvatian. Medny chilcdeen Ive been troaring fike ranky, grades
producing machines. [n the same way todchers, parenis wd the sociely expecting o nuch goal
srientedmess from their children. Chiildren seem to be ke poreers it paifvay slation af the sofrool
carrvimg the heavy baggage wf meroliRos tuaehing- learning system. Notional Curviculum
Framewerk (INCF 2005) emphastses on “learning without Furdlen .

By joyful learning students become more crifical, leaming become more clfective, creativity of
students increases, student are provided various atmosphers and experiences. Students develop
learning productivity, @motional and social matueity. Srudents develop and students become ready to
face changes and participate in the process of change. The task of building and enlightened, strong
and prosperous nition rests on the shoulders of its young children who are to be cherished, nurtured
and developed with the tenderness and care (National Curriculum Framework for School Education
2000 of National Council of Educational Research and Training),

Yash Pal Committee (1993) identified the following as manifestation of the existence of the heavy
baggage problem of children: “joyless learning, majority of our school going children perception at
learning atmosphere 48 4 MOROIONDUS, BVEN unpleasant and bitter experience. Children spend most of
their time in school. Usually the parents gave away their children to a teacher took the children in his
fold, becasse people saw a tencher us an evolved human beinz. Mot just o knowledgeable human
being, an evolved human being. So the parents saw that if we leave our phildren in teachers’ hands,
naturally our children will blossom, As & human being if the teacher flourishey, becomes & joyful,
caring, loving, compassionate human being, Use of methods of teaching pedagogic 1ssucs in a way
that it works. the nation needs teachers who are first of allhappiest and joyful, who know how to
make their life beautiful. If ane whio do not know how to make histher life beautiful, the aspiration of
making every students lifie beautiful will not possible.

The teacher as the initiator and inducer of motivation of happy and joy motivates and guides the
students, So in Jovful Learning the interest and aptitude liking of the stadent have to be safeguarded,
only then there can be a kind of mutual attsaction and liking in the teacher and student. It 15 only m
this active and creative process leading to discovery that the child finds interest and joy and that
attention becoms spontaneous.
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Concept of Happiness

Happiness is a distinet concept, There are some telated concepts include well-being, quality of life,
Aourishing, and contentment. In philesophy and western religion, happiness may be defined mn terms
of living o bener life, or fourishing, rather than simply as &n emotion.

There ure different meanings for happiness pleasure, being engaged, and lifo satisfaction in snother
way it 15 also called ns subjective well-being with many domaing work, family, friends, spiritual,
contentment, and control. Three Factors play an important role to understand the meaning of
happiness. First is genes, temperament or personality, Second are our life circumstanees things like
where we live healthy. Third are our life choices and behavieurs

Psvchology of Happiness

Happiness in #s broad sense is the label for a family of satisfying emotional states, such as joy,
amusement, satisfaction, gratification, cuphoria, and triumph. Happiness can be examined in an
objective form and subjective contexts. Sipce the mrm of the millennium, psychologists have
increasmgly become interested in developing an approach to humans® happiness and satisfying life.
This has been ohserved prominently i the work of Martin Seligman, Ed Diener and Ruu
Veenhoven, and in the international developmental and medical resesrch of Paul Anand, In fact,
happiness may be viewed to be a relative comgept; the source of happiness for one person might not
be the source of happiness for another

Happiness, in everyday terms, reflacts an mdmduau own judgment about the quality of his or her
life. Research shows that o person’s level of happiness depends on many factors that are not

happiness by arguing that the measurement of happiness i3 an essential third ingredicn:, along with
econamic and social indicators for assessing quality of life within a society(Diencr et al., ) Most
people who likely hope for a happy and satisfying life, in which good things and plessant
experiences ounumber bad ones. Studies have delineated 1 personality characteristics and life
experiences that help answer questions sbout whe is happy mnd what makes peopic happy.

Thenries of Happiness

Musiow's hicrarchy of needs: Maslow's hierarchy of needs is a pyramid like shape depicting the
levels of human needs, psychological, and physical, When a person tries 1o follow the steps of the
pyramid, he reaches self-actualization. Beyond the routine of needs fulfilment, Maslow eavisioned
mements. of extraordinary experience, known as peak expeniences, profound moments of love,
understanding, happiness, or rapture, during which a person feels more complete, alive, self-
sutficient, and yet a part of the world.

Maodernizailon and Sreedom of chofcer Ronald Ingle hart (1995-1997) has traced cross-national
differences in the level of happiness based on daty from the World Values Survey. He emphasized
that the extent to which a society allows free ehoice hus & major impact on happiness and flourishing,
When basic needs are attained or fulfilled, the degree of happiness depends on economic and eultural
factors that enable free choice in how people live their lives, Happiness also depends on religious
values in countries where free choice is constrained.

Authentic happiness. Theory: The theory in “Authentic Happiness™ is that bappiness could be
analyzed into three different elements that we choose for their own sakes: positive cmotions,
engagement and meaning. And each of these elements is better defined and more measurable than
heppiness and Rourishing. (1) Pusitive Emators: Tt is what we feel: pleasure, rplure, ecstasy,
warmth, comfort, and the like. Aq entire life led suecessfully around this element can be called as the
"pleasant life®. (2) Engagement: T is about flow: being one with MkSIE, time stopping, and the loss of
self-consciousness during an absorbing activity. Engagement is different, even opposite, from
pasitive emaotions. 3/ Meaning: Human beinge, always iry to seek meaning and purpose in fife, The
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self, and humanity creates all the positive institutions to allow this. Waterman (1980-1993) describes
to psychological views have happiness hedonic conception and eudaimonic conceptions,

Hedonic Happiness Approach: Defining the good life in terms of personal happiness is the generat
thrust of the hedonic view of well-being (Kahneman, Diener, & Schwarz, 1999: Ryvan & Deci, 2001
Waterman, 1993), According fv ancient Greeks view, a general version of hedonism bolds that the
chief goal of life is the pursuit of happiness and pleasure. Hedonic conceptions of happiness, define
happiness as the enjoyment of life and its pleasures. The hedonic view capiures major alement of
what we mean by happiness in everyday terms: We enjoy life: we are satistied with our lives are
going: and good events cutnumber bad svents.

Eudaimonic Happiness Approach: Happmess results from striving towards self-actualization a
process in which our talents, needs, und deeply held values direct the way we conduct our
lives."Evdaimonia” (or happiness) resulty from realisation of higher potential, We had be happy, but
we might ot live very long (Seligman, 2002) We believe that there is more to life than happiness
and subjective pleasure. (Seligman, 2002) deseribes it and more "authentic happiness."Tn classical
Greek philosophical view way concerned with these decper meanings of happiness and the zood life.
According vo Seligman, there are three kinds of happiness, generally which we experience: I)
pleasurs and gratification, 2) embodiment of strengths und virtues and 3) meaning and purpose of
life. Lach kind of happiness is linked (o positive pleasurable emotion but from his quote, vou can see
that in his mind there is a progression from the first type of happiness of pleasure/gratification to
strengths/virtues and finally meaning/purpose of one’s hife.

Need anid Significance of the Snady

The teacher is an experienced, skilful seulptor, who curves out an auspicious figure of divinity from a
dumb rock The same rock could be tumed into pieces which in the hands of unsocial elements
become lethal weapons, So the future of such primitive, dumb rock like student lies in the hands of
the teacher, It is the responsibility of the teacher to make people not only literates but also evolved
hiuman beings who should play their role as well as members in the civie. The society should shine
by their presence.

Waorldwide initiatives: Huppiness and Joyfulness

A resolution passed by the UN General assembly (2011) on "Happiness: towards a holistie approach
to development™ urging member nations to follow the example of Bhutan and measure happiness and
well-being and calling happiness a “fundamental human goal "The UN High Level Meeting on
Happiness and Well-Beng (April 2012} advocates a new ceonomic paradigm with well-being at its
cord. In 2012, the Secretary General Ban Ki-Moon of the United Nations and Bhutan's Prime
Whmaster Jigme Thinley convened the High Level Mesting: Well-being and Happiness: Defining a
New Economic Paradigm to encourage the spread of Bhutan's Gross National Happiness (GNH)
philosophy. It was declared that 20 March to be International Day of Happiness by the UN in 2012
with reselution 66/28. Atter the High Level meeting at UN General Assembly released a report
mamed as “The World Happiness Repare”. First World Happiness Report wes released on April 1,
2012 as a foundational text for the UN High Leovel Meeting: Well-being and Happiness: Defining a
New Economic Paradigm, drawing universal attention. The report outlined the state of world
happiness, reasons of happiness and misery, and policy implications highlighted by some case
studies. Finland was ranked the happiest country in the world in the year 2018 a5 of March. India has
been positioned 133rd position in & global list of the happiest countrics, according to UN based
World Happiness Report. The Weorld Happiness Index 2018, which measures 156 countries all over
the world in ferms of happiness; life satisfaction has placed India in the 133nd position; it was a fall
of 11 places from last year's 122nd rank. Indin’s rank was 1 18th in the year 2016,
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UNICEF: Happy Learning

The UNICEF report assumes that children are natural learners who want to achieve, Enhancing the
standards of education is coupled to children's leaming achievements. Focusing on what children
have experienced from the method has emerged as an impontant challenge in addition as a priority
for UNICEF,

Sume fucts about children aned learning

All children have curiosity o learn. Learning is a socialization process and plannmng must take into
consideration the social context in which leaming takes place. Teacher us facilitator, planner,
instrector, mediator and explainer provides a nonthreatening context for leaming to take place. These
arg; (1) Child-centred Cumriculum (2) Classroom organization and management (3) Child Centred
Teaching Learning Process (4) Adequate and Appropriate Learming and Instructional Materials (3]
Teacher Support (6) Supervision of the teacher (7) Effective Linkage between Schools and Familics
Chili-Cenired Approach imvelves:

Today, the term “curriculum” is a broader framework that encompasses the structure, the processes
of teaching and learning, leaming environment, classroom organization, classroom management and
the fearning materials. The teacher is considered as facilitator and guide,

TREIGAT

In Jupanese, “ikigai” is written by combining the symbols that mean “life” with “to be
worthwhile "Translates roughly as ‘one can be happy when he always boing busy.™ There is a
passion within - you, » uniyue talent that gives meaning to vour days asd drives vou to share the best
ot yourszlf until the very end. According 1o those born on Okmawa (Japan), the island with the most
centenarians in the world, seeking the meaning and purpose of life is their ikigai is the reason they
get up in the morning,

Once you discover your ikigas, pursuing it and nurturing it every day will bring meaning and purpose
to vour hife,

History in brief

Joyful learning was started as an experiment in teaching learning process. Spearheaded by teachers
themselves began in Heggada Devana Kote Taluk in Mysore district]1995, M.N.Baigs Education
Officer Mysore district along with UNICEF decided to receive the Micro Plan and ook into Activity
Based Learung (ABL) joyful leaming method of ¢lassroom transaction o only gives greater
autonomy fo the teacher but also creates the stmosphere for the child to lear in a friendly and joyful
way. In joyiul leaming method a munimum level of leaming could be scrutinized among all the
students,

Hupplness Curricatun introduced in Delid

The mam purpose of education has to be %0 create happy confident and fulfilled human beings who
will play a moaningful role in society. This is the main moral purpose of Education. Whatever we do
is for the pursuit of happiness. Schools m many countries have practiced this. Across the world
education administrators and stakeholders are realising the need and imporiance for a happiness or
well-bemg lesson for children,

Rede of the reacher

Teacher considered s o facilitator in ehild centred leaming, which is the most suitable Tor current
education system. Flourishing teschers inspire students to flourish, Joyful, satstied and chershed
teachers can create the fuundations for leaming atmosphere to flourish, Flourishing leaders in
education enable teachers o live a balanced life inside and outside schoul, which in tum delivers an
implicit message that teachers and their wellness are valued and valuable, Flourishing schools
provicde the bedrock for bulanced perspectives, balanced approaches, and balanced attitudes and
balanced living for all. Foyful and congenial environment in schools i5 a fundamental pre-requisite
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need to be supported mutually, flounshed and well to be inspired and ingpiring. In many cases,
teachers are the agents of change, and insight in teacher happiness might add to the dissemimtion of
mtervention programs in schools {Lochman 2003). Children learn many things from school such as
honesty, dedication. punctudlity, discipling, and caring, sharing and good manners. Teachers should
perform therr rele m providing congenial and joyiul school environment which is an appropriate way
which would help the children to lead a worthy social life. Better and successful students shaped only
by providing congenial, friendly and joyful leaming atmosphere. It is the primary responsibility of
the parents, teacher and society. Teacher should concentrate on the needs and interest and all round
development of the leamer, Then only cumcular aims achieved.
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EDUCATIONAL PROVISIONS FOR CHILDREN

WITH SPECIAL NEEDS
K. Dayakar, Research Scholar, Department Of Education, Osmania University, Hyderabad,

E-mail: dnyakarkurimeri20] SEGmail Com, Cell: 491 9866992176

ABSTRACT

Education is the right of every child because it equips him to meet the challenges of life. All
children, including children with special educational needs, have a rght to an education which is
approprigte to their needs, The aims of education for puptls with special educational needs are the same as
apply 1o all children. Education should be about enabling all children, in line with their abilitics, to live
full and independent lives so that they can contribute to their communities, cooperate with other people
and continue 1o learn throughout their lives, Education is about supporting children to develop in all
aspects of their lives spiritual, moral, cognitive, emotional, imaginative, aesthetic, social and physical.

I this paper author begin with an overview of the current éducational status of children with
disabilities in the Indian context and then undertake & very brief historical review of governmental effons
to highlight how these have shaped curremt policies and programmes. This paper focuses critical
examination of efforts being undertaken under the various policies towards the education of children with
disabilities.

Introduction

Special needs means the educational requirements of pupils or students suffering from any of a
wide range of physical disabilities, medical conditions, imellectunl difficulties, or emational problems,
including deafness, blindness, dyslexia,  learning  difficultics, and bchavioml problems,
Children with special needs may have mild learning disabilities or profound cognitive impairment; food
allergies or terminal iliness; developmental delays that catch up quickly or remain entrenched; occasional
panic attacks or serfous psychiatric problems.

Special needs education means the special aducational arrangements  which are in place
for children with disabilities. Yoo are a person with special educational needs it your capacity o
participate in and benefit from education s restricted due o an enduring physical, sensory, mental health
or leaming disability.

The Covernmert of India has created numerous policies around special education since the
country’s independence in 1947, Although the Govemnment of India as attempied to ereate policies that
are inclusive for people with disabilities, their implementation effans have not resulted in an inclusive
system of education, nor have they reached their goal of “education for all” across the country.

From the complicated history and social structure of Indian socicty emerges an effort towards
special education and inclusive policy that are fairly remarkable for & 70 year old republic whose
education system was conirolled by another country for over & hundred vears. However, decades of
inclusive policy are not aligning with the realities on the ground. India is experiencing policy

302



implementation problems. and as 4 result, policies which should produce an inclusive system of education
for people of all ability levels are only resulting in fragments of inchusion scantered scross the cunniry,

All children learn together, whatever possible, regardless of any difficulties or differences they
may have. Inclusive schools must recognize and respond 1o the djverse needs’ of thefr students,
actommodating both different styles and rates or leaming and emswing quality education to all throuph
Appropriate curricula, organizational drrangements, teaching strategios, resource e and partnerships with
their communities'. Tnclysive education promotes child-to=child tesrming snd partiéipation of parents and
community in planning and execution of services for childran in geneeal and disubied children i
particular,

Preamble

Inclusion of children with special needs (children with disabilities/impairments) in the education
S¥Siem is an integral part of human rights and equity izsu, With the hastoric Right of Children to Free
and Compulsary Education (RTE) Act, 2009 which provides o justifishle lagal framework that entitles al|
children Between the ages of 6-14 vears 1o fiee education with ressonable quality based on principles of
equity and non-discrimination and completion of & years of schooling
Major Constitutional Provisions en Ed ueation in Indin
1.Free and Compulsory Fduestion: The Constitution makes the follewing pravisions under Article 45
of the Directive Pringiples of Stase Policy that, “The state shall endenvor to provide within i period of ten
years from the commencement of this Constitution, for free and complisory Education for all children
until they complete the age of fourteen years ™
2. Education of Minorities: Article 30 of the Indian Constitution refates 10 certain cultural and
educational rights 1o establish and administer educational institutions,

3. Language Safeguards: Article 29(1) states “Any section of the cliizen, residing in the territory of
India or any part there of having a distinet language, seript or cufture of its owry hall have the right to
conserve the same.” Article 150 B provides for the appointment of special officer for linguistic minorities
to investigate into all mateers relating 1o safepinrds provided for linguistic: minarities e thie
Constitution,

4. Education for Weaker Sections: Article |5, 17 46 safepuand the educational interésts of il weaker
sections of the Indian Comimumity, that is, soctally and educationally backward chasses of citizens and
scheduled castes and scheduled tribes, Article 15 states, “Nathing in this nriicle or i clause (2) of Amicle
29 shall prevent the state from making any special provision for the advircement pf any socially ang
educationally backward classes of citizens or for the scheduled castes an the seheduled tribes ™
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£ Seenlor Eduenation: Under the Constitution (Article 25-1, Anticle 28-1, 2, 3&Article 300, minorities,
whether based on religion or language, are given full rights to establish educational institutions of their
chaice.

6. Equality of Opportunity in Educational Institutions: Article 29(1) states "No citizen shall be denied
admission into any educational institution maintained by the State or receiving aéd out of Swte funds, on
grounds only of religion, race, caste, language or any of them,™

7. Instruction in Mother ~Tongue: In the Constitation of Iondks {Artcle 26-18350A), it has been laid
down that the study of one's own lanpuape i a findamingal right of the citizens.

E, Promotion of Hindi: The Indian Constitution makes provision for the development and promotion of
Hindi as national language. Article 351 enjoins the Union, the duty to promote the spread of the Hindi
language

Matioaal Inititives

The Indian Education Commission (1964-66)

The Indian Education Commission was the first statutory body to suguest that the education of
handicapped children has to be organized not merely on humanitarian grounds, but aleo on grounds of
utility, Constitution had issued specific directives about compulsory education for all, including children
with disabilities, very little had been done in this réegard The commission also emphasized that the
education of children with disabilities should be “an inseparable part of the general education system.”

Special School Inclusion Integration
Apart from the general system Integrated part of the general system Part of the peneral system

From Special School to [nclusion
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Integrated Education for Disabled Children (TEDC, 1074

In 1974, the Ministry of Social Justice: and Empewerment, Government af India, nitisted the
IEDC program o promote the integration of suderts with mild W moderate disabilities inlo regular
schools, Children were 16 be provided financial suppornt for books. stahonary, school unifonms, transport,
and special assistance to implement this program it regulir schoals. Hiowever, the program met with Fittls
Sutcess. It was revised in 1992 Untill 1990: the scheme was implemented in 14 siies. Fhese were
Ardlaman and Nicobar, Orizsa, Rajasthan, Tamitnadu, Bitwr, Cijarat, Harvana, Karmataka, Kerala, and
Uttar Pradesh, Kerala is the only state that hias shawy resarkable progress i implementing this schieme
In Kerulz, the scheme has been implemented In 4,487 schools and 12961 children have been served
under this scheme.

National Policy on education (NPE, 1986-92)

In 1968, The Indian Govemment formulated the National Policy on Educarion for all
government schools and articulated a need 1 integrate students with disabililies. Again in 1986, The
National Policy on Education devored g specific section to the education of students with disabilities, |t
emphasized that whenever feasible, the sducation of children with matar hindicaps and otfer il
disabilities should be provided in regular schopls,

Project Integrated Edueation for the Disabled (FIED, 1987)

ln 1987, the Ministry of Human Resource Developiment (MHRD) in asseciation with UNICEF
and National Couneil for Edusational research and training(NCERT) undertoak “Project ntegrsied
Education for the Disabled™(PTED}. The aim of the Praject was to strengthen the implemeniation of the
IEDC scheme.

District Primary Education Program (DPEP, 1987)

A centrally sponsored scheme the District Prinvery education hims 8o reduce the overal) dropowg
rates of all students enrolled in primary classes, 1o mise their achievement levels and to provide priTary
education for all the children, including children with dizabilitics. This ix probubly the largest program of
the central povernment in terms of funding,

The Persons with Disabilities Act (PWI act, 1995

The PWD Act proposed the provision of improved educational sevvices, medical cure. veeatinngl
training, employment, and sacial security for all persons with disabilities. The Aet further stated that
whenever possible, students with disabilities be educsted in regular school seftings
Sarva Shiksha Abhiyun (S5A, 2000-2001)

S5A ensures that every ehild with special needs, irrespective of the kind, catepory and diegree of
disability, is provided meaningful and quality edication. The goul of UEE, has further been strengrhenc
by the enactment of the Right of Children 1o Free and Campulsory Education Act, 200¢ miaking free md
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compulsery elementary education a Fundamental Right for all the children in the age group of 6-14 vears.
This Amendment has givena new thrust o the education of Children with Special Meeds (CWSN )
Rashtriya Madhyamik Shiksha Abhivaan (RMSA, 2009)

Under Rashtriva Madhvamik Shiksha Abhivasn (RMSA} the vision for secondary and senior
secondary education is to make good quality education available, accessible and affordable to all young
persons in the age group of 14-18 years, As far s access to secondary and senior secondary level is
concerned, the focus is.on children from economically and secially weaker sections of the socicty and the
educationally backward sections, the girls and the childrén with spécial needs particularly residing in rursl
Breas,

Rights of persons with Disabilities Bill-2016

The Lok Sabha passed “The Rights of Persons with Disabilitics Bill-2016™.The Bill will replace
the existing PWD Act, 1593, which was enacied 21 years back. The Rajyn Sobha has already passed the
Bill on 14.12.2016.

The solient features of the Bill ang:

i. Disability has been defined based on an evolving and dynamic concept

ii. The types of disabilities have been increased from existing 7 fo 21 and the Central Government will
have the power to add more types of disabilities, The 21 disabilities are given below:-
I. Blindness

¥ Low-vigion

3. Leprosy Cured persons

4, Hearing Impairment {deaf and hard of hearing)
3. Locomotor Disability

f. Dwarfism

7, Intellectual Dizability

8, Mental Hlness

%, Autism Spectrum Disorder

10. Cerebeal Palsy

11. Muscular Diystrophy

12. Chronic Neurological conditions
13. Leaming Disabilitics

14, Mukiple Sclerosis

15, Speech and Language disability
6. Thalassemiz

17. Hemophilia

18. Sickle Cell discase
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19 Multipte Disahilities including deaf hlindness
20, Acid Attack victin
21. Parkinson's disease
The Mew Act will bring our Law i line with the United National Convention o the Rights of Pérsoms

with Disabilities (UNCRPD), to which India s a signstory. This will fulfill the obligiations on the part of India
in terms of UNCRD. Further, fhe new law will not oniy enhance the Rights and Entitlements of Prvviinginn
but also provide effective mechanism for ensuring their empowerment and True inclusion inte the Socjel ¥ m g
satisfactory manner, Aceording to the 211 Census, the number of disabled i Tndia stunds at 268 crore, Witk
the passing of the Bill, the official count of disabled | India is se1 10 rise and Soing by conservative estiinues,
the figure vould be bevween 70-100 million.

This meludes educational funded and recognized by the govemment such as privataly cwned

engineering and management colleges. One of the path-breaking femures of the Bill is raising the
reservation in govermment jobs for the disabled fram 3% 10 4%, It also hac 8 ¢lavse ngalmst places of
employment discriminating apains people with disabilitics. The Hill provides for impreisanment ip 1o two
vears, along with a fine renging between Ry 10,000 and Rs S lakh for those discriminating Tnstitutions
against the differently abled. Special Cours tha will lsek @ the issues affecting the physically chalbenuged
feature among the other proposals,

Reflections on Schemes Programmes

Inclusive education in India is in infancy stage In India fhe wenceptualization of schemes amd

policies would be very good but when it comes to Implement in real situation Besames very difficuly
There are number of reasons fior not achicving aims of the schemes and policics. Following sre gome of
clllenges for not attaining the actual sims of the podicies

% Lackofl Nexibility in corriealum

Lack of flexibility in carriculum. Ag a result the tumber of children with special needs reeLiving

higher education is on the decline. The curticulum should be tramsactive and skill oriented. This includes
having u balanced eurriculum that is appropriste for wll catepories of children, teachers who have the
ability to handle the individual necis within the elasstoom and thereby promote an en viremment where
personal development, social skills and studer participation are strongly encouraged. Curriculim ghould
cover the issues of social justice and harmony, and legal messures in order to dvaid social discrimination
Issees of pender, sechil, cultoral dnd resional disparities, with an emplusia on diversity, should be
properly addressed in curriculum and transaction.

“  Medinm of instruction and lack of trained, experienced Teachers

Tribal children may face difficulty in unilerstanding and Jesming in the regiona! Iangusps which

is usually the medium of instruction. Non avilabil ity of tachiers to work in iribal aregs has been Aweinly
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regponsible for low educational dévelopment of the tribal children, Steps to be taken to ensure that
whatever required multilingual education should be introduced. [n Indin a majority of children with
special newds do not receive any formal education, in Spite of the practice of inclusive education in some
schools. And also non avallability of trained and experienced teachers. This is because children with
disabilities and learning deficiencies are seprepated from mpinstream schools and other regular rourines
and social sctivities of normal children.
4%  Lack of awareness about schemes

Other contributing factors to this situation are lack of affordability and awareness on the kind of
education choices available to children with special needs, end Inck of arientation among <hool stafT on
the problems of disabled children and their educational needs. Whale the awaremess on inclusive
education in schools throughout the country iz sill ar on infancy stage. educational [nstitunons are
somewhal sceptical about having both normal and special children studyving in the same classroom. And
in circumstances, where a former excluded child is given admisson into & mainstream classroom, the
outcome of the sction is guestionable.
% Multiple probems

Ancther critical aspect of inclusive education for & special needs child is In having the acceptance and

friendship of clessmates: and also social neglect, absence support system in the home and inadequacy of
sufficient facilities particularly m schoals in smaller towns and villages The kind of support sids in the
progress of special children and helps them gain confidence within the school environment,
% Lack of coordination

Conflict berween Center and State Government also plays an important role in implementing the
policy, Lack of coordination in between State and Central Government lead to failure of any scheme and
policy related to inclusive education.
< Lack of Resource Teachers, Child and Clinfcal Psvehologists

Resource persons for educating mentally retarded also limited in number and are working in
contractual basis with less salares. Rehabilitation. When compared to developed countrigs in India
clinical and child psychologists are very few in number which leads to adverse effect in implementing the
policies relmted to inclusive education. The must be adequsle number of resource persons arsd
peychologists.
4 Inadequate rehabilitation centers

Rehabilitation centers are located at Mandalheadguarters which are not accessible for parents who
bring their children for medical and educational opportumnities.
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% Poor infrastructural facilities

[nfrastructursl facilities ramps, disabled friendly toilet ase imadeguite number: There should be

inereased in number.

“ Improper monitoring of schemies anid poficies

Corruption in implementing the schemes

Lack of accounability

Less allocation of Funding

Lack of remedial eoaching or advisory facilities

Leck of community participation

Employment and empowerment of children with special needs
Conelusion

The success of any programme: depends on how #ll departments concerncd can effectively he
imvolved in the total of the child with disabilities. Further; parents have a vital rofe as partners to make
inclusive education successful within the classroom. For an ideal inclusion programme there must be
steong parent feacher association group insisting oo the importance of parental involvement Pirenis
should also be invalved with the teachers and- administrative staff o the school (o eoordinate travel
arrangements, school activities and learning mmsrials for thelr wpecial child.

We can overcome the obstatles by crenting more awareness on inclusive education, by schaols
having the resources and the ability 1o testricture their eurricwlum & cater 1o all tvpes of studems, by
receuiting teachers who have the skills and proficiency to meet varying demands within the classroam and
by having the support of family. If these changes are implemmemied, it will incrense the confitdence of 3
number of special children to aspire for a valuable educaion fike theit nommal peors,
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Abstract:

Nation building and man making are the uhimate objectives of education. The greatest resource and
strength in Indian schools is our teachers. Good teacher education is needed for good teachers. and has
been globally accepted to be significantly associated with the quality of education on Teschers are the
grestest assets of any education system they stand in the interface of the transmission of knowledge,
skills, and values, They are backbone of education svstem. Teacher quality is therefore crucial general
and studemts’ learning outcomes in particular, The education commission(1964-66) of India opined “No
people can rise above the level of its teacher” The society i indebted 1o the teachers for shaping the
destiny of the nation through the education of young minds, Teaching is not only art but also a science,
feachers are not only borm hut they can be made effective through training institutions. Teacher education
is said to be very significant investment for bringing qualitative improvement in education, The quality of
teachers produced in any institution largely depends upon the quality of curriculum offered to them
during their training period. The purpose of this paper presentation i (0 understand haw quality improves
in teacher education and teacher educators in India in their new roles and responsibilities of the 21st
century. The author in this paper tried to analyze the revised curriculum, the different areas of disparitics,
imbalances and problems of teacher education in Indis with respect to quality concems through
curniculum change.

Introduction

Teacher education system is an important vehicle to improve the quality of scheol education. It is
continuous process. Teacher education means professional prepamation of teachers. It is not merely
training of teachers, but it is acquisition of that type of knowledge skills and ability which helps a teacher
to discharge his professional duties and responsibilities effectively and efficiently. It means reshaping the
attitude, habits and personality of a teacher. For preparing teachers for the 215t century, the curriculs
should take cognizance of the ever changing needs of the society, the globalization seenirio, the
advancement and proliferation of technology. So now teaching profession is vested by the public with a
trust and responsibility requiring the highast ideals of professional scrvices. In the belief that the quality
of the services of teaching profession directly influences the nation and its citizens. Management of
teacher education is a difficult task because of the fact that there are large numbers of variables in teacher
education programmes. including variations in the purpose for which persons join teacher troining
courses. Teacher quality, teacher learning, and teacher improvement, therefore, are becoming the foci of
rescarchers, policy makers, program designers, implementers. and evaluators.

In both developing and industrialized countrics, teachers in the past were treated as semiskilled workers
unable to make responsible decisions sbout their practice. They were required to follow instructicnal
prescriptions and highly seripted and rigid teaching procedures. Education plays a significant role in
nation’s development but the quality of education is greatly determined by the quality of teachers, In this
era of globalization and technological revolution, education is considered as a hirst step for every human
activity. It plays a vital role in the development human capital and is linked with an individual’s well-
being and opportunitics for better living (Battle & Leivis, 2002} It ensures the acquisition of knowledge
and skills that enable individuals to increase their productivity and improve their quality of life. It is wel]
known that the quality and extent of leamer achievement are determined primarily by teacher
competence, sensitivity and teacher motivation. No nation develops bevond the quality of its education
system, which is highly dependent on the quality of its teachers,

NCTE prepared the curriculum framework for teasher education in 1998 and for the first time made the

Norms and Procedure) Regulations, 2014 of national pelicy for higher education for B.Ed. course
duration as two years in India. The NCTE helped to improve the quality of teacher education in terms of
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modern curriculum. This programme is comprised of three broad inter-related curriculor areas—
perspectives in education, curriculum and pedagogic studies and Engagement with the Field.

MCERT is a lkading coungil at the netional level, whose main objective i to bring qualitative
improvement in school education. Important function of NCERT in the area of teacher education to
revise the teacher education curriculum in accordunce with existing needs, 10 judge the stability and
effectiveness of some new teacher training strategies, NCERT initiated suitable measures to make teacher
education at various levels responsive to such developments as well a3 to quality concerns. Atter so many
debates, identify the gaps of one year B.Ed. programme, NCERT introduced two year B.Ed. course in its
four wings from session 1999-2000 in accordance with NCTE guidelines which has tried to reflect the
realities of national life and strives to realize the interdisciplinary goals of education.

One year B.Ed. Curriculum.

A major problem has been facing teacher education programme in India is the irrelevance of the
theoretical diseourse at the training college and classroom realities of schools.

Previous curriculum, however failed miserably in bringing to the surface this applied aspect of various
philasophical ideas, hence the whole teacher education programme remained theoretical and divorced
from the grass root realities of classrooms.

It failed to develop an understanding among students about education as an independent discipline in
igelf and it’s inter linkages with various cognaté disciplines.

The orientation provided in teacher education institution through foundation courses iz often too
theoretical and provides only unrelated and fragmented knowledge 1o teachers.

It failed 1o develop a decper understanding in sudent teachers about leamners, their social-cultural
environment, their developmental stages, physical and psychological changes they have undergone and
nfluence of these factors on their leaming styles,

Earlier system of teacher education programme is conventional and unresponsive in the face of recent
social, economic and political snd technological advanced particularly the challenges posed by
information and communication technologies, globalization and growing rate of knowledge absence.

Old curriculum programmes of teacher education are used to be mechanical, stereotyped, traditional, dull,
old fashioned and passive umable 1o prepare effective and competent teacher

The two year B.Ed. programme introduced by NCERT has certain special features/characteristios
According to NCTE, the two vear programme for B.Ed., course helps to get the expected behavioral
changes among the smdent teachers. Because, the main aim of NCTE is to bring the quality of teacher to
our nation. This two vear program helps to shape the excellent teachers 1o India by their teaching
methodology, psychological techniques nnd philosophical and social concepts gpart from these, the
students and teachers are facilitated by extracurricular activities like vanous awarencss programme and
so-curricular activities, Teacher quality is o function of several factors: teacher's status, remuncration and
conditions of work, teachers academic and professional education,

It intends to bring integrated development of the traince-teachers touching both cognitive and non-
cognitive aspects of their behaviors: It ig primarily practical oriented. 1t gives stress on pragtical
sctivities like internal assessment, project works. sessional works, internship in teaching, practice of
micro-teaching skills, community works, practical works relating to work experiences innovative ways
for conducting practical sctivities related to healh and physical education, work experience, fieldwork
with community etc.

[t provides greater scope for development of sound knowledge on different arcas i.e. content Knowledge,
knowledge on teaching-learning methodologies and knowledge on pedagogy of teaching learning among
the trainee-teachers. It develops a sound knowledge base for trainee-teachers in content arcas, develops
skills of trainee-teachers 1© be competent enough regarding how to transact the content materials to the
students of the schools meaningfully. Same of the value related objectives that two-year B.Ed. intends to
develop among the traines teachers are commitment, competence, aceountability, dutifulness ete. of the
trainee-teachers towards the profession.

Two year B.Ed. trains the trainee-teachers properly to meet the multifarious problems of the school or
classroom, It provides scope for pedagogical analysis of the content! units incloded i ils
syllabus/curriculum, This pedagogical analysis becomes helpful for healthy legration of contents,
methods, theories, practical ete. for meanmgful transaction.
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Both the pre- internship and internship programme are supplemented by many other innovative activities
like practice of micro teaching skills in sirulated classroom situstion, orientation of teachers of co-
operative schook, multi-cultural placement, substantial field experiences, field observation, team
teaching, substitute teaching, demonstration of the lessons, observation of the lessons, taught by subject
teachers, preparation, wse and exhibition of teaching aids, conducting action research/ case study,
participation in both curricular and co-curricular activities. of the school, application of skills, getting
Upportunities for reflection and applicstion of their awn experiences in the school situation, development
of leaching learning materialks, observaticn of school procésses, taking the arrangement classes, peer
group observation of teaching, analysis of school experiences ete. along with the practice teachin B

Conclusion

The purpose of teacher education is 1o produce teachers who have professional competencies. For this
curriculum wss revised to meet global challkenges, improve quality teacher education and to ensuring
professionalism in prospective teachirs, Quality of teacher education programme  also depends on the
quality of teaching, Only curriculum design can find o solution where hidden mechanisms can ensure the
quality of the programme. Quality concerns will be resolved by new two vear B.Ed curriculum,
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Introduction

Coping stratepies refer to the specific efforts, both behavioral and peyehological, that peaple emplov to.
master, toberate, reduce, or minimize siressful events, Two general coping sirategies have been
distinguished: problem-solving strategics are efforls o0 do something active to alleviate stressful
circumstances, whereas cmotion-focused coping stragegies involve efforts 10 regulate the emational
consequences of stressful or potentially stressful events. Research indicates that people use both types of
strategies (o combat most stressful events (Folkman & Lazarus, 1980}, The predominance of one type of
strategy uver another is determined, in part, by persomal style (e.g., some people cope more actively than
others) and also by the type of stressful event: for example, people typically employ problem-focused:
coping to deal with potential controllable problems such as work-related problems and family-related
problems, whereas stressors perceived as less eontrpllable, such as certain kinds of physical health
problems, prompt more emetion-focused coping.

An additional distinction that is often made in the coping literature is between active and avoidant coping
strategies, Active coping strategics are either behavioral or psychological responses designed to change
the nature of the siressor isell or how ane thinks about {1, whereas avoidant coping strategies lead people
into activities (such as aleohol use) or mental states (such as withdrawal) that Keep them from directly
aifdressing stressful events, Generally speaking, active coping strategics, whether behavioral or
emotionzl, are thought 1o be betier ways to deal with stressful events, and avoidant coping strategies,
appear 10 be a psychological risk factor or marker for adverse responses to stressful life events (Holahan
& Mooz, 19871 Broad distinctions, such ns mnb!cm—mhmg versus emotion-focused, or sctive versug
avoidant, have only limited utility for understanding coping, und so research on coping and its
mensurement has evolved to address a vanﬂy of more specific coping strategies, noted below in the
measurement section., '

SIGNIFICANCE OF THE STUDLY

In today's education systoms ranging from clememtary 1o tetiary level, siudents are faced with several
challengers, High school smdents must realize that school can be demanding because of the amount of
homework that is due in a short amount of time and therefore, it is easy to become everwhelmed. School
has quizzes, tesis, papers, exams, and project etc. If time is nol managed corectly to insure that all of
these tasks are completed, many students will experience stress. According to Macmillan Social Sciences.
library research, it was found that 70% of college students say that their grades have a direct effect on
their level of stress.

Vanous coping strategies used by stmdenis melude ventilation, diversion, relaxation, self-reliance, social

pesr group support, avoidance, praying, day dreaming listening to music and smoking, drinking, joking.
etel0. Therefore teachers must understand the levels of coping strategies of the students and act
accordingly.

Methodology
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Statement of the problem

“To Study the level of Coping Strategics among High School students’ of rural snd urban areas in
MNalgonda district of Telangann™

Objectives

| Tostudy the levels of copmy strategies of ruml and urban hugh school students in MNalgonda district of
Telangana,

2. To study whether there is difference in the levels of coping strategies between rural and urban high
sthool students.

Hypotheses

1. High school students will use more of approdch coping strategies compared to avoldance coping.,

& There will be o significant difference in the level of coping strategies between rural and urban students
high school students of Walgonda distrier of Telangana.

Resedrch Desizgn

sampling Method

For this research study the researcher has chosen Stratified Random Sampling

Sample

The present study consists of a sample of 60 adolescent boys and girl students studving in High schools
(Government and Private/Rural and Urban). A sample of 30 boys and girls studving in Government Rural
high school, 30 Boys and Girls Studying in Urban Private High Schools considered for the study.

Tools uscd
A siandardized tool - of C-5 Scale developed by AK Srivasthava (2001 ) which consists of 30 items was
used for this research purpose

RESULTS AND INTERPRETA TION
Table:1.Coping strategies of Rural and Urban High school Smdents.

COPING STRATEGY MEAM
| APPROACH BEHAVIOURAL | 2935
2 APPRADCH COGNITIVE |25
3 APPROACH COGNITIVE 2001
| BEHAVIOURAL
4 AVOIDANCE BEHAVIOURAL | 19,73
5 AVOIDANCE COGNITIVE 118

Based on the above results it was observe that rural and urban high school students use approach coping
strategies i.¢., Approach Behavioral and Approach cognitive Behavioral coping strategies. They using low
level or deficient Jevels of Avoidance copmg which was interpreted as have accepting the situation and
rationalization. Sometimes may tumn towards religion, Mean snd percentage values of rural and urban
high school students were interpreted ns they using high level of Approach cognitive Behavioral coping
shows that high intellectualization, positive r:un:rpn:tman and seeking social support for emoticnal
reason. And also they have self control, suppressing competing activities
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Table 2:Percentage of High schoal Students on levels af coping strategies.

RURAL URBAN ]
COPING LOW | MEDIUM [ HIGH LOW | MEDIUM | HIGH
STRATEGY
| APPROACT] 50% 50% 0% 0%, 46.6%, 3.4%
BEHAVIOURAL

Al 5333% | 666% | 43% 56% 0%
JAPPROACH
COGNITIVE

1333% | 6333% |2333m | 23% 46.66% | 30%
JAPPROACH
COGNITIVE
BEHAVIOURAL G0 [ 0% 0% B6.66% | 13.33% | 0%
4BEHAVIOURAL | 6% [ 0% 6333% [3333% | 3.93%
AVOIDANCE
SCOGNITIVE
AVOIDANCE

Rural students use medium level of approsch vognitive behavioral coping compared to cognitive and
behavioral coping, Urban students also uses medimm level of approach cognitive coping strategies than
rural students. Most of the high school students use medium level of approach coping strategies i e 50%
30% respectively. These students use medium level of approech cognitive coping strategies i.e,53% and
36%. Approach cognitive behavioral coping strategies use alse medium levels and percentage 5 ae
63.33% and 46.66%.

Avoidance Behavioral and Cognitive avoidance levels were very low m most of the students
1.2 90% ,60%,.86.88% anda3.33%. Among rural students there were more in number those who use low
level or deficient avoidance coping. between rural and urbay leve! of. Mast of the rural students use uses
low level of svoidance and urban students use cognitive avoidance.

Hypothesis; 1. High school students use approach coping strategies more than the avoidance coping.
strategics.

Based on the above percentages of rural and urban students it was observed that there 1% a medium Jmﬂj
of approach cognitive behavioral coping stretegy than the avoidanece coping, Hence the hypothesis was.
accepted,

TABLE:3 Ihfferences in coping strategies of Rural and rban High school Students.

"COPING STRATEGIES RURAL URBAN
MEAN | S[J MEAN | SD l-ratio
APPROACH BEHAVIOURAL 203 6,75 %73 | 653 0.25
APPRADCH COGNITIVE 12,86 | 3.48 12235 | 321 0.732
APPROACH COGNITIVE 21 4 45 2043 | 3.8 0. 7206
BEHAVIOURAL
AVOIDANCE BEHAVIOURAL o931 | 532 19.6 6.6 0.137
AVOIDANCE COGNITIVE 11.8 417 1.8 4.32 (h

t_ratio values <1.96
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HYPOTHESIS:2

There will be significant difference in the level of coping strategies between rural and urban high school
students. Hut based on above results it was observed that there will be no significant difference in the
ievel of coping strategies between rural and urban high schoal students. Hence the hypothesis was
rejeched.

COMCLUSION

The levels of coping strategies among rural and urban high school students were observed, The researcher
found that high school students using Approach coping strategies than aveidance coping in both areas of
rural and urban. And there is no significant difference in the level of coping strategics between rural and
urban high school students,

Problem-focused coping also deserves closer examination (cf. Aldwin & Revenson, 1987), AL first
glance a single process, problem-focused coping can potentially involve several distinet activities:
planning, taking direct sction, seeking assistance, screening out other activities, wnd sometimes even
forcing onesell to wait before acting. Another aspect of certain kinds of problem-focused coping is a
constriction in the range of one's phenomenal field, The person may suppress invelvement in compeling
activities or may suppress ihe processing of competing channeds of information, in order to concentrate
more fully on the challenge or threat at hand. Suppression of competing activitics means putting other
projects aside, trying to avoid becoming distracted by other events, even lening other things shde, if
necessary, in order to deal with the stressor. Another tactic from the arsenal of problem-focused coping is
the exercise of restraint, Although restraint is often overlooked as a potential coping strategy, il
sometimes is 3 necessery snd functional response to stress, Reswraint coping is waiting until an
appropriate opportunity to act presents itself, holding oneself back, and not acting prematurely. This is an
active coping strategy in the sense that the person’s behavior is focused on dealing effectively with the
stressor, but it is also a passive strategy in the sease thal using restraint means not acting, Another coping
response thal can be considered as relevant 1o problem-focused coping is the seeking out of social
support. People can seck social support for either of two reasens, which differ in the degree to which they
imply problem focus. Seeking social support for mstrumental reasons is seeking advice, assistance, or
information. This is problem-focused copmg. Seeking social support for emotional ressons is getting
moral support, sympathy, or understanding,
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Abstract

This study investigates teacher educators understanding and attitudes of Open Educational Resources
(OER) integration in Telangana teacher education programs, with a focus on variances in educational
qualifications and teaching experience. A descriptive survey design was employed, with data acquired
via an organized survey from 150 teacher educators at six state universities utilizing stratified random
sampling. Results showed that 66% of teacher educators had medium to high OER awareness, though
34% reported inadequate awareness. ANOVA analysis identified considerable variations in the
consciousness based on educational credentials (F = 7.687, p =.006), with UGC-NET/Ph.D.-qualified
educators performing better. However, teaching experience had no significant influence on perceptions
(F = 1.666, p =.199). The study results emphasize the role of advanced academic credentials in OER
adoption and highlight the need for targeted training to improved integration, particularly among
educators who have inadequate qualifications, to advance equitable and innovative professional
competencies and skills required for 21% century.

Key words:. Attitude, awareness, Open Educational Resources (OER)

Introduction

Open Educational Resources (OER) are increasingly being referred to around the world for promoting
access, equity, and quality improvements in education (UNESCO, 2019). For teacher education
programs, OER can potentially offer affordability, flexibility, and up-to-date instructional materials.
Successful adoption, however, rests largely on the perception and attitude of teacher educators, who
occupy akey position in the implementation of curriculum (Hilton, 2020). Previous research analyzing
OER adoption in higher education has focused mostly on the broader context, and very little attention
has been paid to teacher educators perspectives, especialy regarding pre-service teacher training. To
fully understand their attitudes, it is necessary to know that reluctance or misconceptions would impact
OER integration and thus its benefit fully possible from future teachers. The study explores teacher
educators perceptions and attitudes toward OER in teacher education programs, with both trends in
adoption and institutional preparedness as gaps being addressed. The results highlight the enablers and
barriers so as to inform policy and practice within a more sustainable OER ecosystem in teacher
education.
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Conceptual Framewor k

This study is theoretically framed through a hybrid construct of the Technology Acceptance Model
(TAM) (Davis, 1989) and Rogers’ Diffusion of Innovations (Dol) theory (2003). Together, both TAM
and Dol provide a perspective on the assessment and adoption of new technologies by individuals.
Perceived usefulness (PU) and PEOU comprise what TAM considers to be the critical inputs affecting
technology adoption, while Dol focuses on compatibility, relative advantage, and complexity as
innovation uptake attributes. Hence, both theories, as applied to OER integration, concentrate on
shaping teacher educators perceptions through their own assessments of OER's relevance for achieving
their pedagogical goals, ease of application, and compatibility. Another dimension captured within the
framework is institutional isomorphism, where DiMaggio and Powell (1983) discuss coercive (e.g.,
policy mandates), mimetic (e.g., peer modeling), and normative (e.g., professiona standards)
organizational pressure influences on educators eattitudes. The pedagogica aspect builds in
constructivist learning theory (e.g., Vygotsky, 1978), seeing OER as tools for collaborative, adaptive
knowledge-building, thus linking acceptance by educators to their pedagogica beliefs. What arises
from the intertwining of these theories is that they explain how individual factors, institutional factors,
and pedagogical factors interact together to shape teacher educators readiness to adopt OER, thereby
providing a comprehensive lens to analyze barriers (e.g., resistance to change) and enablers (e.g.,
ingtitutional support).

Related Literature

Even when effective in democratizing knowledge and the lowering of costs (Mishra and Singh 2021),
research on OER adoption in higher education does not ignore challenges in conforming to pedagogical
practices (Hilton 2016). Studies note that acceptance of OER on the part of educators depends on
whether it is believed to be useful and easy to use, along with institutional support (Otto 2020; Tang &
Bao 2023). When you say that this conforms to the Technology Acceptance Model, created as per
(Davis 1989), there is an example. For instance, Jhangiani et al. (2016) discovered that faculty
members perceiving OER as able to adapt to their teaching needs were likely to adopt it, while
resistance comes from concerns over quality and time constraints (Belikov & Bodily, 2016).
Kasinathan et al. (2018) noted that cultural and institutional rules, such as rigid curricula or lack of
training, stop OER integration in teacher education and relate this to DiMaggio and Powell's (1983)
concept of ingtitutional isomorphism. In addition, Tlili et a. (2020) mentioned how OER is consistent
with constructivist pedagogies, such as co-working resources, which builds critical thinking skills
among pre-service teachers, referring to social learning theory by Vygotsky (1978). However, gaps
remain in understanding how teacher educators negotiate these factors. While global surveys (Cox &
Trotter, 2017) map infrastructura barriers (e.g., limited technica access), few studies explore the
interplay between educators’ pedagogical beliefs and institutional policies in shaping OER adoption
(Wiley et a., 2017; Jung et a., 2021). This study extends prior work by examining these
interconnections within teacher education, addressing calls for context-specific OER research
(Zancanaro & Amiel, 2022).
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Identified Gaps

While existing research broadly explores OER adoption in higher education, three critical gaps emerge
in the context of teacher education. First, despite acknowledging institutional and cultural barriers
(Kasinathan et al., 2018; Cox & Trotter, 2017), few studies focus on the unique role of teacher
educators as gatekeepers of pre-service training curricula, whose perceptions directly influence OER’s
scalability (Zancanaro & Amiel, 2022). Second, while TAM and Dol frameworks explain individual
adoption behaviors (Davis, 1989; Rogers, 2003), there is limited investigation into how pedagogical
beliefs (e.g., constructivist practices) interact with institutional pressures (e.g., policy mandates) to
shape OER integration (Jung et al., 2021). Third, though OER’s alignment with collaborative learning
is theorized (Tlili et al., 2020), empirical evidence remains scarce on how teacher educators reconcile
OER’s adaptability with discipline-specific or accreditation-driven demands (Wiley et al., 2017). These
gaps underscore the need for context-specific studiesthat bridge individual attitudes, institutional
dynamics, and pedagogica philosophies in teacher education precisely the focus of this research.

Theoretical Foundations

A. Open Education Theory

Open Educational Resources (OERS) are those materials used for teaching, learning, and research that
are freely accessible to everyone with no restrictions on their usage (UNESCO, 2012). Open Education
Theory primarily highlights the democratization of knowledge since OERs overcome educational
barriers to free access and reuse. In addition, another significant aspect stressed in their theory is
collaborative knowledge production, where participatory creation and sharing thrive.

B. Constructivism and Social L earning

Constructivism emerged from the works of Piaget (1936) and Vygotsky (1978). In this model of
pedagogy, learning is considered active construction of knowledge by the learners who are interacting
with resources and peers. The constructivist learning process calls for OERs to greatly aid localized,
contextual, and customizable content to meet the diverse needs of learners.

C. Capability Approach

The Capability Approach as propounded by Amartya Sen (1980) and Martha Nussbaum (1990) aims to
increase the abilities of individuals to live a life they value. Open Educational Resources (OER), in
education, are an avenue to enhancing capabilities through access to quality education and
empowerment for the marginalized, like rural learners and women. Lack of finances and structure has
thus given OER users space for their skill-building and personal growth.

D. Critical Pedagogy

Critical pedagogy, as conceived by Paulo Freire (1970), questions the traditional hierarchy of the
teaching situation in which students is perceived as passive recipients of knowledge. On the one hand,
OER relate to learner agency, the decolonization of curricula, and the awakening of critical thinking.
The most prominent characteristics of OER are their compliance with the 5R Permissions framework
developed by David Wiley that essentially delineates the freedoms that constitute open education. The
5Rs (Retain, Reuse, Revise, Remix, Redistribute) are complemented by the principle of Open Access,
which ensures OER are freely available online without barriers such as pay walls or subscriptions, thus
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democratizing access for learners irrespective of their socioeconomic standing. This is legally
supported by Open Licensing, most often through Creative Commons (CC) licenses, which explicitly
specify the permissions granted for reuse. For example, the CC BY (Attribution) license permits all
uses as long as credit is given to the original authorship, while CC BY -SA (Share Alike) requires that
any derivative works be licensed under the same terms. In contrast to standard copyrighted works, the
licensing of OER removes the problem of legal ambiguity so that educators and learners can
understand without fearing infringement as to what actions they may want to engage-in such as
adapting a textbook or remixing multimedia. Thus, these features-encompassing openness, flexibility,
and legal clarity-earn OER the title of an innovative apparatus for equitable, participatory, and
sustainable education.

OER in Teacher Education

In India, Open Educational Resources (OER) have gained traction as a tool to address systemic
challenges in education, including high costs of materias, regiona language diversity, and unequal
access to quality teacher training. Government initiatives like the National Digital Library of India
(NDLI), SWAYAM (online courses), and DIKSHA (digital infrastructure for teachers) promote OER to
democratize education, aligning with the National Education Policy (NEP) 2020’s emphasis on
technol ogy-integrated, inclusive learning. In teacher education, OER offers adaptable resources for pre-
service and in-service training, enabling educators to address localized needs (e.g., multilingual
content, contextual pedagogies) and model innovative practices for future teachers. Challenges include
infrastructural gaps (limited internet access in rural areas), uneven awareness of OER’s potential, and
ingtitutional inertia in moving beyond traditional textbooks. However, grassroots efforts by
organizations like NCERT (e.g., e-Pathshala) and collaborations with global OER platforms (e.g., Khan
Academy partnerships) showcase progress. By integrating OER into teacher education curricula and
fostering institutional support (training, policy incentives), India can empower educators to co-create
and share resources, bridging gaps in quality and equity while preparing teachers for 21st-century
classrooms.

Objectives

1. To examine teacher educators’ awareness and perceptions of Open Educational Resources

2. To study teacher educators’ awareness and perceptions of Open Educational Resources in relation
to educational qualification and teaching experience

Hypotheses

Based on theoretical and empirical evidences the following hypotheses were formulated:

3. There is a significant difference in teacher educators’ awareness and perceptions of Open
Educational Resources (OER) with respect to their educational qualifications.

4. There is a significant difference in teacher educators’ awareness and perceptions of Open
Educational Resources (OER) with respect to their teaching experience.
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M ethodology

Design of the study

According to the objectives this study was employed a descriptive survey research design to explore
awareness and perceptions of Open Educational Resources in Teacher education Institutions of
Telangana State. This approach is suitable for capturing the current status of teachers awareness and
perceptions. The survey design allows for the collection of both quantitative and qualitative data,
providing a comprehensive view of the issue.

Sample of the study: For the present study, proportionate stratified random sample technique was
adopted. The present study employed a dratified random sampling technique to ensure proportionate
and representative selection of teacher educators from various universities offering B.Ed. programs in
Telangana. The total population included 2,642 teacher educators working in 195 B.Ed. colleges
affiliated to six state universities: Osmania University, Telangana University, Kakatiya University,
Palamuru University, Satavahana University, and Mahatma Gandhi University. From this population, a
sample of 150 teacher educators was drawn. To maintain proportional representation, the sample was
stratified according to the number of teacher educators in each university, and simple random sampling
(lottery method) was employed within each stratum. This method ensured that the sample accurately
reflected the composition of the total population, thereby enhancing the reliability and generalizability
of the study findings.

Resear ch tool

Research tool was developed by the researcher for obtaining information on identified variables of the
study. The tool was developed for the purpose of procuring as much information as possible on each
gpecific item from teacher educators. Survey method was used to assess the level of perceptions and
attitude on OER integration in teacher education.

Teacher’s attitude and perception scale on OER integration in teacher education was constructed by the
investigator after referring to some of the available standardized tools. The motivation for developing a
new tool is expert’s suggestions and the researcher’s belief that the previous tools are inadequate for
some reasons and not completely cover the dimensions under present study.

The Technological Pedagogical Content Knowledge (TPACK) framework (Mishra & Koehler, 2006) is
adopted to structure the "Teacher’s Attitude and Perception Scale on OER Integration,” as it
holistically addresses teachers’ interplay of technology (OER platforms), pedagogy (instructional
strategies), and content mastery (subject expertise). TPACK’s emphasis on contextua integration
aligns with key OER adoption challenges, such as adapting resources to pedagogical goals
(Technological Pedagogical Knowledge) and enhancing subject delivery (Technological Content
Knowledge).

Validity of the data collection tool

The validity of the "Teacher’s Attitude and Perception Scale on OER Integration" was ensured
through content validity and construct validity. Content validity was established by aligning the tool
with the Technological Pedagogical Content Knowledge (TPACK) framework and incorporating
feedback from experts in education and OER to ensure relevance and comprehensiveness. Construct
validity was supported by grounding the questionnaire in established theories (e.g., TAM, Dol) and
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prior empirical studies, ensuring it accurately measured awareness and perceptions of OER. While the
tool demonstrated logical coherence with theoretical constructs, further validation through factor
analysis could strengthen its psychometric robustness in future studies.

Reliability

To assess the internal consistency of the 70-item scale, Cronbach’s Alpha was calculated. The analysis
yielded a Cronbach’s Alpha coefficient of 0.776, indicating a good level of reliability, suggesting that
the items have relatively high internal consistency and are measuring the same underlying construct.
Despite the medium correlation between the two halves of the scale observed in the split-half reliability
(with Spearman-Brown and Guttman coefficients at 0.424), the overal apha value supports the
reliability of the scale as awhole. Therefore, the 70-item scale can be regarded as a reliable instrument
for data collection in this context. This high alpha value indicates that the awareness and perceptions of
Open Educational Resources Questionnaire is a reliable instrument for measuring teachers awareness
and perceptions towards the integration of OER in Teacher Education. However, to enhance the
generalizability and robustness of the scale, it is recommended that the instrument be further
standardized and validated using a larger and more diverse sample.

Procedure

The researcher developed a structured Teacher’s attitude and perception on OER integration in teacher
education Questionnaire using Google Forms as the research tool for data collection. The link to the
online gquestionnaire was shared with teachers from six selected Telangana State Universities through
email and official university/college communication channels, along with clear instructions for
completion. Before data collection, the researcher established rapport with the teachers through virtual
interactions and explained the purpose of the study. Participants were assured of confidentiaity and
informed that their responses would be used solely for research purposes. Once the responses were
received, the data were downloaded in spreadsheet format and analyzed using SPSS version 20.
Descriptive statistics and the F-test were applied, and the results are presented in the following tables.

Results
Table-1:

Teacher Educators’ Awareness and Perceptions of Open Educational Resources (OER)

Awar eness and Per ceptions of (OER) | Frequency | Percentage
Low 51 34.0%%
Medium 49 32.7%
High 50 33.3%
Total 150 100%

Out of 150 teacher educators, 51 (34.0%) had low, 49 (32.7%) had medium, and 50 (33.3%) had high
levels of awareness and perceptions of Open Educational Resources (OER). This indicates that a
majority (66%) of teacher educators demonstrated medium to high levels of awareness and perceptions,
while a smaller proportion (34%) showed low levels. Thus, it may be concluded that most teacher
educators are moderately to highly aware of OER and its integration into teacher education
programmes.
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Hypothesis-1: There is a significant difference in teacher educators’ awareness and perceptions of
Open Educational Resources (OER) with respect to their educational qualifications
The F-test was conducted to test the hypothesis.

Table-2:
Showing Teacher Educators’ Awareness and Perceptions of Open Educational Resources (OER)-
Educational Qualification wise

Educational N Mean Std. F Sig. | df
Teacher Qualifications Deviation
Educators’ | PG with M.Ed. 39 2154615 | 12.8305 6.892 | .001
Awareness | UGC-NET with
and PhD. 54 226.1481 | 16.0945 7.665 | .006 2.
Perceptions | PhD without NET 57 2235263 | 12.6068 6.096 | .015 | 147
ONOER | 1otq 150 | 222.3733| 14.5613 7.687 | .006

Table-2 presents the analysis of teacher educators’ awareness and perceptions of Open Educational
Resources (OER) based on their educational qualifications. The mean scores indicate that educators
with UGC-NET and PhD (M = 226.15) have higher awareness and perceptions, followed by those with
PhD without NET (M = 223.53), and PG with MEd (M = 215.46). The ANOVA results show a
statistically significant difference (F = 7.687, p = .006) among the groups. Hence, the hypothesis (H1)
is accepted, indicating that educational qualifications significantly influence teacher educators’
awareness and perceptions of OER.
Thisfinding is supported by the findings of Orr, D., Rimini, M., & Van Damme, D. (2015), Belikov, O.
M., & Bodily, R. (2016), Cox, G., & Trotter, H. (2016). But contradicting from the findings of Rolfe, V.
(2012), de los Arcos, B., Farrow, R, Perryman, L.-A., Pitt, R., & Weller, M. (2014), Allen, I. E., &
Seaman, J. (2014) that no significant difference in teacher educators’ awareness and perceptions of
Open Educational Resources (OER) with respect to their educational qualifications.
H2: There is a significant difference in teacher educators’ awareness and perceptions of Open
Educational Resources (OER) with respect to their Teaching experience
The F-test was conducted to test the hypothesis.
Table-3:
Showing Teacher Educators’ Awareness and Perceptions of Open Educational Resources (OER)-
Teaching Experience wise

Teacher Teaching N Mean Std. F Sig. | df
Educators’ | Experiences Deviation

Awareness | Upto 10 yrs 59 220.2373 16.0100 3.758 | .026

and 11to 20yrs 61 221.3279 13.2573 6.966 | .009 | 2,
Perceptions | Above 21 yrs 30 228.7000 12.6549 5.850 | .017 | 147
on OER Total 150 222.3733 14.5613 1.666 | .199
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Table-3 presents the awareness and perceptions of Open Educational Resources (OER) among teacher
educators based on their teaching experience. The mean scores indicate a positive trend: educators with
over 21 years of experience reported the highest awareness (M = 228.70), followed by those with 11—
20 years (M = 221.33), and those with up to 10 years of experience (M = 220.24).

Although there is an increasing pattern in mean scores with years of experience, the overall result (F =
1.666, p = .199) is not statistically significant at the 0.05 level. This suggests that the observed
differences in awareness and perceptions of OER among different experience groups may be due to
random variation rather than actual differences related to teaching experience.

This finding is supported by finding of Mtebe and Raisamo (2014), Hatakka (2009).. But the findings
of Rolfe (2012) and Harish and Belawati (2020) reveded no significant difference in teacher
educators’ awareness and perceptions of Open Educational Resources (OER) with respect to their
Teaching experience

Discussion

Another major goal of the present study was to examine the awareness of and perceptions toward OER
among teacher educators and to see if they largely differ with regard to educational qualifications and
experience in teaching. The findings show that OER awareness was fairly distributed among the
teacher educators, with 66% having medium to high levels of awareness and 34% falling under low-
awareness. This means OER and their possible integration in teacher education programs are not
entirely new to teacher educators in the study. On the other hand, the existence of one-third of the
population with low awareness underscores the importance or need for further sensitization and
training programs.

With regard to educational qudifications, the study found that a statistically significant difference in
awareness and perception existed in the case of OER. Teacher educators holding UGC-NET and PhD
qualifications formed the highest OER awareness group, followed by PhD but not NET, and then PG
and MEd. This confirms the hypothesis that higher educationa qualifications would relate positively to
understanding and engagement with OER. One might conclude that educators with research training
and more academic exposure are aso more likely to explore and adopt innovative educational
resources. In relation to teaching experience, on the other hand, OER awareness was observed to
increase gradually with increased years of experience, but differences were not significant statistically.
This may indicate that teaching experience by itself is not a strong determiner for OER awareness and
perceptions. Rather, the extent to which one interacts with OER may stem more from reliable recent
training, institutiona culture, or personal initiative than the number of years within the profession.

Conclusion

The study concludes that whereas most teacher educators were noted to have medium to high
awareness levels and perception of Open Educational Resource (OER), there existed significant
differences when considering educationa qualifications. the greatest awareness aways belonged to
those with higher academic credentials. Teaching experience has no significant impact on OER
awareness. This finding, therefore, implies that targeted CPD for the enhancement of OER integration
isvital acrossthe board to al educators.
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ABSTRACT

This study examines job satisfaction among secondary school teachers, focusing on the
variables of age and teaching experience. By analyzing the responses of a diverse group of
teachers through survey, the research aims to identify patterns and factors influencing job
satisfaction. The findings reveal that both age and teaching experience significantly impact
job satisfaction.

The present study included 50 teachers from the secondary schools in Nalgonda District,
Telangana. The researcher used a Job Satisfaction Tool to capture data for the study.
Descriptive and inferential statistical analyses were done using Mean and F-test at 0.05 level
of significance. The findings revedled that senior and experienced teachers were more
satisfied compared to |ess experienced teachers.

KEYWORDS: Job Satisfaction, Age, Teaching Experience, Secondary School Teachers
INTRODUCTION

Job satisfaction is a crucia element in the professional lives of teachers, influencing not only
their personal well-being but also their teaching effectiveness and the overall performance of
the educational institution. High levels of job satisfaction among teachers have been linked to
better student outcomes, increased teacher retention, and a positive school environment. This
study aims to explore how age and teaching experience affect teachers’ satisfaction at their
work environment. By identifying the factors that contribute to job satisfaction, educational
ingtitutions can devel op targeted strategies to improve teacher retention and performance.

Work satisfaction is a person’s affective and cognitive response while at the workplace.
Subsequently, it is the correlation between people’s expectations of what they deserve and
what people actually get. When the professional contentment of the teachers is attained, they
develop interest to teach their students. The above result holds if the teacher perceives
teaching as satisfying, since the teacher performs to a maximum extent. Therefore, work
satisfaction is a significant phenomenon in each field, but in the teaching fraternity it plays an
immense role.

The favorable circumstances at work improve work and productivity thus, a contented
teacher performs more towards every advancement. However, this term does make sense
when used concerning the varying facilities and the prospects that the school has to offer.
Work satisfaction, as far as an individual is concerned, occurs when he or she receives good
working conditions, good salary, employment of one’s talents, motivation in the work done,
flexible environment etc. These aspects contribute in atering the perception of teaching
positively and enhance the quality of work life.

NEED AND SIGNIFICANCE OF THE STUDY
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Job satisfaction is therefore a critical destination of teacher, organizational productivity and
general well-being as it affects the results of the students and quality output of schools.
Knowledgeable of how age and teaching experience influence job satisfaction is crucia for
studying high lapse of teachers, for formulating proper professional development programs as
well as for the crafting and sustaining a good faculty work environment that would enhance
the wellness and satisfaction of teachers. Hence, the following demographic aspects are
identified for consideration in this study: Through understanding these demographic
concerns, it is expected that policymakers and school administrators will find this research
useful in coming up with policies that will improve teachers’ retention, support, and
performance. Thus the findings will help in designing specific frameworks for support
mechanisms, mental health, and work-life balance that are appropriate for teachers at
intermediate and advanced levels of their profession. In the end, the implementation of the
positive environment for the teachers will translate into better students’ performances and a
more efficient education system, citing the genera importance of the research.

Age and Job Satisfaction: Previous studies findings suggest that age dimension can greatly
affect job satisfaction among teachers. Dinham and Scott (2000) have observed that “the level
of job satisfaction rises with age and older teachers seem to be more satisfied than the
younger ones”’. They explained that those results were due to more stable employment,
acquired experience, and enhanced feelings of relevance. In the same regard, Klassen and
Chiu (2010) found that “mid-aged teachers who are within 31-40 years of age are more Job-
satisfied compared to the others due to set roles stress coping strategies”. Thisisin consonant
with other observations that show that “teachers in this age group lead more settled
professional lives and are happier with their jobs” (Dinham & Scott, 2000).

Teaching Experience and Job Satisfaction: This is another factor that has a significant
influence on job satisfaction; teaching experience. Sirgy et al. (2004) study reveals that “the
levels of job satisfaction reported by experienced teachers are comparatively higher than the
newly experienced ones’. Such observations are in line with the conclusions made by
Zeigler, (2007) who explained that “teachers with higher working experience are likely to
organize work and personal life better than less experienced teachers because the former have
more comprehensible job requirements and better coping strategies”. This accumulated
experience enhances the “level of perceived self-efficacy and job satisfaction as compared to
new teachers because experienced teachers are in a better position to be able to address the
demands of this profession” (Bohen et al., 1981).

The primary objective of the study was to evaluate teachers job satisfaction in relation to
their age and tenure or length of service.

HYPOTHESES
Considering the review of the related literature done, the hypotheses for the study:

1. Thereis no significant difference in the job satisfaction of teachers with respect to their
age.

2. There is no significant difference in the job satisfaction of teachers with respect to
teaching experience.

METHODOLOGY
To achieve the study's objectives, a descriptive survey method was utilized.
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SAMPLE

Due to this study’s focus, teachers who teach 8th, 9th, and 10th classes were selected through
random sampling. Thus the target population of the study was 5785 secondary school
teachers in Nalgonda District out of which 50 teachers were randomly selected through the
lottery method. These teachers were selected from 5 different schools and only 10 teachers
each were selected from each of them randomly. Hence, the number of teachers, who were
included in the study, was 50.

VARIABLES

In the present study, the independent variables were age and teaching experience, while the
dependent variable was job satisfaction.

TOOL USED FOR THE STUDY
Two tools were used in this study.
JOB SATISFACTION TOOL

The investigator identified several standardized tools on Job Satisfaction Prepared a
Teachers’ Job Satisfaction Tool after analyzing standardized job satisfaction tools. The new
tool consists of 50 statements and it was developed according to the ideas of experts on the
inadequacy of the previous tools to embrace all aspects of this study, and the investigator’s
conviction regarding the same. The following tools were referenced before designing the new
job satisfaction tool: the Work-Life Balance Questionnaire designed by Zeigler in year 2007,
the Work Life Balance Scale by Sirgy and his partners in year 2004 and the Work Life
Questionnaire by Bohen, Viveras and Long in year 1981.

RELIABILITY

The investigator constructed the Job Satisfaction Tool and the pilot study was carried out in
order to refine the tool as well asits credibility. The findings of this pilot study were obtained
from two schools in Hyderabad district and five teachers were selected randomly from each
school. The job satisfaction was collected from 10 teachers and before filling the tool, the
teachers were explained about it.

As aresult of the split-half method, it was possible to assess internal consistency of the tool.
The method used in this test was a technique called half-half equivalence where the test is
divided into two and the scores from the two halves are compared. Cronbach’s alpha
coefficient was used to estimate the internal consistency reliability of the tool giving an
Alphavalue of 0. 85. Therefore, it could be validly concluded that the instrument named Job
Satisfaction Tool was indeed reliable.

PROCEDURE

The investigator visited five schools to collect data, first establishing rapport with the
teachers before beginning the process. The job satisfaction tool was distributed, and
instructions were read aoud. The investigator clarified any difficult statements and stayed
with the teachers until they completed the tool. The collected data were analyzed using the
SPSS-20. Descriptive statistics and F-test were applied, and the results are discussed in the
following tables.
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RESULTS

Hypothesis- 1: “There is no significant difference in the job satisfaction of teachers with
respect to their age.”

The F-test was conducted to test the hypothesis.

Table1:
Showing F- Test for Job Satisfaction by age
F- .

Age N | Mean| SD Value Sig. df
Job 25-31yrs 7 | 19.86 | 2.116
satisfaction 32-38yrs 7 | 21.14 | 1.215

39-45yrs 10| 20.60 | 1.430 706 | .553 3,46

46yrs & above | 26 | 20.46 | 1.726
Total 50 | 20.50 | 1.657

a. Predictor: Age
b. Dependent Variable: Job satisfaction

The F-test was used to examine differences in job satisfaction among teachers in four age
groups. 25-31 years, 32-38 years, 39-45 years, and above 46 years. The findings revealed that
teachers aged 32-41 years had comparatively higher job satisfaction (mean score of 21.14). It
was observed that job satisfaction increased with age; however, this relationship was not
statistically significant (p > .05).

Hence the hypothesis-1: “There is no significant difference in the job satisfaction of teachers
with respect to their age.”- was accepted. This finding was consistent with the findings of
Dinham, S., & Scott, C. (2000).

Hypothesis- 2: “There is no significant difference in the job satisfaction of teachers with
respect to teaching experience.”

The F-test conducted to test the hypothesis.

Table2:
Showing Job Satisfaction by teaching experience
F- .
Age N | Mean| SD Value Sig. df
Job - [nto10yrs | 21| 2033 | 1.653
satisfaction

11to20yrs | 12| 20.25 | 1.658 | g7 | 508 346
21 & above | 17 | 20.88 | 1.691

Total 50| 20.50 | 1.657
a. Predictor: teaching experience

b. Dependent Variable: Job satisfaction

The F-test was used to examine the differences in job satisfaction among teachers with
varying levels of teaching experience. The mean scores obtained were 20.33 for Junior

86



Perspectives in Social Work ISSN: 0974-5114
Volume: XXXVII, No.1 April, 2022 UGC Care Listed Journal

Teachers (up to 10 years), 20.25 for Senior Teachers (11 to 20 years), and 20.88 for Senior-
most Teachers (21 years and above). These scores indicate a low and homogeneous response
across the groups. The F-value was 0.687 with a df of 3, 46 which was not statistically
significant (p > .05). However, the mean scores suggest that senior-most teachers had slightly
higher job satisfaction compared to the others. Consequently, the Hypothesis -2 stating that
there is no significant difference in job satisfaction based on teaching experience was
accepted. This finding aligns with the research of Klassen, R. M., & Chiu, M. M. (2010).

DISCUSSION

This study investigated job satisfaction among secondary school teachers, focusing on how it
correlates with age and teaching experience. Teachers in the study were between the ages of
25 and over 45. The results showed that teachers aged 32-45 years reported dlightly high
levels of job satisfaction compared to other age groups. Moreover, those with more teaching
experience generaly exhibited greater job satisfaction than their less experienced
counterparts.

Hypothesis 1: "There is no significant difference in job satisfaction among teachers based on
age." Teachers in the 32-45 age group demonstrated higher job satisfaction than those in
other age. Job satisfaction is essential for teachers' effectiveness and efficiency. Teachers who
are content with their roles are more likely to succeed professionally and positively influence
their students.

Hypothesis 2: "Thereis no significant difference in job satisfaction among teachers based on
teaching experience." senior and experienced teachers were more satisfied compared to other
teachers. Those who find greater fulfillment in their profession are more likely to contribute
effectively to teaching and support the broader educational objectives of the country.

CONCLUSION

The study highlighted that job satisfaction differs with age, with teachers aged 32-45 years
showing greater satisfaction than others. Overall, the findings indicate that both age and
experience play arolein determining job satisfaction among secondary school teachers.
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Rf"“'“ﬂmllzing Teacher Education in India:
Overcoming Challenges through Technological
Integration

Dr. Dayakar Kurimeti*
Abstract

This paper discusses the fundamental issues
teacher education in Indiq, particularly

technology integration in teacher education can address these
issues. The article provides an overview of the current status,
highlights  major challenges, and

approaches to improve the quality and efficiency of teacher
fraining programs.

The article also tries to analyze the problems
of teacher education in India and suggests some solutions through
integration with technology. These Strategies are linked to the
NEP 2020 goals, highlighting how technology can
teacher development. The article tries

innovations, and policy similarities.

and challenges of
with regard to how

recommends  innovative

transform
o investigate issues,

Keywords: Technology Integration, Teacher Education,
Educational Reforms

Introduction

The problems plaguing the higher education system in India are
many; Teacher education in particular has many challenges such
as PC";T infrastructure and outdated curriculum.

. ot Professor, Department of Education, Dr, B. R Ambedkar Open
t,q,g-_;-;srﬂm Hyderabad, Telangana, e-mail: aabraou2022@gmail com
Liniversity,
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As scholars (Smith, 2018, Jones & Patel, 2019) have noted, “These issues
d require new approaches. Teacher

hinder adeguate teacher training an
icantly over the years™. Historically,

oducation in India has evolved signil
the system wis

largely influenced by colonial education policies and traditional Indian
pedagogy. Post-independence, India recognized the importance of teacher
education in nation-building, leading to the establishment of various

nstitutions and regulatory frameworks aimed at improving the quality of
teacher preparation.

Types of Teacher Education Institutions (TEIs):

District Institutes of Education and Training (DIETs): These institutes
focus on pre-service and in-service education for elementary school
teachers. DIETs play a crucial role in rural areas by providing locally
accessible training.

Colleges of Teacher Education (CTEs): These Institutions cater to pre-
service teacher education, particularly for secondary school teachers.

Institutes of Advanced Study in Education (IASEs): They are mvolved
in research and innovation in teacher education and provide advanced
training for teacher educators and administrators.

Private Colleges: A significant number of private institutions also
offering teacher education programs, contributing to the diversity and
reach of teacher education across the country,

National Council for Teacher Education (NCTE): Established in 1995,
the NCTE is the statutory body responsible for overseeing standards and
quality in teacher education. It sets norms and guidelines for teacher
education programs, accredits institutions, and ensures compliance with
regulatory standards.
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Improving teacher education

is critical for Indig for several
FCASONS:

Quality of Education: Teachers haye a direct IMpact on studen;
learming outcomes. Well-trained teachers cap employ effective
ieaching strategies, manage classrooms efficiently, and address
diverse student needs, leading to better academic performance

Improved teacher education equips teachers with modern
pedagogical skills, enabling them to foster critical thinking,
creativity, and problem-solving abilities in students, Teachers
who are well-versed in contemporary educational practices can
deliver the curriculum more effectively; ensuring that educational
objectives are met. Trained teachers can adapt the curriculum 1o

sut local contexts and student needs, making learmning more
relevant and engaging.

National Development: Quality education, facilitated by
“Umpetent teachers, produces a skilled workforce that can drive
“eonomic growth and innovation. Education is a powerful tool tor
*0cial mobility, By improving teacher education, the quality of
“ucation improves, giving all students, regardless of their
h“"kgmﬂﬂd, the Opportunity to succeed. Educated individuals are
e likely 1 be employed and productive, contributing to the
Hllon's Gpyp. A strong educational foundation fosters a culture of
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3. Investigate the potential 1mpact of these technological
interventions on teacher preparedness, student outcomes, ang
overall educational quality.

4. Offer policy recommendations to educational policymakers,
institutions, and stakeholders to facilitate the adoption and scaling
of technological innovations in teacher education.

To achieve the research aims, an exploratory approach was employed.
This methodology consisted of an exploratory approach to identify
existing challenges in teacher education and the potential
technological solutions,

Research Design

Researcher has conducted a thorough literature review to identify
existing challenges in teacher education and successful technological
interventions in similar contexts. The researcher developed a
theoretical framework based on the literature review to guide the
research. The exploratory phase of this study involves conducting
thorough literature review to identify the existing challenges in teachet
education and to explore successful technological interventions in
similar contexts. This phase is crucial as it establishes the theoretical

foundation for the research and helps in identifying gaps in the curren!
body of knowledge.

Methodology

For the present study the researcher reviewed Academic Databases f =
peer-reviewed journal articles, conference papers, and dissertations using
databases; Government Reports, Policy Documents, Reports, and Wh'®
Papers from the Ministry of Education, National Council for Teache!
Education (NCTE), and other relevant government bodies.
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rhe researcher adapted Inclusion Criteria for Studies published
within the last 10-15 years, relevant to teacher education and
iechnology ntegration, and available in English and

Exclusion Criteria for studies focusing solely on secondary
education without a teacher education component, or those
lacking empirical evidence,

Theoretical Framework

The theoretical framework for this study is grounded on the
ntegration of emerging technologies within teacher education,
drawing upon various educational theories and empirical research
to address the multifaceted challenges and opportunities presented
by the National Education Policy (NEP) 2020 in India.

Technological Pedagogical Content Knowledge (TPACK)
Framework: The TPACK framework emphasizes the integration
of technology, pedagogy, and content knowledge in teacher
education. It provides a comprehensive model for understanding
how teachers can effectively integrate technology into their

teaching practices.

Diffusion of Innovations Theory (Rogers): Rogers' Diffusion of
Innovations theory explains how new ideas and technologies
in a society. The theory identifies key factors
the adoption of innovations, including relative
compatibility, ~ complexity, trialability, and

spread with
influencing
advantage,
observability- |

vist Learning Theory: Constructivist learming theory
Construct! mers construcl knowledge through experiences and
posits il?al Il:Eith their environment. It emphasizes the importance
i“fmmﬁzznli:mmg, collaboration, and real-world application of
of acl
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Review of Related Literature

According to Sharma and Ram (2020), “the shift towards lﬂt‘-hnn]ﬂg}r.
cnabled education aims to enhance teaching effectiveness and provide
broader access to resources” (Sharma & Rani, 2020). One of the primary
challenges i integrating technology into teacher education is inadequate
infrastructure, Many educational institutions, especially in rural areas,
“lack the necessary hardware and internet connectivity” (Kumar et al_
=021). This digital divide hampers the implementation of technological
tools and platforms (Kumar et al., 2021). Effective use of technology
requires comprehensive training for educators, However, “there is often a
gap in professional development programs that equip teachers with the
skills needed to leverage technology effectively” (Gupta and Sinha, 2022).
Professional development needs to be ongoing and tailored to the specific
technological tools being introduced (Gupta and Sinha, 2022). Resistance
10 change is another significant barrier, Many educators are accustomed to
“traditional methods and may be hesitant to adopt new technologies”
(Reddy and Verma, 2021). Addressing this resistance involves “creating a
supportive environment that demonstrates the benefits of technological
integration” (Reddy and Verma, 2021), “E-learning platforms have gained
prominence as tools for teacher education. These platforms provide access
10 a wide range of resources, includin g online courses, interactive content
and forums for discussion™ (Singh and Kaur, 2020). The availability vl
digital resources, such as educational videos, simulations, and interactive
modules, has enriched teacher 1raining programs, According to Patel [iI'IiJ:
Desai (2023), these “resources can enhance teachers' understanding 0°

complex concepts and improve their instructional practices” (Patel and
Desai, 2023).

The Digital Infrastructure for Knowledge Sharing (DIKSHA) platform
3 notable initiative in India that provides digital resources and lrainmgl
materials for teachers, According to the National Council of Educatio™
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Research and Training (NCERT, 2022), “DIKSHA has

| | been
mstrumental - enhancing the qual

. ity of teacher education by
offering a wide range of content and tools™ (NCERT, 2022). The

Swachh  Bharat Mission (SBM) has also incorporated
rechnological solutions to promote sanitation education.

Challenges in Teacher Education in India

Outdated Curricula: Many teacher education institutions (TEls)
still follow traditional curricula that do not align with modem
educational needs. Theoretical content dominates, with
msufficient emphasis on practical and experiential learning.

Inconsistent Quality: There is a wide disparity in the quality of
teacher education across different institutions and states. While
some institutions offer high standards of training, many others lag
behind, lacking the resources and qualified faculty needed to
provide a quality education.

Inadequate Facilities: Many TEls, especially in rural areas,
suffer from a lack of basic infrastructure such as well-equipped
classrooms. libraries, and laboratories. This hampers the ability to

provide comprehensive teacher training.

Dicital Divide: The lack of digital infrastructure, including
: internet  ACCESS, and educational software, is a

uters, _ :
comp to integrating technology into teacher

significant barrier
education.
f Qua"“'—‘d Faculty: There 18 a cntical shortage of
Shurtﬂgr,l! ¢ and qualified teacher educators. This impacts the
wsndlmm?dn::mcliﬂn and the ability to introduce innovative
. of ins .
?;Ttl:iiﬂ OGN,

rufcssinnal Development Opportunities: Continuous

5 ] F = } F
Llrl'lltl:d | development is essential for teachers to keep up with

I}meS-“ri ond
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new educational trends and technologies. However, opportunities for sycp,
development are often limited, particularly in rural and underserved aregs

Theory-Oriented Curriculum: The teacher education curriculum is oftep
heavily theoretical, with limited opportunities for practical application ang
hands-on experience. This disconnect between theory and practice
undermines the effectiveness of teacher training.

Lack of Modern Pedagogical Techniques: There is insufficient
emphasis on modern pedagogical techniques such as experiential learning,
competency-based education, and student-centered learning approaches.

Inconsistent Accreditation: The accreditation process for TEls is
inconsistent, leading to a wide variance in the quality of teacher education
programs. Many institutions operate without proper accreditation,
reducing the credibility and recognition of their qualifications.

Poor Assessment Practices: Assessment practices in teacher education

often fail to evaluate the practical skills and competencies required for
effective teaching,

Bureaucratic Hurdles: Effective implementation of educational policies

is often hampered by bureaucratic inefficiencies and lack of coordination
among various sltakeholders,

Resistance to Change: There is often resistance to change within

educational institutions, making it difficult o implement new policies and
reforms effectively,

Innovative approaches to improve the quality & efficiency of teacher
training programs

In teacher education, it is essential to address these challenges to provide
quality teaching in schools. Therefore, institutions, policy makers and
academics should work together for innovative measures such as facult
development programs, curriculum reforms, infrastructure impmwmsnt



*

1y L T LT P— frr

g l-.:u.:hnulngy Integration.

Strategic approach cap teach
address s curreny :;Imrl-:nmings and develop teac

adequately respond 1o the needs of
environment. NEP 2020 highlights
adaptation and embedding of
(Government of [ndia, 291). The
towards experiential learning as it is
and Kapoor, 2021).

and the latest emergin
comprehensive and

hers who can
the modem educationg|
an Integrated approach,

technology ip education
approach describes the shif
a4 modern teaching trend (Jha

E-learning platforms: online modules and virtual classrooms
(Johnson and Brown, 2019) provide flexible learning
environments that support the digital literacy goals of the NEP.

Simulation techniques : Gupta, Sikander et al. (2021) utilize
virtual environments with the aim of bringing ﬂuml:},rl and practice
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AR and VR Integration: Under the NEP vision, immersive technologe,
can he viewed as a means to develop numerous classroom scenariog that
help students enhance their practical skills in one way or another,

Cramificarion: Gamification in learning (Mishra et al., 2019) ensures that
education 1s made exciting, which corresponds to the intention of NEp for
pleasure and pleasant teaching,
Using technology in teacher education, based on the goals of NEP 2021
mnovation and India can address these current issues to create a better
strong more vibrant future for education. This transformational process
not only ensures the readiness of teachers to a changing cultur
background. but also allows for reaching the NEP goal vision-complete
and dynamic learning environment with help from technologies.

Project Based Learning: Project-based leaming enhances hands-on
experience and real-world situations. It allows trainee teachers to apply
their theoretical knowledge in real-life situations; they have been
cooperating together as a team, while finding solutions for the
problems. Integration of a project-based approach into a learning process
will enable them to learn critical aspects that they need to improve for
establishing a dynamic student-centered classroom setting,

Blended learning: Blended learning is an instructional method that
involves the application of both traditional face-to-face teaching and
online components. This form allows flexibility, enhanced opportunities
for the student teachers 10 interact with technology resources using

blended approaches while teacher education programs are being
implemented through technology integration,

Professional learning communities: Construction of the leamitg
communities can  happen through the involvement of academ®
professionals in order to continue teacher training. Student teachers S
professional learning Communities, where they could cooperal¢, shar®
what they already know and learn from reflection. The use of pmﬁ;ssiﬂﬂﬂl
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Conclusion

The research highlights several key fi
state of teacher education in India

| ; g
potential of technological solutions:

ndings regarding the current
the challenges faced, and the
1 : : Teacher education in India is
.:hamctcn%Ed F’Y .a wide disparity in quality and standards across
d‘tﬁﬂ_rﬁ'ﬂt institutions. Significant challenges include outdated
curricula, inadequate infrastructure, a shortage of qualified
faculty, limited professional development opportunities, and
inconsistent accreditation processes. Many teacher education
institutions (TEIs) lack the necessary digital infrastructure,
exacerbating the challenges faced in modernizing teacher training.
Digital platforms and tools, blended learning models, MOOCs,
online courses, interactive technologies, mobile leamning, and data
analytics offer promising solutions to improve teacher education.
These technologies can address key challenges by providing
flexible, accessible, and engaging learning opportunities for

teachers.
ing teacher education in India thr:.mugh technological
a p{.ﬁsibilit}f but a necessity for the country's
_ future. BY addressing the significant challenges faced
cducational ation institutions and leveraging the power of
by teacher Ed‘;ﬂ can ensure that its teachers are well-prepared,
technology- ln]earnmg* and equipped to provide high-quality
continuous’y || students. This research underscores the potential
education 1© 7 u; transform teacher education, promoting equity,
of technﬂljf excellence in education. It is imperative for

ACCESS: akgl'ﬂ educators, and stakeholders to collaborate and
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drive these changes, paving the way for a .hrighir:r and more inclusjye
educational landscape in India. The direction of teacher education is
mnovation, adaptability and commitment to sludenll—ccntered‘ teaching
Through personalized learning  journeys, adc-plmn_ of innovatiye
technologies, international partnerships and ongoing  professiona|
dcn:lﬂpnhmnt teacher education can equip educators to address the
complexities of tomorrow. These perspectives define the path toward 5
more adaptive, diverse, and effective teacher education system that wij]
enable educators to influence future generations of students By
transforming teacher training and using creative methods, India cap
develop a strong education system that allows teachers to have the skills
needed for the 21* century to nurture future learners.
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ABSTRACT

In the modern approach to education, psychological considerations are essential for enhancing
students’ productivity. With increased focus on the issue’s significance, promoting teachers’
emotional well-being should lead to better educational performance and teacher satisfaction. The
purpose of this research is to establish the relationship between monthly income and age on the
emotional health of secondary school teachers. Maintaining proper emotional health is essential for
overall success in today’s progressive educational environment. Based on the data collected from 50
teachers, the study revealed no variation in teachers’ responses related to their emotional state based
on their income status and age. From these findings, it is arguable that other factors might have a more
profound effect on emotional well being among teachers.

KEYWORD: Emotional wellbeing, Monthly Income, Age
INTRODUCTION

The emotional health of teachersis recognized as important to the efficient running of the educational
system. Secondary school teachers in Telangana experience numerous factors that affect their
emotional wellbeing, these are teaching related factors such as workload, administrative tasks,
students’ behavior, and socio-economic factors. This research seeks to identify these challenges and
postulated ways through which the emotional wellbeing of elderly people can be enhanced. Telangana
being the newest of al the states in the union of India has not been very negligent in offering
education. However, the teachers teaching in the secondary schools in the region experience severa
stressors that have implications for their emotional health. It is important to know these stressors to
ensure that measures to prevent the worsening of the work environment can be implemented properly.

A new state in India, Telangana was carved out in 2014; the state has witnessed growth in different
areas, education inclusive. The government to this effect has had a clear vision in the improvement of
quality of education especially in secondary schools through its various activities and policies.
Nonetheless, teaching profession in Telangana like most of other parts of the world is not without
challenges that affect the psychological heath of teachers. Teachers in secondary schools of
Telangana are those who are closely associated with reforms of young generation. Teachers are
charged with not only the task of educating their students academically but also with their character.
Unfortunately, these teachers work under a lot of stress due to working conditions such overloaded
tasks, administrative responsibilities, students’ management in classroom, and socio-economic
challenges. Teachers’ mental health is one more determinant that defines their efficiency, work
satisfaction, and quality of life.

The emotional wellbeing of secondary school teachers is fundamental to the success of the educational
system. Emotional wellbeing encompasses the ability to manage stress, maintain a positive outlook,
and build resilience against the challenges faced in both professional and persona lives. When
teachers are emotionally healthy, they are more likely to be engaged, motivated, and effective in their
teaching roles, which directly benefits student outcomes. Despite the recognized importance of
emotional wellbeing, there is a paucity of research specifically focusing on secondary school teachers
in Telangana. Existing studies on teacher stress and emotional health in India often generalize findings
across various states without addressing the unique context of Telangana.

NEED AND SIGNIFICANCE FOR THE STUDY
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This paper underlines the importance of teachers’ emotional state for the improvement of the
educational process. There are socio-economic and cultura issues inherent to secondary school
teachers of Telangana that affect their stress and emotional wellbeing. Knowledge of these mattersis
important in order to design pertinent strategies for helping them. Teacher stress and burnout may
lower the teachers and students’ productivity, raise turnover rate, and affect the overall quality of
education. Although there is empirical evidence on teacher wellbeing, studies concerning Telangana’s
secondary school teachers are scarce. This study seeks to address this gap to revea insights about
teachers’ emotional difficulties and suggestions for localized recommendations. The results will thus
assist in defining stress indicators and defining areas demanding support, including counseling,
professional development, and workload management. Hence, through enhancing the emotional
stability of the teachers, the study seeks to enhance job satisfaction, teaching performance and
consequently the student performance. The findings will also be useful to the policymakers and
educational administrators in Telangana to enhance the policy and practice for supporting the teachers.
The first research question focused on determining the current state of teachers’ emotional wellbeing
based on their age and monthly income.

REVIEW OF RELATED LITERATURE

Teacher Happiness associated with promoting both the quality of learners as well as the quality of
teachers on service. Among them are stress, occupational satisfaction, and psychological well-being.
Studies show that “happy teachers are easier to teach, content with their jobs, and are better equipped
in terms of the work expected from them” (Collie et al. , 2015). Teacher stress refers to “the pressure
that teachers experience because of factors such as work overload, disciplinary issues, and
bureaucracy among others”. Stressors according to Kyriacou (2001) comprised of time pressures,
pupils’ misconduct, and workload. Stressors mentioned can result in burn out which is described as a
state of frequent exhaustion, aloofness and reduced sense of accomplishment (Maslach & Jackson,
1981). Indian literature has explored “teacher stress and their psychological health and looked at these
aspects with concern”. Reddy and Poornima (2012) also reported that “job demands stress was
positively related to stress and job resources stress was positively related to stress among teachers” in
Karnataka. Likewise, Nagra and Arora (2013) pointed out “work life balance in Punjab Indian state.
Teachers who are employed at the secondary school level in Telangana experience certain
characteristics in view of socio-economic and culture related issues”. Babu & Reddy (2013) identified
some of the challenges of rural teachers as poor infrastructure and professional isolation while on the
other hand, “urban teachers face full class and pressure from parents as well as administrators”
(Siddiqui, 2017).

Therefore, just like physical health, emotional health is a crucial aspect of individuals, affects the
wider educational community. Thus, “Teachers with better emotional health care will have better and
positive interactions with students, create appropriate classroom climates and can better handle stress
and strains” (Jennings & Greenberg, 2009). This does not only help improve students’ performance
but also builds a healthier school environment. This is where interventions aimed at enhancing
teacher’s wellbeing are critical; this may mean; professional development, stress management
workshops, and support groups. According to Bakker and Demerouti (2007), “it is possible to reduce
job demands and increase wellbeing due to resource supply”. In addition, implementation of
mindfulness based approaches has been recognized in the promotion of pupil’s and teacher’s stress
decrease and the betterment of their feeling status (Roeser et a. , 2013).

HYPOTHESES

H;: Thereisadifference in emotiona wellbeing among secondary school teachers based on their
monthly income.

H,: Thereisadifference in emotiona wellbeing among secondary school teachers based on their age.

Volume No. 77 (December) 2023 74



Journal of the K.R. CamaOriental | nstitute
ISSN: 0970-0609 UGC Care Group 1 Journal

METHODOLOGY
RESEARCH DESIGN

This study was employed a descriptive survey research design to explore the emotional wellbeing of
secondary school teachers in Yaddadri Bhongir district of Telangana. This approach is suitable for
capturing the current state of teachers' emotional health and identifying stressors. The survey design
allows for the collection of both quantitative and qualitative data, providing a comprehensive view of
the issue.

SAMPLE

The study employed a stratified random sampling technique to select participants from secondary
schools in the Yadadri Bhongir district of Telangana. The sample consisted of 50 secondary school
teachers. Focusing on teachers of 8th, 9th, and 10th classes, the target population included 2,940
secondary school teachersin Y adadri Bhongir district. Using the lottery method for random selection,
50 teachers were chosen from five different schools, with 10 teachers selected from each school. Thus,
the total number of teachers participating in the study was 50.

EMOTIONAL WELLBEING SCALE

The researcher developed an Emotional Wellbeing Questionnaire and conducted a pilot study to
enhance its effectiveness and reliability. This preliminary study involved two schools in the
Hyderabad district, with 10 teachers randomly selected from each school. The questionnaire was
administered to atotal of 10 teachers, who were briefed on the purpose and structure of the tool before
completing it.

RELIABILITY

To determine the internal consistency of the questionnaire, the split-half method was employed. This
technique involves dividing the test into two equal halves and comparing the scores from each half.
Cronbach's alpha coefficient was calculated to estimate the reliability of the tool, yielding an apha
value of 0.83. This high alpha value indicates that the Emotional wellbeing Questionnaire is areliable
instrument for measuring teachers' emotional health.

PROCEDURE

The researcher visited five schools to collect data, first building rapport with the teachers. The
Emotional wellbeing Questionnaire was distributed to the teachers, and instructions were read aloud.
The researcher clarified any ambiguous statements and remained with the teachers while they
completed the questionnaire. The collected data were then analyzed using SPSS-20 software.
Descriptive statistics and the F-test were applied, and the results are presented in the following tables.

RESULTS

Hypothesis- 1: “There is a difference in emotional wellbeing among secondary school teachers based
on their monthly income.”

The F-test was conducted to test the hypothesis.

Tablel
Showing F- Test for Emotional Wellbeing by Monthly Income
Monthly Income | N | Mean | SD F-Value Sig. df
Emotional Upto 12,000 7 | 42.86 | 1.952
wellbeing 12,001- 24,000 | 7 | 42.67 | 577 1495 235 5 47
24,001 & above | 10 | 41.13 | 2.911 ’
Total 50| 4146 | 2.772
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The mean emotional wellbeing scores for the income range of upto Rs. 12,000, Rs. 12,001-24,000,
and above Rs. 24,001 were 42.86, 42.67, and 41.13, respectively. These scores suggest that responses
are generally above average and consistent across income groups. An F-value of 1.495 with degrees of
freedom of 2,47 was calculated, which was not statistically significant. Although the mean scores
indicated a dlight decline in emotional wellbeing with higher income, the difference was not
significant enough to support the hypothesis.

Therefore, Hypothesis 1: "There is a difference in emotional wellbeing among secondary school
teachers based on their monthly income™ was rejected.

Hypothesis- 2: “There is a difference in emotional wellbeing among secondary school teachers based
on their age.”

The F-test was conducted to test the hypothesis.

The obtained mean score of the teachers whose age was 26-30 years, 31-35years, 36-40 years, and
above 41 years was 42.43,42.29, 41.20 and 41.08 respectively, indicating above average and
homogeneous responses. The obtained F value .673 with a df 3, 46 was found to be statistically not
significant.

Table 2:
Showing F- Test for Emotional Wellbeing by age
Age N | Mean SD F-Value Sig. df
Emotiona 26-30yrs 7 | 4243 2.440
motion
wellbeing 31-35yrs 7 | 42.29 2.289 673 567 3,46

36-40yrs 10 | 41.20 3.490
4lyrs & above | 26 | 41.08 2.712

Total 50| 41.26 2.772

However, the difference in mean scores suggests that teachers' emotional wellbeing tends to decrease
with advancing age. Hence the Hypothesis-2 stating that “There is a difference in emotional well-
being of teachers with respect to their age”- was rejected.

DISCUSSION

The analysis of emotiona wellbeing among secondary school teachers with respect to monthly income
and age provided some insights but did not support the hypotheses. There was a slight downward trend
showing emotiona wellbeing with higher income, this difference was not statistically significant. This
implies that, within the scope of this study, higher the monthly income lower was the teachers
emotional health. Although there was a marginal trend suggesting that emotional wellbeing might
decrease with age, the difference was not significant. This indicates that age does not significantly
influence the emotional wellbeing of teachersin this study.

CONCLUSION

The study sought to investigate whether monthly income and age are significant factors affecting the
emotional wellbeing of secondary school teachers. The findings revea that neither monthly income
nor age has a statistically significant impact on teachers emotional wellbeing. Despite a trend towards
better emotional wellbeing with low income, the statistical analysis did not support a significant
difference across income levels. Similarly, while there was a dlight indication that emotional wellbeing
might not improve with age, the differences observed were not statistically significant. These results
suggest that factors other than income and age may play a more critical role in determining the
emotional wellbeing of secondary school teachers. Future research might explore other variables or a
combination of factors that could provide a more comprehensive understanding of emotional
wellbeing in this context.
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Respected Readers! —ZS

At the outset let me wish you a great and joyous Christmas
and a grace-filled New Year 2022. May the coming year bring
us more meanings and happiness to our lives; let it also offer
us fruitful challenges so that we grow as a human community.

Glancing the programme schedule of teacher education,
we could see, the TEls in Tamil Nadu have sent in their
prospective teachers to various schools for teaching
internships. Internships in the schools, an integral part of
teacher education, have the major aims of practicing the
steps of newly taught pedagogy and classroom
management.While applying the theory, the prospective
teachers undergo a sea change in their perception of
students, the senior teachers, parents and the management,
in their understanding of the effects of pedagogy, in their
ability to create the strategies in the classroom to inculcate
the content, and the effective use of social intelligence.
Though the time limit for internship seems to be a long
stretch, number of dimensions of the prospective teachers
seem to be growing apart from the academic development;
Especially, the affective domain seems to be gaining its
momentum, allowing the prospective teachers to be making
an inner-reading of the person.

The internship offers an experience where the prospective
teacher is expected to interact with school students of
individual differences,not merely in terms of academic, but
also economic, social and cultural that the person is exposed
to a new society of various humans. Encountering with
different kinds of people has always its advantages, leave
alone the risk involved but think of new thoughts and
refreshment of your knowledge. Ultimately what happens to
the prospective teacher is the shaping of the personality; a
new person is created, sharpened in social and emotional
intelligence as per the needs of the society.

It is interesting to note that some of our prospective
teachers had their internship online; this means to say,
teaching -learning occurred through different learning
management systems, duly organised by the schools as well
as the students. Albert Einstein says, “ In the midst of every
crisis, lies great opportunity” (University News,59(48), 2021,
p.23). Difficulties are there but they open up new horizons
for blended learning and flexible learning platforms.On the
whole, every event in pre-service programme of any
discipline, should always mould the person so as to fit him/
her for the future mission.

In this issue, we have twelve papers on various themes
including emotional intelligence, well-being, job satisfaction,
mobile learning, and so on. Theses articles and research
papers have brought out a number of findings which would
certainly, | hope, influence the thinking of educationists and
help design a new pattern in our teaching-learning process.

Again, wising you a happy Christmas and prosperous
New Year 2022.
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( )
Respected Readers! —ZS

At the outset let me wish you a great and joyous Christmas
and a grace-filled New Year 2022. May the coming year bring
us more meanings and happiness to our lives; let it also offer
us fruitful challenges so that we grow as a human community.

Glancing the programme schedule of teacher education,
we could see, the TEls in Tamil Nadu have sent in their
prospective teachers to various schools for teaching
internships. Internships in the schools, an integral part of
teacher education, have the major aims of practicing the
steps of newly taught pedagogy and classroom
management.While applying the theory, the prospective
teachers undergo a sea change in their perception of
students, the senior teachers, parents and the management,
in their understanding of the effects of pedagogy, in their
ability to create the strategies in the classroom to inculcate
the content, and the effective use of social intelligence.
Though the time limit for internship seems to be a long
stretch, number of dimensions of the prospective teachers
seem to be growing apart from the academic development;
Especially, the affective domain seems to be gaining its
momentum, allowing the prospective teachers to be making
an inner-reading of the person.

The internship offers an experience where the prospective
teacher is expected to interact with school students of
individual differences,not merely in terms of academic, but
also economic, social and cultural that the person is exposed
to a new society of various humans. Encountering with
different kinds of people has always its advantages, leave
alone the risk involved but think of new thoughts and
refreshment of your knowledge. Ultimately what happens to
the prospective teacher is the shaping of the personality; a
new person is created, sharpened in social and emotional
intelligence as per the needs of the society.

It is interesting to note that some of our prospective
teachers had their internship online; this means to say,
teaching -learning occurred through different learning
management systems, duly organised by the schools as well
as the students. Albert Einstein says, “ In the midst of every
crisis, lies great opportunity” (University News,59(48), 2021,
p.23). Difficulties are there but they open up new horizons
for blended learning and flexible learning platforms.On the
whole, every event in pre-service programme of any
discipline, should always mould the person so as to fit him/
her for the future mission.

In this issue, we have twelve papers on various themes
including emotional intelligence, well-being, job satisfaction,
mobile learning, and so on. Theses articles and research
papers have brought out a number of findings which would
certainly, | hope, influence the thinking of educationists and
help design a new pattern in our teaching-learning process.

Again, wising you a happy Christmas and prosperous
New Year 2022.
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WELL-BEING AMONG SECONDARY SCHOOLTEACHERS WITH
RESPECT TO CATEGORY AND MONTHLY INCOME

UGC CARE
APPROVED
ABSTRACT

Well-being includes human strengths and positive psychological outcomes which enable human beings
to maintain healthy relationships to be happy, healthy, harmonious, satisfaction with one's life experiences
and one’s role in the world of work, belongingness, curiosity and capability to use abilities and talents to
the maximum extent, and sense of achievement, and no distress, dissatisfaction, and worries. The descriptive
survey method was adopted for this study. The present study consisted of 48 secondary school teachers of
Nalgonda, Yadadri Bhongir, and Suryapeta Districts, Telangana, during 2017-2018. The well-being tool
developed by the investigators was used for the present study. For statistical analysis and hypothesis
testing, Mean and F-test were applied. The findings revealed that the category of the teachers does not

influence teachers well-being. Teachers monthly income of the teachers does not affect well-being.
Keywords : Well-being, Category, Income, Secondary School Teachers.

Introduction

Progress of any nation predominantly depends on
the health, wellness, quality of life and life satisfaction
of its citizens. A teacher plays a significant role in the
advancement of society. Students’ character building,
growth and success also largely depends on the role
played by the teacher. It is the teacher who provides
learning experiences and opportunities. Teachers also
play a pivotal role in shaping an ideal and knowledgeable
emerging society; their health, wellness, personality,
character, qualities, attitude, aptitude and lifestyle are
valuable and essential for moulding the excellent and
ideal citizen and thereby contributing to creating a better
nation. The National Commission on Teachers (1983-
85) emphasised teachers important and crucial role in
nation-building. “The wellness of teachers is a matter
of concern to all as teachers accomplish a significant
role of preparing the students to be future citizens and to
face the present and future challenges.” (p.17). The
Kothari Commission (1964-66) was rightly emphasised
ideal society citizen and that “the destiny of India is
now being shaped in her classrooms.” (p.2)

Managing optimal health and well-being are
prerequisites for the teaching-learning process. Teachers
play a significant role in the success of any educational
process, and the success depends upon the teacher’s
mental health, well-being, guidance, and teaching.

National Curriculum Framework for Teacher Education
(2009) emphasised that “it is the teacher in the classroom
who inspires, cultivates, and motivates learning.”
Undesirable pressure of competitiveness in today’s
society, teachers are expected to serve additional
working hours daily to be effective and productive to
reach the maximum extent and face challenging
circumstances. The concept of well-being has become
increasingly prominent since acknowledging health
rather than the absence of disease is actualised.

The history of well-being dates back to Aristotle's
period when Eudaimonia (the Greek word for happiness)
was coined and defined. Aristotle’s views on
Eudaimonia was that ‘human flourishing associated with
living a life of virtue, or happiness based on a lifelong
pursuit of meaningful, developmental goals, was the key
to a satisfying prosperous life.” Bradburn (1969)
emphasised how psychological well-being (translated
to as happiness) was the factor that stands out as being
generally transformed as well-being. Aristotle believed
this “lifelong pursuit of happy and prosperous life is to
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be the universal goal of human actions” (Bradburn, 1969,
p.9). As expounded in the Indian scripture principle of
life, es, especially the Bhagavad Gita, is beneficial for
well-being (happiness) and personal growth. Mahatma
Gandhi has also acknowledged the Indian great scripture;
Bhagavad Gita is a proven rich source of mental peace
or well-being (Amareshwaran, 2018). In the early days,
experts in positive psychology agreed and supported the
hedonic thought, which believes that ‘subjective well-
being and happiness both were used synonymously’. On
the other hand, most of the other scholars’ perspectives
aligned with Aristotle’s views on Eudaimonia; they
society ideal citizen and believed that well-being and
happiness are not interchangeable with the meaning. In
this context, eudaimonia is comprised of three main
aspects; flourishing (which is also referred to as well-
being), happiness and meaning are given in the following
formula, Well-being =happiness + meaning.
Teachers’ well-being

To emphasise performing daily responsibilities
effectively, teachers need to be fit, well, and healthy.
The teachers are expected to be adequately enthusiastic
to face the rapid changes, societal pressures and
difficulties. They also play a crucial role in nurturing

all the characters and personalities of students, including

attitudes, habits, values, manners etc.

It is a fact that “an education system of any country
built on the premises of quality and equity is central to
sustainable success in the emerging knowledge
economy”. (Some Inputs for draft NEP, 2016, p.5)
Maintain standards of education; ensure quality
education become a significant concern globally. The
major contributing factor and the principal source of the
nation’s development is its quality education, mainly on
teacher qualities. The quality of life and stature of any
individual depends primarily upon the quality of
education they get. Quality education is seemed to be
the most effective instrument to meet present as well as
future challenges. The purpose of ensuring quality
education is not only in helping individuals’ physical as
well as mental growth but also meet societal needs and
expectations.

Well-being can be defined as the extent to which
an individual experiences happiness with satisfying
basic needs, sense of meaning and purpose of life,
satisfaction with life, social connectedness, feeling of
belongingness; they can also utilise their abilities and
talents to the maximum extent.

Ther.e are multiple dimensions
to well-being. To be ‘well’, each APPROVED
individual must actively strive to
improve them within each size (Well-being in the
Classroom: Education Conference Report 2012, p.7).
For the present study, well-being comprises six
dimensions. They were; (i) Physical well-being:
expressed ag safe, sheltered, and sound health. (ii)
Emotional well-being: expressed the ability to manage
feelings, actions. (iii) Social well-being: expressed
connectedness and belongingness to society and healthy
relationships with all. (iv) Spiritual well-being: can be
viewed that beliefs and values of an individual and sense
meaning, the purpose of life and peace. (v) Professional
well-being: expressed as an ability to manage a perfect
equilibrium between professional activities and leisure
time, able to address conflicts at work, stress, and
building healthy relationships. (vi) Financial well-being:
expressed as a state of being wherein an individual can
meet to the maximum extent present and ongoing
obligations, can feel satisfied, secure in their financial
future.

Need & Significance of the study

Teachers are critical assets and play a crucial role
in every society as they are the backbone for national
development. The Report of Commonwealth Conference
on Teacher Education (1974) has clearly stated that “the
teachers have a major role in educational progress,
whether active or passive contribute to work. Education
development can be influenced by ignoring innovative
practices or merely remaining quiet in the face of a
growing need for reform.” (p.23)

Based on the above exciting issues and the
importance of teachers’ well-being, an idea was
conceptualised to study the status of well-being among
teachers. Hence various issues need passive addressed
which are related to teachers' well-being. Except for
periodical types of research where the efforts have been
directed to study the variables in different combinations
of dimensions, most of these have been investigated to
some extent and thus not adequate in giving a clear
picture of the phenomenon of well-being. Moreover,
there is a need for such research evidence referring to
newly formed Telangana state secondary school teachers.
Considering the status of well-being among teachers from
selected educational institutions of Telangana state, the

Research and Reflections on Education ISSN 0974 - 648 X

Vol. 19 No. 4 Oct - Dec 2021 [ 20 |




present study intends to find out the well-being of
teachers. The study findings would be helpful to the
educational planners and policymakers in recommending
and providing strategies to the teachers so that they may
be able to manage and improve their well-being and
give quality education to the system and nurture the best
talent among students. Thus there is a need to study the
well-being of school teachers. Hence it is worthwhile
to undertake a research problem entitled “Well-being
among Secondary School Teachers”.
Literature Review

Parveen Grover (2006) found that senior and
experienced secondary school teachers exhibit higher
levels of physical, mental, social, emotional, spiritual
and total well-being. Rajesh Kumar (2011) revealed that
age was positively correlated with well-being and home
adjustment. Uppal (2011) study showed that teachers
who were satisfied with their job taught effectively.
Meena Devi (2012) explored the significant difference
in the level of well-being with respect to the marital
status of high school female teachers. Paul Boreham,
Jenny Mahmud Moein Addin, Shahnaz Nayebzadeh
&Zahra Bahonar (2013) have argued that teachers’ age,
education, gender, and school-level found no relationship
with the teachers’ financial well-being. Rajkumar
Malakappgol (2015) found that females showed higher
overall well-being. The higher age groups were found
to have higher well-being than their counterparts.

Objectives

1. To study the well-being among teachers in relation
to their category.

2. To study the well-being among teachers with respect
to monthly income.

Hypotheses

Considering the review of literature done, the
hypotheses for the present study framed are:
1. There is no significant difference in the well-being
of teachers with respect to their category.
2. There is no significant difference in the well-being
ofteachers in relation to their monthly income.
Methodology
According to the objectives, a descriptive survey
method was adopted for the study.

Sample

UGC CARE
APPROVED
and 10th classes were selected for the

Teachers teaching 8th, 9th

study. A random sampling technique was used for the
selection of teachers. The total number of secondary
school teachers in the three districts was 12,710
(Educational Statistics, Telangana, 2014-15). Out of
5785 teachers, 240 teachers were selected from
Nalgonda, out of 2940 teachers, 96 teachers from
Yadadri and out of 3985 teachers, 144 teachers from
Suryapet in the ratio of 5:2:3. The standardised sample
was taken from 40 schools. From each school, 12
teachers were selected randomly by lottery method.
Therefore the total number of teachers selected for the
study was 480.
Variables
In this study, independent variables were a

category and monthly income, and the dependent variable
was well-being.
Tools used
Personal datasheet

Personal data sheet was constructed to obtain
demographic data of the teachers. It consisted of the
following items: Teacher Name, Age Gender, Category,
Location of the school, Management, Medium of
Instruction, Educational Qualification, Teaching
Experience, Teaching Subject, Monthly Income.
Well-being Tool

The investigator constructed the teacher’s
well-being tool after referring to some of the available
standardized tools on well-being. The motivation for
developing a new tool is the experts’ suggestions and
the investigator’s belief that the previous tools are
inadequate for some reasons and do not entirely cover
the dimensions under the present study. The following
tools were referred to before designing well-being tools
for teachers. Scales of psychological well-being by
Carol Ryff (1989), WHO well-being scale by Heun et
al. (1999), Well-being Scale by Jagsharanbir Singh and
Asha Gupta (2001), General well-being measure
prepared by Dr Santosh K. Verma, and Ms Amita Verma
(2009), Well-being Scale by Kalia and Deshwal (2011),
General Well-being Scale by V. L Chauhan and R.K.
Didwania (2015), Teacher well-being Index 2018
(Julian Stanley).

Research and Reflections on Education ISSN 0974 - 648 X

Vol. 19 No. 4 Oct - Dec 2021 [ 21 |




Reliability

Well-being tool was developed by the investigator.
A pilot study was conducted to finalise the items in the
tools and establish validity & reliability. A pilot study
was conducted in 2 Schools of Ranga Reddy district.
From each school, 15 teachers were selected. To find
out the internal consistency of the teacher well-being
tool, split-halfreliability was done. The reliability found
to be for the well-being tool was 0.893(Cronbach’s
alpha). Thus the reliability of the tool was established.
Procedure

The investigator visited 40 schools for data
collection. The investigator developed a rapport with
the teachers before commencing the data collection. The
well-being tool was distributed to the teachers, and
instructions were read out. The investigator clarified
the difficult statements to the teachers and remained with
them till the completion of the questionnaire. The
obtained scores were analysed with Statistical Package
for Social Sciences (SPSS-20). Descriptive statistics
one way ANOVA was applied. The obtained results were
discussed in the following tables.
Results
Hypothesis -1. There is no significant difference in the
well-being of teachers with respect to their category.

Table 1
Showing well-being among teachers with
respect to the category

df 3,476) Calculat >
ed ‘F’
Categ N | Mean S.D value
ory value
Well- [ oc | 11523661 13.92
being TR 254 [236.15| 1495
SC | 99 |234.6| 1329 | 0.401 |0.753
ST | 12 [23667] 13.11
Total | 480 [235.95| 1431

The one-way analysis of variance (ANOVA) has
been employed to find out the difference in well-being
among OC, BC, SC and ST teachers. As the p value is
(P>.05) the hypothesis-1, “There is no significant
difference in the well-being of teachers with respect to
their category”,-is accepted.

The difference in the mean score UGC CARE
indicates that ST teachers seem APPROVED
to be comparatively better than others

in well-being.
Hypothesis-2 : There is no significant difference

in the well-being of teachers in relation to their monthly
income

Table 2
Showing well-being among teachers with respect to
monthly income
df (2,477)
Monthly Calculat| P-
Income N | Mean| S.D ed ‘F’ |value
value
Well-| Upto
120 ] 233.48) 13.679
being [ 10001
’ 97 |235.87| 14714
1020.000 2.659 1 0.07
Rs20,001& 263 1237.11| 14.363
above
Total 4801235.95] 14317

As the P value is (P>.05) the hypothesis-2, “There
is no significant difference in well-being of teachers in
relation to their monthly income.” is accepted. Result of
‘F’ test revealed that teachers with above Rs 20,001
monthly income appear to be relatively better in
wellbeing.

Discussion

The research aimed to study the well-being among
secondary school teachers in relation to their category
and monthly income. The sample consisted of teachers
belonging to OC, BC, SC and ST categories. Monthly
income particulars of the teachers i.e., upto Rs.10,000
(Low income), Rs.10,001 to Rs.20,000 (middle income)
and above Rs.20,001 (high income) were collected. The
study indicated that teachers” well-being does not alter
with respect to their category and monthly income. H1:
There is no difference in well-being of teachers with
respect to category. ST teachers seem to be
comparatively better than others in well-being. H2:
There is no difference in well-being of teachers
in relation to their monthly income. Teachers with high

Continued on Page 27
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WELL-BEINGAMONG...
income (above Rs.20,001 monthly income) appear to
be relatively better than others in their well-being.
Conclusion

Teacher training institutes, policy makers and
Government need to develop and organize the programs
to newly appointed and junior teachers about how to
manage and improve their well-being. The study shows
that category of the teachers does not influence their well-
being. However ST teachers seem to be comparatively
better than other category teachers. Teachers with high
income (Rs.20,001 monthly income) appear to be
relatively better than others in their wellbeing.
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Abstract

Managing a harmonious balance between daily family/life responsibilities and duties,
pressures at work place become difficult to every individual. Perfect maintenance of quality
work life of teachers is now becoming top priority in school settings. Work-life balance is
managing daily activities at work and home; to achieve a sense of perfect balance between
professional activities and family life. The expression of “work-life balance” is to explain the
three main aspects: work, persona life and the balance. It can be defined as maintaining
perfect harmony, integration and equilibrium between the work domain and individual life
domain both not influence with one another. Method: The Survey method was adopted for
this study. The present study consisted of 480, secondary school teachers of Nalgonda,
Yadadri Bhongir, and Suryapeta Districts, Telangana during the academic year 2017-2018.
The work-life balance tool developed by the investigator was used for the present study. For
statistical analysis and hypothesis testing, Mean and F-test were applied. Findings. The
findings revealed that senior teachers were significantly better than others in family/life
satisfaction. There was also a significant difference between the work satisfaction scores of
teachers with respect to management.

Keywords: Work-life balance, Age, Management, Secondary School Teachers

Introduction

In the fast running era of human life, people failing to maintain a perfect balance between the
professional pressures and the responsibilities at home; either they are men or women. In
most organizations especially in school settings, teachers find it more difficult to balance
multiple roles at work and family life emphasis on work-life conflict. Maintain a perfect
harmony and balance between work and individual life is increasingly becoming top priority
by teachers and other professionals but might be inversely dependent on how much one
earns. The responsibilities in school are different, organizing and involvement in

extracurricular, finding novel techniques to improve students’ learning etc. Thus, teachers
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Work-Life Balance among Secondary School Teacherswith respect to Age and Teaching Experience
Abstract

Satisfaction with profession is a combination of emotional and mental experience, which can
enhance the productivity and effectiveness. Adjusting refers to the individuals’ behavioral process. A
highly satisfied and well-adjusted teacher contributes maximum productivity and effectiveness to their
profession and to the nation. Work satisfaction and adjustment largely contributes to the managing balance
between different pressures at profession or workplace and responsibilities at family. Work-life balance
can be defined as maintaining perfect harmony, integration and equilibrium between the work domain and

individual life domain both not influence with one another. Method: In this survey study, the researcher
has selected a sample of 480 secondary school teachers of Nalgonda,
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Y adadri Bhongir and Suryapeta Districts of Telangana State during the academic year 2017-2018
by proportionate stratified random sampling technique. The work-life balance tool developed by the
investigator was used for the present study. For statistical analysis and hypothesis testing, Mean and F-test
were applied. Findings. The findings revealed that teachers with 31-40 yrs of age appear to be
comparatively better than others in work satisfaction. Senior most teachers (21yrs & above teaching
experience) seem to be marginally better than others in adjustment.

Keywords: Work-Life Balance, Age, Teaching Experience, Secondary School Teachers

Work-Life Balance among Secondary School Teacherswith respect to Age and Teaching Experience
In the fast running era of human life, people failing to maintain a perfect harmony between the

professional pressures and the responsibilities at home; either they are men or women. In school settings,
teachers find it more difficult to balance multiple roles and responsibilities at work and family life
emphasis on work-life conflict. Maintain a perfect harmony and balance between work and individual life
isincreasingly becoming top priority by teachers and other professionals but might be inversely dependent
on how much one earns. The responsibilities in school are different, organizing and involvement in
extracurricular, finding novel techniques to improve students’ learning etc. Thus, teachers need to be
energetic, enthusiastic and have patience in order to cope difficult situations. Moreover, the teacher must
come out with a creative way of teaching in order can stimulate students to involve actively in teaching-
learning, attentive and enjoy the subjects. All the above conditions manifest the stress among teachers and
cause work-life conflict. Professiona pressures like high expectations, myriad demands can aso lead to
conflict between work and life domains. Teachers need to provide learning experiences according to the
needs of learner and there are societal demands in addition to work pressures leads to imbalance between
work and life also affect their teaching efficiency. Human life has become more complex and stressful is
due to many rapid changing economic conditions, advancements in every domain of hisher life and
myriad social demands have changed enormously the nature of work all over the world. As part of society,
teachers are also vulnerable to issues like maladjustment, work-life imbalance and stress. Several factors
related to persona and profession that impact the behavior of teachers to make considerably influences

their teaching.
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So, work-related stress, dissatisfaction heavily influences various aspects of teachers’ career, family, and
personal life. It is found that “the imbalance of work and life caused by working extra-long hours and
overbearing of workloads” (Jones and Bright, 2001). According to Kofodimos (1993), “an imbalance
between work and life has been reflected as a problem that harms individual lifestyle and well-being.”
This imbalance causes improper planning of teaching, timing, and physical and mental health problems.
These may lead to absenteeism and other psychological problems.

Most frequently used word in the context of work settings is work-life balance, but nowadays
teaching profession also reporting overburden due to work-related strain and career issues (Hakanen et al,
2006). Many efforts have been directed to study the different combinations of dimensions of work-life
balance by many experts. Kirchmeyer (2000) also defined a “balanced life as achieving satisfying
experiences in all the domains of life. Spending and allocating time, utilize energy and commitment to the
work are contributing factors and well distributed throughout al the dimensions that are helpful in
achieving satisfying positive life.(p.81) Subsequently, Clark (2000) improvised the definition as
“satisfaction and good functioning at work and in the family with a minimum level of role conflict.”
(p.751)

For the present study work-life balance comprises four dimensions: They are i) Work satisfaction, ii)
Family/Life satisfaction, iii) Institutional commitment and iv) Adjustment.

i.Work Satisfaction: A teacher, who satisfied with teaching, get interested and perform to the maximum
extent. Hence satisfaction in work is a vital component to all working professionals, especialy teachers
need to be satisfied with their profession. This term is generally used with regard to the resources and
provisions available at the school. Flexible and conducive working conditions, adequate saary,
opportunities to utilize ones’ talents, motivation for the task accomplishment, and chances for professional
development can make the individual satisfied. These positive conditions are very much helpful in
improving a positive attitude towards teaching and help in adding to the good quality of work- life. Better
and effective teaching-learning process requires the ability to maintain quality work-life, which now
become a prime issue. Experiencing higher level of satisfaction with teaching results better quality
teaching that helps students. (Collie et a., 2012; Griva et a., 2012; Demirtas, 2010). According to
Ingersoll (2001) & Ostroff (1992) “teacher job satisfaction can affect the teacher absenteeism, workforce,

income, and school effectiveness.”
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ii. Satisfaction with family/life: “Satisfaction with family and self-life’, is a must to maintain a perfect
and satisfying balance between work and life. An individual those who able to allocate and spend a good
amount of time to both his family and profession can feel satisfaction on both. The resources for work and
family may vary from person to person; individual well-being improves when he/she associates closely
with family and living conditions improve with work involvement. Consequently, one can assume that
one’s level of satisfaction with personal life and professional life may be critical to the level of satisfaction
and happiness in general. Hill (2005) argues that “family satisfaction contributes a significant role in
improving individual’s wellness and it can also influence employees' work performance. Higher the family
satisfaction better would be work satisfaction and productivity at work.”

iii. Institutional commitment: Commitment with an institution tells about the extent to which an
employee’s desire to association with the institution. Commitment acts as a motivational force that
stimulates and inspires teachers to perform better to improve success among students. It also helps in
reducing absenteeism. This encouragement stimulates teachers to seek ways to enhance the efficiency and
establish an effective teaching-learning environment to allow students to achieve their goals. According to
Cohen, (2003) commitment is “a strong binding force that holds any person to a course of action of
relevance to one or more targets” (p. 11). According to Porter et al. (1974), “it is a sense of attachment to
the institution, characterized by willingness to abiding in it; taking the institutional values and goals to
his/her own; readiness to perform effort on behalf of the institution”(p.604). The Business Dictionary
(2013), defines organizational commitment as “strength, sense of responsibility and duty mindedness that
an employee possess towards the mission of an organization and its goals”.

iv. Adjustment: Teaching is goa oriented has become challenging task both physicaly and mentally.
Teacher need to be enthusiastic and energetic to perform daily responsibilities in the school as well as with
personal and family. The adjustment refers to the behavioral process of balancing between conflicting
needs to be challenged by difficulties arise at working environment. Overcoming adjustment problems is
crucial to achieve a high quality of life. Sound knowledge of teacher adjustment processes is very much
needed under the current situations, not only in order to enable a teacher to perform better but also, in
order to accommodate the way for a better adjustment and healthy progress of students. Teachers, who are
adjusted, could be efficient and would bring improvement in education system. A highly adjusted teacher
reported high efficiency in his/her teaching. (B.P.Singh, 2014) Measuring the status of work-life balance
needs to study critically at many factors either they may be subjective or objective, and exploring different

types of conflicts that are arise between activities that individual want or have to do in their everyday lives.
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Literature Review

Kardli & Iskender (2009) concluded that higher job satisfaction was found among branch teachers.
Benni (2011) revedled that age, education, length of service, income increases the level of role conflict
decreases. Ragjashree (2011) found that Primary and Secondary teachers have low adjustment than the
higher secondary and graduate level teachers. Neetu Dahiya (2011) showed that experienced teachers were
found to possess significantly higher adjustment. Devi et al. (2011) argued that, no significant relationship
was found between experience and punishment for the working place, family type, and work-life balance.
Majority of them were doing school work at their home. Rambabu Dharavath (2012) found no significant
difference among teacher educators with reference to the age. Christopher Raj (2014) concluded that
unaided management showed higher institutional commitment and Government school teachers were
found to be having a higher level of job satisfaction. Vasireddy Laxmi Rajyam (2014) explored that
teaching experience had an impact on job satisfaction.

Need and significance of the study

Perfect harmony between work and life dimension is prime issue for a teacher to be more efficient,
productive, fruitful, effective, and successful. Most of the people, especially teachers struggle to maintain
smooth, satisfying and healthy quality work-life balance. Stress and overburden not only affect teachers at
work place but also extend to their home so as to get well prepared for the following day, apart from
monitoring, maintain al the records and attending to all school related requirements.

Relative to working professionals in other sectors, teachers experience significantly more issues
like stress, dissatisfaction and suffer more often from psychological problems. Except for periodical types
of research where the efforts have been directed to study the variables in different combinations of
dimensions, most of these have been investigated to some extent and thus not adequate in giving a clear
picture of the whole phenomenon of work-life balance. Moreover, there is a need for such research
evidence referring to secondary school teachers of newly formed Telangana state. Keeping in mind the
significance of the manage work-life balance among teachers; an idea was conceptualized to study the
status of work-life balance among teachers.

The study findings would be helpful to educational planners and policy makers in providing
effective work-life strategies to teachers, which are useful in minimize work-life conflicts so that they may
be in a position to manage and adjust daily activities to acquire a perfect harmony between profession and
family. Thus there is a need to study the work-life balance among school teachers. Hence it is worthwhile
to undertake a research problem entitled “Work-life balance among Secondary School Teachers”.
Objectives
1. To study the work-life balance among teachers with respect to age.

2. To study the work-life balance among teachers with respect to teaching experience.
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Hypotheses
Considering the review of the related literature done, the hypotheses for the present study:
1. Thereisadifferencein the work satisfaction of teachers with respect to their age.
2. Thereisadifferencein the adjustment of teachers with respect to teaching experience.
M ethodology

According to the objectives, descriptive survey method was adopted for the study.
Sample

Teachers teaching 8", 9" and 10" classes were selected for the study. The random sampling
technique was used for the selection of teachers. The total number of secondary school teachers in three
districtswas 12,710. (Educational Statistics, Telangana, 2014-15) Out of 5785 teachers, 240 teachers were
selected from Nalgonda, out of 2940 teachers 96 teachers from Yadadri and out of 3985 teachers 144
teachers from Suryapet in the ratio of 5:2:3. The teacher sample was taken from 40 schools. From each
school, 12 teachers were selected randomly by the lottery method. Therefore the total number of teachers
selected for the study was 480.
Variables: In this study, independent variables were age and teaching experience and the dependent
variable was work-life balance.
Tool: Two measures were used in this study.
1. Personal data sheet: The personal data sheet was constructed to obtain the personal data of the teachers.
It consisted of the following items: Teacher Name, Age, Gender, Category, Location of the school, Type
of the school (management), Medium of Instruction, Educational Qualification, Teaching Experience,
Teaching Subject, and Monthly Income.
2. Work-Life Balance Tool: Teachers work-life balance tool was developed by the investigator after
referring to some of the available standardized tools on work-life balance. For the present study ‘work-life
balance’ comprises four dimensions: They are: i) work satisfaction ii) Family/life satisfaction iii)
Institutional commitment and iv) Adjustment. The motivation for developing a new tool is the experts’
suggestions and the investigator’s belief that the previous tools are inadequate for some reasons and not
completely cover the dimensions under the present study. The following tools were referred before
designing a work-life balance tool for teachers: Work-life questionnaire by Bohen, Viveras & Long
(1981), Work-life balance scale by Sirgy et .a (2004), Measure of work-life balance and its covariates by
Dex and Bond (2005), Work-life balance questionnaire by Zeigler (2007), Work-life questionnaire
developed by A. Rashida Banu & K.Duraipandian (2014)
Reliability: Work-life balance was developed by the investigator. A pilot study was conducted to finalize
the tool and establish vaidity & reliability. The pilot study was conducted in 2 Schools of Ranga Reddy
district. From each school, 15 teachers were selected.
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The work-life balance tool was distributed to 30 teachers in two schools. The tool was explained to the
teachers and collected the data from the teachers. In the pilot study, the split-half method was adopted. To
find out the internal consistency of the teacher work-life balance tool split-half reliability was done. It was
estimated by dividing a test into two equivalent halves and correlating the scores on the two halves.
Internal consistency of reliability of the work-life balance tool was estimated by Cronbach’s alpha. For the
total items of teachers work-life balance tool an apha of 0.851 was obtained. Hence the reliability of the
tool was established.
Procedure: The investigator visited 40 schools for data collection. The investigator developed a rapport
with the teachers before commencing the data collection. The work-life balance tool was distributed to the
teachers and instructions were readout. The investigator clarified the difficult statements to the teachers
and remained with them until the completion of the questionnaire. The obtained scores were analyzed with
the Statistical Package for Social Sciences (SPSS-20). Descriptive statistics, one way ANOVA was test
was applied. The obtained results were discussed in the following tables.
Results

Hypothesis- 1: “There is a difference in the work satisfaction of teachers with respect to their age.”
To test the above hypothesis, one way ANOVA (Analysis of Variance) has been employed. Results of the
statistical computations were presented in Table 1
a. Predictor: Age
b. Dependent Variable: Work satisfaction

One way analysis of variance has been employed to find out the difference between teachers age
i.e, 25 to 30 yrs, 31 to 35 yrs, 36 to 40 yrs and above 41 yrs of age with respect to work satisfaction.
Results of the statistical computations are presented in Table-1. The obtained F value is 1.734 with a df
3,476 was found to be statistically not significant. However the difference in the mean scores indicates that
teachers ‘work satisfaction” was observed to be comparatively becoming better with advancement in age.

Thiswas statistically not significant. (p> .05).
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TABLE |
Showing Work-Life Balance among Teacher swith respect to Age
Dimension Age N Mean Std. F- Sig. | df
Deviation | Value
25-30yrs 104 | 19.61 2.556
Work satisfaction 31-35yrs 98 | 20.12 1.645 1734 159
36-40yrs 100 | 20.21 1.849
4lyrs & above | 178 | 19.98 2.024
Total 480 | 19.98 2.054
25-30yrs 104 | 49.82 5.992
Family/Life 31-35yrs 98 | 51.85 | 4.724 2085 | 007
satisfaction 36-40yrs 100 | 52.03 4.883 ) :
41yrs & above | 178 | 51.60 5.007
Total 480 | 5135 | 5207 3,
25-30yrs 104 | 21.87 2.155 476
Institutional 31-35yrs 98 | 22.34 1.827 001 | 397
commitment 36-40yrs 100 | 22.18 2.086 ' '
41yrs & above | 178 | 22.02 2.180
Tota 480 | 22.08 2.087
25-30yrs 104 | 34.75 3.638
31-35yrs 98 | 34.82 3.489
Adjustment 36-40yrs 100 | 34.80 2.961 .051 | .985
41yrs& above | 178 | 34.67 3.609
Total 480 | 34.74 3.455
25-30yrs 104 | 126.04 | 10.733
31-35yrs 98 | 129.12 8.372
Overall 36-40yrs | 100 | 12022 | 8.63L
work-life balance 2.400 | .067
41yrs & above | 178 | 128.27 10.219
Total 480 | 128.16 9.714

Hence the hypothesis-1: “There is a difference in the work satisfaction of teachers with respect to

their age.”- was rejected.

Hypothesis- 2. “There is a difference in adjustment of the teachers with respect to teaching

experience.”

To test the above hypothesis, one way ANOVA was employed. Results of the statistical computations

were presented in the following Table 2

a. Predictor: Teaching Experience

b. Dependent variable: Adjustment
The obtained F value 1.272 with a df 2,477 was found to be statistically not significant. However,

the difference in the mean score indicates that ‘teachers’ adjustment” was seem to be marginally better

with experience (p> .05). Hence the hypothesis-2, “There is a difference in adjustment of teachers with

respect to teaching experience”’- was rejected.
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TABLE Il
Showing Work-L ife Balance among Teacher swith respect to Teaching Experience
Dimension Teaching Experience N Mean | Std. deviation vall:ue Sig. df
Work Upto 10 yrs 255 | 19.80 2.090
satisfaction
11to 20 yrs 137 19.94 1973 1.448 236
21 & above 88 20.22 1.803
Total 480 19.91 2.009
Family/life satisfaction Upto 10 yrs 255 | 50.87 5.326
11to 20 yrs 137 51.75 4.902 2966 052 2,
21 & above 88 | 52.28 5.063 arr
Total 480 51.38 5.181
o . Upto 10 yrs 255 22.02 2.081
Institutional commitrment 1110 20 yrs 137 | 2212 2.038 6756 | 4
21 & above 88 22.19 2.196
Total 480 22.08 2.087
_ Upto 10 yrs 255 34.80 3.416
Adjustment 111020 yrs 137 | 3439 3.398 Loy | 281
21 & above 88 35.13 3.641
Total 480 480 3.455
Overall work-life balance Upto 10 yrs 255 | 254 9.30754
11to 20 yrs 137 137 9.78627 1.872 281
21 & above 88 88 10.39401
Total 480 479 9.66923
DISCUSSION

The research aimed to study work-life balance among secondary school teacher with respect to age
and teaching experience. The teachers’ age was from 25 yrs to above 41 yrs. The findings of the study
indicated that teachers between 31-40 yrs of age appear to be comparatively better than others in work
satisfaction. Senior most teachers (21yrs & above teaching experience) seem to be marginaly better
adjusted than others.

H 1. There is a difference in work satisfaction of teachers with respect to their age. Teachers
between 31-40 yrs of age appear to be comparatively better others. The teachers should be satisfied with
their work in order to function efficiently and also effectively. Teachers, who receive great satisfaction
from their profession, largely contribute towards effective teaching and finaly helping the country to
achieve the educational aims.

H 2. There is a difference in adjustment of teachers with respect to teaching experience. Senior
most teachers seems to be marginaly better adjusted than others but statistically not significant.
Committed, well-adjusted teachers who are satisfied with profession, family, and life can succeed in their

lives, and enlighten their students.
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CONCLUSION

The study showed that work satisfaction scores of the teachers did not differ significantly with
regard to age. Teachers between 31-40 yrs of age appear to be dlightly better than others in work
satisfaction. It is also found that senior most teachers seem to be marginally dlightly better adjusted than
others. A balance should be established between family/life and workload distribution, time and extra-
curricular activities so as to inculcate efficiency among teachers. Findings of the current study revealed
that work satisfaction and adjustment will largely contribute in work-life balance.
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EDUCATIONAL IMPLICATIONS

Teacher training ingtitutes, policy makers and Government need to develop and organize the

programs to all the teachers about how to manage family/life & work-life and how to attain satisfaction

with their teaching.
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Abstract

Well-being is the extent to which an individual experiences happiness, feeling of
comfort, satisfaction with one’s life experiences and one’s role in the world of work,
belongingness, curiosity and ability to use abilities and talents to the maximum extent,
and sense of achievement, and no distress, dissatisfaction, and worries. Method: The
Survey method was adopted for this study. The present study consisted of 480,
secondary school teachers of Nalgonda, Yadadri Bhongir, and Suryapeta Districts,
Telangana during the academic year 2017-2018. The well-being tool developed by the
investigator was used for the present study. For statistical analysis and hypothesis
testing, Mean and F-test were applied. Findings: The findings revealed that age was
directly proportional to well-being i.e., higher the age of teachers, better was the well-
being among teachers. Teachers with 36 yrs to 40 yrs of age were definitely better than
others. Senior-most teachers were definitely better than others with regard to well-being.

Keywords: Well-being, Age, Experience, Secondary School Teachers

Progress of any nation predominantly depends on the health, wellness, quality
of life and life satisfaction of its citizens. A teacher plays major role in the progress of
society. Students’ character building; growth and success also largely depends on the
role plays by the teacher. It is the teacher, who provides learning experiences and
opportunities. Teachers also play a pivotal role in shaping an ideal and knowledgeable
emerging society, their health, wellness, personality, character, qualities, attitude,
aptitude and lifestyle are valuable and essential for moulding the good and ideal
students and thereby contributing to creating a better nation. The National Commission
on Teachers (1983-85) emphasized the important and crucial role of teachers in nation
building. “The wellness of teachers is a matter of concern to all as teachers accomplish a
significant role of preparing the students to be future citizens and to face the present and
future challenges.” (p.17) The Kothari Commission (1964-66) was rightly emphasized
that “the destiny of India is now being shaped in her classrooms.” (p.2)

Managing good health and well-being are prerequisites for the teaching-
learning process. The success of an educational process is determined to a large extent
by its teachers and the success of students also depends upon the teacher’s mental
health, well-being, guidance, and teaching. Teachers should be aware, how significance
of health and well-being in the education system. In fact, most of the teachers know
about the importance of health and well-being, but little efforts are made to implement
this. Heavy workload, stress are the frequently reported by teachers, which are seem to
be major contributors to illness as well as a cause for health problems. National
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Curriculum Framework for Teacher Education (2009) emphasized that “it is the teacher
in the classroom who inspires, cultivates, and motivates learning.” Undesirable pressure
of competitiveness in today’s society, teachers are expected to be serve additional
working hours daily to be effective and productive so that they could reach upto
maximum extent and face challenging circumstances. The concept of well-being now
has become increasingly prominent since the acknowledgment that there is more to
health than the absence of disease. Well-being includes human strengths and positive
psychological outcomes which enable human beings to maintain healthy relationships
for the purpose of being happy, healthy, and harmonious.

Positive relationship and active engagement with family and society are an
important part of well-being definition (Kahneman, Diener & Schwarz 1999; Seligman
& Csikszentmihalyi, 2000). The history of well-being dates back to Aristotle's period
when the term Eudaimonia (the Greek word for happiness) was coined and defined.
Aristotle’s views on Eudaimonia was that ‘human flourishing associated with living a
life of virtue, or happiness based on a lifelong pursuit of meaningful, developmental
goals, was the key to a satisfied prosperous life.” Bradburn (1969) emphasized how
psychological well-being (translated to as happiness) was the factor that stands out as
being generally transformed as well-being. Aristotle believed this “lifelong pursuit of
happy and prosperous life is to be the universal goal of human actions” (Bradburn,
1969, p.9). Some efforts made by Ross (1967) and Copper (1997) to eliminate the
discrepancy between the meaning of eudaimonia and happiness, and due to inadequate
capture the meaning and translation of the Greek word Eudaimonia (happiness). They
proposed two new terms; which are ‘well-being’ and ‘flourishing” (Walker & John,
2012. p.22). An employee who is happier flourished would act more productive
(Spector et al., 2004; Moorman, 1993). In this regard, well-being can be understood
that, an individual experiences a feeling of comfort, happiness, contentment, and
curiosity and is able to engage to the maximum extent with what is going on around him
/her. Flourishing means functioning to the maximum extent in the world; experiences
positive relationships have some control over life and have a sense of purpose. Human
basic needs can be fulfilled by achieving good health, well-being and quality of life
which has been a major concern in every society.

A principle of life as expounded in the Indian scriptures, especially the
Bhagavad Gita is very much beneficial for the well-being (happiness) and personal
growth. Well-being means individuals' ability to enjoy their life and efforts in order to
achieve psychological resilience. Mahatma Gandhi acknowledged the Indian great
scripture; Bhagavad Gita is a proven rich source of mental peace or well-being
(Amareshwaran, 2018). The four purusharthas of human lives are like Maslow’s
hierarchy needs. The four goals of every human life are Kama: pleasure, love associate
with basic biological needs; Artha: Seeking meaning or purpose of life through
economic prosperity resembles with belongingness needs; Dharma: righteous driven
actions to fulfill self -esteem needs; Moksha: Spiritual liberation can be attained through
self-actualization needs. Well-being is often referred to as “an integration of body,
mind, and spirit in terms of health, prosperity, and self-actualization” by Maslow (1968)
for whom the pursuit of optimum health was the universal human tendency to self-
actualization.
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In early days experts in the field of positive psychology agreed and supported
the hedonic thought which believes that ‘subjective well-being and happiness both were
used synonymously’. On the other hand, most of the other scholars’ perspectives were
in coherence with Aristotle’s views on Eudaimonia; believed that well-being and
happiness are not interchangeable with the meaning. In this context, eudaimonia is
comprises of three main aspects; flourishing,(which also referred to as well-being)
happiness, and meaning are given in the following formula,

Well-being = happiness + meaning.
Teachers’ well-being

Human life has become more challenging, complex and stressful due to many
unavoidable rapid changes and advancements in every domain of his/her life. As a part
of society, teachers are also vulnerable to issues like maladjustment, feeling of
overburden and high stress. Physical as well as mental health is a matter of concern to
all members of the society. In order to perform daily responsibilities affectively,
teachers need to be in a state of fit, well and healthy. The teachers are expected to be
adequately enthusiastic to face the rapid changes, societal pressures and difficulties.
They also play a crucial role in nurture all the character and personality of students
including attitudes, habits, values, manners etc. High student-centrism in instruction,
societal demands, and high expectations, in addition to professional pressures may
impact teaching. Teachers’ competency and effectiveness influenced by many factors
related to their work and personal domains. These factors also influence the behavior
and personality of the teacher.

Earlier studies found that; inequity among teachers leads to stress (Van Horn,
Schaufeli & Enzmann, 1999; Kyriacou, 2001). Another interesting research finding
revealed that higher level of expectations and limited resources at work place create
stress. (Xanthopoulou et. al., 2007).

Furthermore, the little or lack of opportunities in career advancement,
inadequate work pay, little chance of professional growth are commonly associated with
dissatisfaction (Kyriacou, 2001). European Commission (2010) emphasized that, “due
to economic and societal advancements have led to an increased set of duties and
responsibilities for teachers” (p.10).

Dissatisfaction seems to be one of the hindrances for professional growth,
which is undesirable in teaching profession. Teacher dissatisfaction with the job can
affects overall performance and effectiveness.

Teaching is a noble profession that includes meaning and purpose, also helps in
building the personality and all-round development of students. Teachers may get
inspired experience of joy by watching their students’ success.

It is established fact that “an education system of any country built on the
premises of quality and equity is central to sustainable success in the emerging
knowledge economy”. (Some Inputs for draft NEP, 2016, p.5) Maintain standards of
education; ensure quality education become major concern globally. The major
contributing factor and principal source of nation’s development is its quality education
which largely depends upon qualities of teacher. Quality of life and stature of any
individual depends mainly upon the amount of quality education he/ she gets. Quality
education is seemed to be the most effective instrument to meet present as well as the
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future challenges. The purpose of ensuring quality education is not only in helping
individual’s physical as well as mental growth but also meet the societal needs and
expectations.

Well-being can be defined as the extent to which an individual
experiences happiness with satisfying basic needs, sense of meaning and purpose
of life, satisfaction with life, social connectedness, feeling of belongingness; can
also utilize his/her abilities and talents to the maximum extent.

There are multiple dimensions to well-being and in order to be ‘well’ each
individual must actively strive to improve them within each dimension (Well-being in
the Classroom: Education Conference Report 2012, p.7).

For the present study, well-being comprises of six dimensions. They were; (i)
Physical well-being: expressed as being safe, sheltered, and in good health. (ii)
Emotional well-being: expressed the ability to manage feelings, actions and related
behaviors, cope effectively with stress, and ready to accept the change. (iii) Social well-
being: expressed to connectedness and belongingness to the society, having healthy
relationships with all, and having an interest in and concern for the needs of others and
humankind. (iv) Spiritual well-being: can be viewed that beliefs and values of an
individual and, sense meaning, purpose of life and peace. (v) Professional well-being:
expressed as an ability to manage a perfect equilibrium between professional activities
and leisure time, able address conflicts at work, stress, and building healthy
relationships. (vi) Financial well-being: expressed as a state of being wherein an
individual can meet to the maximum extent present and ongoing obligations, can feel
satisfied, secure in his/her financial future, and is able to make relevant choices that
allow them to lead an enjoyable and satisfying life.

Need & Significance of the study

Concerns have increased globally over the decades regarding maintain good
standards in education to ensure quality education. In order to improve standards and
quality in education, the personal factors like health, wellness of the teacher are the key
indicators. Teacher plays significant role in providing quality education. Teacher
competencies, efficiency and commitment are very much essential in the field of
education. They considered as the role models to their students. It is also true that “no
people can rise above the level of its teachers” (NEP1986, p.25). Teachers are very
important assets and play a very crucial role in every society as they are the backbone
for national development. The Report of Commonwealth Conference on Teacher
Education (1974) has clearly stated that “the teachers have a major role in educational
progress whether active or passive contribution towards work. Education development
can be influenced by ignoring innovative practices or merely remaining quite in the face
of a growing need for reform”(p.23).

Based on the above interesting issues and importance of teachers’ well-being,
an idea was conceptualized to study the status of well-being among teachers. Hence
there are various issues that need to be addressed which are related to teachers' well-
being. Education in itself is a promoter of a healthy and prosperous life and well-being
among the students. So there is a need to investigate the teachers’ well-being. Relative
to working professionals in other sectors, teachers experience significantly more issues
like stress and suffer more often from psychological problems. Except for periodical
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types of research where the efforts have been directed to study the variables in different
combinations of dimensions, most of these have been investigated to some extent and
thus not adequate in giving a clear picture of the phenomenon of well-being. Moreover,
there is a need for such research evidence referring to secondary school teachers of
newly formed Telangana state. Considering the status of well-being among teachers
from selected educational institutions of Telangana state, the present study intends to
find out the well-being of teachers. The study findings would be useful to the
educational planners and policymakers in recommend and providing strategies to the
teachers so that they may be in a position to manage and improve their well-being and
can give quality education to the system and nurture the best talent among students.
Thus there is a need to study the well-being among school teachers. Hence it is
worthwhile to undertake a research problem entitled “Well-being among Secondary
School Teachers”.
Literature Review: Parveen Grover (2006) found that,senior and experienced
secondary school teachers exhibit higher levels of physical, mental, social, emotional,
spiritual and total well-being. Rajesh Kumar (2011) revealed that, the age was found
positively significant correlated with the well-being, and with the home
adjustment.Uppal (2011) concluded that a significant positive correlation was found
between job satisfaction and teacher effectiveness.Sukhpal (2011) showed that teachers
did not differ significantly in their well-being in terms of teaching experience, gender.
Meena Devi (2012) explored the significant difference in the level of well-being with
respect to marital status of high school female teachers. Mehdinezhad (2012) study
revealed that there was no significant difference between the age of the teachers and
their well-being. Paul Boreham, Jenny Povey and Wojtek Tomaszewski (2013)
concluded that age has a significant negative relationship to well-being. Mahmud Moein
Addin, Shahnaz Nayebzadeh &Zahra Bahonar (2013) have argued that the age,
education, gender, and the school level taught by teachers found no relationship with the
teachers’ financial well-being. Rajkumar G.Malakappgol (2015) found that females
showed higher overall well-being. The higher age groups were found higher wellbeing
than their counterparts. Age of the respondents was found to influence the dimensions
like social, emotional and overall well-being.
Objectives
1. To study the well-being among teachers with respect to age.
2. To study the well-being among teachers with respect to teaching experience.
Hypotheses

Considering the review of literature done, the hypotheses for the present study:
1. There is a difference in well-being of teachers with respect to their age.
2. There is a difference in well-being of teachers with respect to their teaching
experience.
Methodology
According to the objectives, descriptive survey method was adopted for the study.
Sample

Teachers teaching 8™, 9™ and 10™ classes were selected for the study. Random
sampling technique was used for the selection of teachers. Total number of secondary
school teachers in three districts was 12,710 (Educational Statistics, Telangana, 2014-
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15). Out of 5785 teachers 240 teachers were selected from Nalgonda, out of 2940
teachers 96 teachers from Yadadri and out of 3985 teachers 144 teachers from Suryapet
in the ratio of 5:2:3. Teacher sample was taken from 40 schools. From each school 12
teachers were selected randomly by lottery method. Therefore the total number of
teachers selected for the study was 480.
Variables: In this study independent variables were age and teaching experience and
dependent variable was well-being.
Tools: Two measures were used in this study.
1. Personal data sheet: Personal data sheet was constructed to obtain demographic data
of the teachers. It consisted of the following items: Teacher Name, Age Gender,
Category, Location of the school,Type of the school (management) Medium of
Instruction, Educational Qualification, Teaching Experience, Teaching Subject,
Monthly Income.
2. Well-being Tool: Teachers well-being tool was constructed by the investigator after
referring to some of the available standardized tools on well-being. The motivation for
developing a new tool is the experts’ suggestions and the investigator’s belief that the
previous tools are inadequate for some reasons and not completely cover the dimensions
under present study. The following tools were referred before designing well-being tool
for teachers. Scales of psychological well-being by Carol Ryff (1989), WHO well-being
scale by Heun et. al (1999), Well-being Scale by Jagsharanbir Singh and Asha Gupta
(2001), General well-being measure prepared by Dr. Santosh K. Verma, and Ms. Amita
Verma (2009), Well-being Scale by Kalia and Deshwal (2011), General Well-being
Scale by V. L Chauhan and R.K. Didwania (2015), Teacher well-being Index 2018
(Julian Stanley),
Reliability: Well-being tool was developed by the investigator. Pilot study was
conducted to finalize the items in the tools and establish validity & reliability. Pilot
study was conducted in 2 Schools of Ranga Reddy district. From each school 15
teachers were selected. The well-being tool was distributed to 30 teachers in two
schools. The tool was explained to the teachers and collected the data from the teachers.
In the pilot study, the split half method was adopted. To find out internal consistency of
the teacher well-being tool split half reliability was done. The reliability found to be for
the well-being tool was 0.893(Cronbach’s alpha). Thus the reliability of the tool was
established.
Procedure: The investigator visited 40 schools for data collection. The investigator
developed rapport with the teachers before commencing the data collection. The well-
being tool was distributed to the teachers and instructions were readout. The investigator
clarified the difficult statements to the teachers and remained with them till the
completion of the questionnaire. The obtained scores were analyzed with Statistical
Package for Social Sciences (SPSS-20). Descriptive statistics, one way ANOVA was
applied. The obtained results were discussed in the following tables.
Results

Hypothesis -1. “There is a difference in well-being of teachers with respect to
their age”.
To test the above hypothesis, the one-way ANOVA (Analysis of Variance) has been
employed. Results of the statistical computations were presented in the below table 1.
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Table 1
Showing well-being among teachers with respect to age

Age N Mean S.D value Sig df

25yrs - 30yrs | 104 | 231.72 | 14.365
31yrs - 35yrs 98 236.17 | 14.974

Well-bei 3,
SR T36yrs - 40yrs | 100 | 238.02 | 13.103 | 4.219 | 0.006 | =
lyrs & above | 178 | 237.13 | 14.189
Total 480 | 23595 | 14.317
*p<.05.

a. Predictor: Age
b. Dependent Variable: Well-being

The one-way analysis of variance (ANOVA) has been employed to find out the
difference between teachers age i.e., 25 to 30 yrs, 31 to 35 yrs, 36 to 40 yrs and above
41 yrs of age with respect to well-being. The results revealed that age was directly
proportional to well-being. Teachers with 36 to 40 yrs of age were definitely better than
others. i.e., higher the age of teachers, better was the well-being (p< .05).Therefore,
hypothesis-1 “There is a difference in well-being of teachers with respect to their age”-
was accepted. This finding is supported by the findings of Rajkumar G.malakappagol
(2015).

Hypothesis-2. “There is a difference in well-being of teachers with respect to
their teaching experience.”
To test the above hypothesis, the-one way ANOVA was employed. Results of the
statistical computations were presented in Table 2.
a. Predictor: Teaching experience
b. Dependent variable: Well-being

Table 2
Showing well-being among teachers with respect to teaching experience
Experience N Mean S.D ¥ Sig df
value
. Upto 10 yrs 255 | 23434 | 14472
Well-being 1™ 020 yrs | 137 | 237.38 | 13.385 o6 | 0007 | 2
21yrs & above 88 238.40 | 14.835 ) ’ 477
Total 480 | 235.95 | 14.317

Result of F test revealed that senior most (21 yrs & above teaching experience)
teachers were definitely better than others in well-being (p< .05). Therefore it can be
inferred that teaching experience was directly proportional to well-being i.e., higher the
teaching experience better was the well-being of the teachers. This finding of the study
was contradicted with the finding of Sukhpal (2011) revealed that no significant
difference pointed out in the level of overall well-being among teachers with regard to
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their age.Hence the hypothesis-2, “There is a difference in well-being of teachers with
respect to their teaching experience.” was accepted.
Discussion

The research aimed to study well-being among secondary school teachers with
respect to age and teaching experience. The teachers age was from 25yrs to above 41
yrs. The findings of the study indicated that the age of the teachers is directly
proportional to well-being i.e., higher the age of teachers, better was the well-being
among teachers. This finding was in coherence with the findings of Parveen Grover
(2006), Rajkumar G.Malakappagol (2015)and contradicting with the findings of Paul
Boreham, Jenny Povey and Wojtek Tomaszewski (2013). Senior most (more than 21yrs
teaching experience) teachers were definitely better than others. This study was
contradicted with the finding of Sukhpal (2011).

H 1: There is a difference in well-being of teachers with respect to their age.
Earlier studies pointed out that, there was no significant difference between the age of
the teachers and their well-being. The age group is found significant with the well-
being. Teachers with above 41 yrs of age appear to be comparatively better than others
while the teachers with 36-40 yrs of age were definitely better than others in well-being
1.e., higher the age of teachers, better was the well-being.

H 2: There is a difference in well-being of teachers with respect to their
teaching experience. Studies revealed that teaching experience seems to directly relate to
well-being of teachers. Induction programs have little affects on professional
development. Senior teachers appear to be marginally better than others while the senior
most teachers were certainly better than others in their well-being 1., higher the teaching
experience better was the well-being.

Conclusion

The study shows that age is directly proportional to well-being. Teachers
between 36-40 yrs of age were certainly better than others in well-being. i.e., higher the
age of teachers, better was the well-being among teachers. There was also a significant
difference between well-being of teachers with respect to teaching experience.
Experienced (more than 21yrs of teaching experience) teachers certainly better than
others in well-being. Teaching experience was directly proportional to well-being i.e.,
higher the teaching experience, better was the well-being of the teachers.
Acknowledgements
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Educational Implications

Teacher training institutes, policy makers and Government need to develop and
organize the programs to newly appointed and junior teachers about how to manage and
improve their well-being.
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WELL-BEING OF SECONDARY SCHOOL
TEACHERSWITH RESPECT TO GENDER AND
LOCATION

Dayakar Kurimeti
Ph.D Research Scholar
Dept. of Education, Osmania University
Hyder abad, Telangana,
India

Abstract
Well-being is the extent to which an individual experiences happiness, feeling of comfort, satisfaction with one’s
life experiences and one’s role in the world of work, belongingness, curiosity and ability to use talents to the
maximum extent, and sense of achievement, and no distress, dissatisfaction, and worries. Method: The Survey
method was adopted for this study. The present study consisted of 480, secondary school teachers of Nalgonda,
Y adadri Bhongir, and Suryapeta Districts, of Telangana State during the academic year 2017-2018. The well-being
tool developed by the investigator was used for the present study. For statistical analysis and hypothesis testing,
Mean, Standard Deviation and t-test were applied. Findings. The results show that the different dimensions of
well-being are not differing significantly on gender and location i.e., there was no significant difference between
social well-being, spiritual well-being, professional well-being and financia well-being and total well-being scores
of men & women; rural & urban secondary school teachers.

Keywords: Well-being, Men, Women, Rural, Urban Secondary School Teachers

Progress of any nation largely depends upon its citizens’ health, wellness and their life satisfaction. If the
individuals of a nation are with physical, mental, social and spiritual well-being, then only there would be
possibility for the entire intellectual, creative, educational and socio cultural uplifment. Teachers’ efficiency and
effectiveness largely depend upon their well-being in all aspects. A teacher plays major role in the progress of
society. Students’ character building; growth and success also largely depends on the role plays by the teacher. It is
the teacher, who provides | earning experiences and opportunities. The National Commission on Teachers (1983-85)
emphasized the important and crucial role of teachers in nation building. “The wellness of teachers is a matter of
concern to all as teachers accomplish a significant role of preparing the students to be future citizens and to face the
present and future challenges.” (p.17) The Kothari Commission (1964-66) was rightly emphasized that “the destiny
of India is now being shaped in her classrooms.” (p.2)

Maintaining good health and well-being is a prerequisite for learning. As emphasized by the ‘National
Education Policy, draft, it’s an established fact that “an education system built on the premises of quality & equity
is the core source for the success in the emerging knowledge economy and thereby to sustainable development”
(Ministry of HRD, Govt. of India Some Inputs for Draft NEP 2016). The success of an educational process is
determined to a large extent by its teachers; and success of students also depends upon the teacher’s health, well-
being, guidance, and teaching. Teachers should be aware, how significance of health and well-being in the
education system. In fact, most of the teachers know about the importance of health and well-being, but little efforts
are made to implement this. Heavy workload, stress are the frequently reported by teachers, which are seem to be
major contributors to illness as well as a cause for health problems. National Curriculum Framework for Teacher
Education (2009) emphasized that “it is the teacher in the classroom who inspires, cultivates, and motivates
learning.” Undesirable pressure of competitiveness in today’s society, teachers are expected to be serve additional
working hours daily to be effective and productive to face challenging circumstances. The concept of well-being
now has become increasingly prominent since the acknowledgment that there is more to health than the absence of
illness. Well-being includes human strengths and positive psychological outcomes which enable human beings to
maintain healthy relationships for the purpose of being happy, healthy, and harmonious.

The history of well-being dates back to Aristotle's period when the term Eudaimonia (the Greek word for
happiness) was coined and defined. Aristotle’s views on Eudaimonia was that ‘human flourishing associated with
living alife of virtue, or happiness based on alifelong pursuit of meaningful, developmental goals, was the key to a
satisfied prosperous life.” Bradburn (1969) emphasized how psychological well-being (trandated to as happiness)
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was the factor that stands out as being generally transformed as well -being. Aristotle believed this “lifelong pursuit
of happy and prosperous life is to be the universal goal of human actions” (Bradburn, 1969, p.9). Some efforts
made by Ross (1967) and Copper (1997) to eliminate the discrepancy between the meaning of eudaimonia and
happiness, and due to inadequate capture the meaning and trandation of the Greek word Eudaimonia (happiness).
They proposed two new terms; which are ‘well-being’ and ‘flourishing” (Walker & John, 2012. p.22). An employee
who is happier flourished would act more productive (Spector et a., 2004; Moorman, 1993). In this regard, well -
being can be understood that, an individual experiences a feeling of comfort, happiness, contentment, and curiosity
and is able to engage to the maximum extent with what is going on around him /her. Human basic needs can be
fulfilled by achieving good health, well-being and quality of life which has been amajor concern in every society.
A principle of life as expounded in the Indian scriptures, especially the Bhagavad Gita is very much beneficial for
the well-being (happiness) and personal growth. Well-being means individuals' ability to enjoy life and efforts to
achieve psychological resilience. Mahatma Gandhi acknowledged the Gita is a proven rich source of mental peace
or well-being (Happiness). Gita Nishkama Karma echoes Abraham Maslow's Meta motivation; the four motives of
Kama, Artha, Dharma, and Moksha are like Maslow's hierarchy of needs. The four motives according to Gita,
Kama, Artha, Dharma and Moksha echoes as Abraham Maslow’s hierarchy of needs i.e., Nishkama Karma echoes
Abraham Maslow’s meta motivation.

In early days experts in the field of positive psychology agreed and supported the hedonic thought which
believes that ‘subjective well-being and happiness both were used synonymously’. On the other hand, most of the
other scholars’ perspectives were in coherence with Aristotle’s views on Eudaimonia; believed that well-being and
happiness are not interchangeable with the meaning. In this context, eudaimoniais comprises of three main aspects;
flourishing,(which also referred to as well-being) happiness, and meaning are given in the following formula,
Well-being = happiness + meaning.

Teachers’ well-being

Human life has become more challenging, complex and stressful due to many unavoidable rapid changes
and advancements in every domain of life. As a part of society, teachers are aso vulnerable to issues like
mal adjustment, feeling of overburden and high stress. In order to perform daily responsibilities affectively, teachers
need to be in a state of fit, well and heathy. The teachers are expected to be adequately enthusiastic to face the
rapid changes, societal pressures and difficulties. They also play a crucia role in nurture al the character and
personality of students including attitudes, habits, values, manners etc. High student-centrism in instruction, societal
demands, and high expectations, in addition to professional pressures may impact adversely on teaching. Teachers’
competency and effectiveness influenced by many factors related to their work and personal domains. These factors
also influence the behavior and personality of the teacher.

Previous studies found that; inequity among teachers leads to stress (Van Horn, Schaufeli & Enzmann,
1999; Kyriacou, 2001). Another interesting research finding revealed that higher level of expectations and limited
resources at work place create stress. (Xanthopoulou et. a., 2007). Furthermore, the little or lack of opportunitiesin
career advancement, inadequate work pay, little chance of professiona growth are commonly associated with
dissatisfaction (Kyriacou, 2001). European Commission (2010) emphasized that, “due to economic and societal
advancements have led to an increased set of duties and responsibilities for teachers” (p.10).

Teacher dissatisfaction with the job can affects overall performance and effectiveness. Teaching is a noble
profession that includes meaning and purpose, also helps in building the personality and all-round development of
students. It is established fact that “an education system of any country built on the premises of quality and equity is
central to sustainable success in the emerging knowledge economy”. (Some Inputs for draft NEP, 2016, p.5)
Maintain standards of education; ensure quality education become major concern globally. The major contributing
factor and principal source of nation’s development is its quality education which largely depends upon qualities of
teacher. Quality of life and stature of any individual depends mainly upon the amount of quality education he/ she
gets. Quality education is seemed to be the most effective instrument to meet present as well as the future
challenges. The purpose of ensuring quality education is not only in helping individual’s physical as well as mental
growth but also meet the societal needs and expectations.

Well-being can be defined as the extent to which an individual experiences happiness with satisfying
basic needs, sense of meaning and purpose of life, satisfaction with life, social connectedness, feeling of
belongingness; utilize hisher abilities and talents to the maximum extent. There are multiple dimensions to well-
being and in order to be ‘well’ each individual must actively strive to improve them within each dimension (Well-
being in the Classroom: Education Conference Report 2012, p.7).

For the present study, well-being comprises of four dimensions. They were; (i) Social well-being: expressed
to connectedness and belongingness to the society, having healthy relationships with all, and having an interest in
and concern for the needs of others and humankind. (ii) Spiritual well-being: can be viewed that beliefs and values
of an individual and, sense meaning, purpose of life and peace. (iii) Professional well-being: expressed as an ability
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to manage a perfect equilibrium between professional activities and leisure time, able address conflicts at work,
stress, and building heathy relationships. (iv) Financia well-being: expressed as a state of being wherein an
individual can meet to the maximum extent present and ongoing obligations, can feel satisfied, secure in his/her
financia future, and is able to make relevant choices that allow them to lead an enjoyable and satisfying life.

Need & Significance of the study

Teacher plays significant role in providing quality education. Teacher competencies, efficiency and
commitment are very much essential in the field of education. They considered as the role models to their students.
It is also true that “no people can rise above the level of its teachers” (NEP1986, p.25). Teachers are very important
assets and play a very crucial role in every society as they are the backbone for national development. The Report
of Commonwealth Conference on Teacher Education (1974) has clearly stated that “the teachers have a major role
in educational progress whether active or passive contribution towards work. Education development can be
influenced by ignoring innovative practices or merely remaining quite in the face of a growing need for
reform”(p.23).

Hence there are various issues that need to be addressed which are related to teachers well-being. So there
is a need to investigate the teachers’ well-being. Except for periodical types of research where the efforts have been
directed to study the variables in different combinations of dimensions, most of these have been investigated to
some extent and thus not adequate in giving a clear picture of the phenomenon of well-being. Moreover, there is a
need for such research evidence referring to secondary school teachers of newly formed Telangana state.
Considering the status of well-being among teachers from selected educational ingtitutions of Telangana state, the
present study intends to find out the well-being of teachers. The study findings would be useful to the educational
planners and policymakers in recommend and providing strategies to the teachers so that they may be in a position
to manage and improve their well-being and can give quality education to the system and nurture the best talent
among students. Thus there is a need to study the well-being among school teachers. Hence it is worthwhile to
undertake a research problem entitled “Well-being among Secondary School Teachers”.

Literature Review: Parveen Grover (2006) found that, senior and experienced secondary school teachers exhibit
higher levels of physical, mental, social, emotional, spiritual and total well-being. Rajesh Kumar (2011) revealed
that, the age was found positively significant correlated with the well-being, and with the home adjustment. Uppal
(2011) concluded that a significant positive correlation was found between job satisfaction and teacher
effectiveness. Sukhpal (2011) showed that teachers did not differ significantly in their well-being in terms of
teaching experience, gender. Meena Devi (2012) explored the significant difference in the level of well-being with
respect to marital status of high school female teachers. Mehdinezhad (2012) study revealed that there was no
significant difference between the age of the teachers and their well-being. Paul Boreham, Jenny Povey and Wojtek
Tomaszewski (2013) concluded that age has a significant negative relationship to well-being. Mahmud Moein
Addin, Shahnaz Nayebzadeh & Zahra Bahonar (2013) have argued that the age, education, gender, and the school
level taught by teachers found no relationship with the teachers’ financial well-being. Rajkumar G.Malakappgol
(2015) found that females showed higher overall well-being. The higher age groups were found higher wellbeing
than their counterparts. Age of the respondents was found to influence the dimensions like social, emotional and
overall well-being.
Objectives

1. Tofind out whether there is any significant difference between men and women secondary school teachers

in their well-being and its dimensions.
2. Tofind out whether there is any significant difference between rural and urban secondary school teachersin
their well-being and its dimensions.

Hypotheses

Considering the review of literature done, the hypotheses for the present study:

1. Thereisno significant difference between men and women secondary school teachersin their well-being and its
dimensions.

2. Thereis no significant difference between rural and urban secondary school teachers in their well-being and its
dimensions.
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M ethodol ogy
According to the objectives and nature of the study, descriptive survey method was adopted for the study.
Sample

Teachers teaching 8", 9" and 10" classes were selected for the study. Random sampling technique was used
for the selection of teachers. Total number of secondary school teachers in three districts was 12,710 (Educational
Statistics, Telangana, 2014-15). Out of 5785 teachers 240 teachers were selected from Nalgonda, out of 2940
teachers 96 teachers from Yadadri and out of 3985 teachers 144 teachers from Suryapet in the ratio of 5:2:3.
Teacher sample was taken from 40 schools. From each school 12 teachers were selected randomly by lottery
method. Therefore the total number of teachers selected for the study was 480.
Variables: In this study independent variables were gender, location and dependent variable was well-being.
Tools: Two measures were used in this study.
1. Personal data sheet: Personal data sheet was constructed to obtain demographic data of the teachers. It consisted
of the following items. Teacher Name, Age Gender, Category, Location of the school, Type of the school
(management) Medium of Instruction, Educational Qualification, Teaching Experience, Teaching Subject, Monthly
Income.
2. Well-being Tool: Teachers well-being tool was constructed by the investigator after referring to some of the
available standardized tools on well-being. The motivation for developing a new tool is the experts’ suggestions
and the investigator’s belief that the previous tools are inadequate for some reasons and not completely cover the
dimensions under present study. The following tools were referred before designing well-being tool for teachers.
Scales of psychological well-being by Carol Ryff (1989), WHO well-being scale by Heun et. al (1999), Well-being
Scale by Jagsharanbir Singh and Asha Gupta (2001), General well-being measure prepared by Dr. Santosh K.
Verma, and Ms. Amita Verma (2009), Well-being Scale by Kalia and Deshwal (2011), General Well-being Scale
by V. L Chauhan and R.K. Didwania (2015).
Reliability: Well-being tool was developed by the investigator. Pilot study was conducted to finalize the itemsin
the tools and establish validity & reliability. Pilot study was conducted in 2 Schools of Ranga Reddy district. To
find out internal consistency of the teacher well-being tool split half reliability was done. The reliability found to be
for the well-being tool was 0.893(Cronbach’s alpha). Thus the reliability of the tool was established.
Procedure: The investigator visited 40 schools for data collection. The well-being tool was distributed to the
teachers and instructions were readout. The investigator clarified the difficult statements to the teachers and
remained with them till the completion of the questionnaire. The obtained scores were analyzed with Statistical
Package for Social Sciences (SPSS-20). Descriptive statistics, t-test was applied. The obtained results were
discussed in the following tables.

Results
Hypothesis-1: “There is no significant difference between men and women secondary school teachersin their well-
being and its dimensions.” It is inferred from Table 1 that, well-being did not differ significantly with respect to
gender of secondary school teachers.

Tablel
Showing well-being among teachers with respect to gender
Men Women
Well-being (N=260) (N=220)
Mean SD M ean SD  't’-Value

Social well-being 39.0192 29296 38.6000 3.2539 1.485
Spiritual well-being 42.0385 29419 419955 2.9103 .160
Professional well-being 42.6692 2.6476 42.3909 2.7418 1.129
Financial well-being  31.3308 5.1889 31.5455 5.1730 452
Total well-being 155.0577 10.3027 154.5319 10.7284 547

However, the difference in the mean scores indicates that men teachers (39.01, 42.03, 42.66, 155.05) are found to
be little higher on their social well-being, spiritual well-being, professional well-being, and total well-being as
compared to women teachers but do not differ significantly. It means that men and women secondary school
teachers have almost same type of well-being and its dimensions. Hence, the hypothesis-1 stating that “There is no
significant difference between men and women secondary school teachers in their well-being and its dimensions”-
was accepted. This finding was in coherence with the findings of Moenaddin, Nayebzedeh, Zehra Bohonar (2013).
But this finding is contradicting with the findings of Arul Lawrence (2017).

Hypothesis-2: “There is no significant difference between rural and urban secondary school teachers in their well-
being and its dimensions.”

It isinferred from Table 2 that, variable did not differ significantly with respect to location of school.
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Table2
Showing well-being among teachers with respect to location
Rural Urban
Well-being (N=360) (N=120)
Mean SD Mean SD 't’-Value

Social well-being 38.7583 3.1605 39.0333 2.8548 .845
Spiritual well-being 419917 29285 421000 29231 351
Professional well-being 425083 2.7737 42.6417 24384 470
Financial well-being  31.1250 5.1450 32.3417 5.1880 2.239
Total well-being 154.3833 10.6010 156.1167 10.0905 1.570

However, the difference in the mean scores indicates that urban teachers (39.03, 42.64, 32.34, 156.11) are found to
be little higher on their social well-being, spiritual well-being, professional well-being, financial well-being and
total well-being as compared to rura teachers but do not differ significantly. It means that rura and urban
secondary school teachers have almost same type of well-being and its dimensions. Hence, the hypothesis-2 stating
that “There is no significant difference between rural and urban secondary school teachers in their well-being and
its dimensions”- was accepted. This finding was in coherence with the findings of Moenaddin, Nayebzedeh, Zehra
Bohonar (2013). But thisfinding is contradicting with the findings of Arul Lawrence (2017).

Discussion

The present study aimed to study well-being among secondary school teachers with respect to their gender
and location. Sample consisted of men & women; rural & urban secondary school teachers. The findings of the
study indicated that men teachers appeared to be comparatively better than women in social well-being, spiritual
well-being, professional well-being and total well-being. Women teachers seem to be marginally better than men
teachers in financia well-being but do not differ significantly. Urban teachers appeared to be comparatively better
than rural teachersin all the dimensions of well-being i.e., social well-being, spiritual well-being, professional well-
being, financial well-being and total well-being but do not differ significantly.

Ho 1: “There is no significant difference between men and women secondary school teachers in their well -
being and its dimensions.” Men teachers appeared to be comparatively better than women teachers in al the
dimensions of well-being except in financial well-being.

Ho 2: “There is no significant difference between rural and urban secondary school teachers in their well-
being and its dimensions.” Urban teachers seem to be marginally better than rural teachersin all the dimensions of
well-being.

Conclusion

The study concluded that, secondary school teachers did not differ significantly in their well-being in terms
of gender, location of school. Men teachers appeared to be comparatively better than women in social well-being,
spiritual well-being, professional well-being and total well-being. Women teachers seem to be marginally better
than men teachers in financial well-being but do not differ significantly. It is also found that urban teachers
appeared to be comparatively better than rural teachers in social well-being, spiritual well-being, professional well-
being, financia well-being and total well-being but do not differ significantly.
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Educational I mplications

Teacher training ingtitutes, policy makers and Government need to develop and organize the programs to
men, women, rura and urban teachers about how to manage and improve their well-being.

Limitations of the Study

This study was limited to the three Districts of Telangana State.

The survey method was adopted and the self-constructed tool was used.

A sample of 480 secondary school teachers teaching 8™, 9 and 10™ classes were included in this study.

The researcher used only the variable well-being in the dimensions of social, spiritual, professional and
financial well-being.
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